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‘. academic programs and to increase and lmprove the. use of libraries by students

INTRXDUCTION '

-

- ’ i \

- From 1973 to 1978, the University of Richmond had a grant from the .Council
on Library Resources and the National Endowment for the Humanities College e
Library Progtam. The objectlve of these programs, instituted at some thirty-
two instifutions, waa "to promote relationships between library services and . 1
ll

Many, 1if not all, 6f the programs funded by CLR/NEH were designed with the needs

\.

‘of the particular institution in mind. Ri hmond's was unique in that it addressed

two areas of concern in higher educatfon and academic librarianship - faculty
developmént and bibliographic instruction. After the 1973/ 74 academic year,

which was used for planning, fifteen faculty were selected to sérve ag '"library ..
partners" over the next four years. They were given released time from teaching * -

,in order thai they might design new or revise existing courses and to develop .

library-centered teaching approaches. Many of the faculty topok advantage of
this released time to become acquainted with the technology "of audio- visuaI
instructions ‘Furthermore, each faculty partne\ was obligated to assist in
long range planning _for collection development to improve the library's resourees,
both print and non~print _— , . v

<

One of the major expectations of the program was the multiplier effect(ik“
would have on the campus. Would this nucleus of faculty be effective enough with
their projects to heighten the interest of the academic community which would then
generate further interest among their colleagues -in course developqent 1ibrary-
centered teaching and create a new awarenesg of  the library 8 resources? Another,
desirable effect of the program was to bring the library into the mainstream of the’
academic purposes of thejUniversity. Would students make more effective and

.efficient use of the library? -Would faculty be willing to devote theiy classroom
/‘time to bibliographic instruction pregrams? Indeed, would" faculty aCCept librarians

as colleagues? Finally, what would be - the University administration™s attitude

toward the library as an tnstrument for faculty development? ~If the Library- -

Faculty'Partnership Program was successful, would' the University continue to -

support it once the grant was terminated?  Would funds be available for released

time for faCUlty, for increases 1ir the library s materials budget and for support

of bibliographic instructionlprograms? . N . .
It 1s with a- great deal of pleaSure and no small atmount of pride that this

final report on the Library~Faculty Partnership Program is submitted to CLR/NEH

and the academic commupity at large. As 1t will hr demonstrated in this report,

many of t@ﬁ questions raised-in this introductian are answered in the affirmative e

for the program has been very successful The University of Richmond is most:

grateful to the Council and NEH for their support. While there 1s evidence to

indicate the program has made a significant contribution to the University's

educational efforts, one may also hope that the Library-Faculty Partnership

Program will make a positive contribution to the “concerns of fdculty development r’

and bibliégraphic instruction as these 1ssues are addressed nationally.

! ‘ ~ ) - . "

3

INancy Gwin, "The Facult Library Conne“fion, Change 1Q (September, 1978), v
pp. 19-21. "Two o the’ University of Richmond's LFPP projects-are given
as examples. .

K
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" work and thus place heavy demands on ‘the Iibra&y}

PROFILE OF THE UNIVERSITY OF RICHMOND =
- . o s /\ -

- ’ g
s

The 'University is a-priwate, church-related in@titution-with a total graduate
hnd-undergraduéte-enro,lment“hf approximately 4,000 students. It includes two ;
coordinate und graduate liberal -arts collegeJE.Richmoqd College for men and ’

. Westhamptoh College for women with a combined gnrollment of around 2,100 students.

In addition, the University has a School of Business Administration, Law Schodl,
Graduate School and a‘University College for contigying education and sumper school.

In 1969, the largest single private gift to an institution of higher learning

in this country was made by alumnus E. ‘Olaiborne Robins and his family to the |

iversity ($50,000,000) which has had a major 1mpazt on the institution.. During.
tha\past decade, a number of new buildings have been constructed and existing

‘structures regoVated which 1included. Boatwright Memoria} Library. The Universigy .
has also undertaken a number of internal and external studies relating to the, '

.education purposes and goal setting which included the deliberations of a}ll

constituencies - students, faculty, administration and alumni (ae). Between 1969
and 1974, there was a'Yeaqﬁof Planning Report, Faculty Goals Study, a University-
wide Self Study ih anticipation .of re-accreditation by the Southerm Association, . ,~

" the establishment of a Faculty Development Committee, and the beginning of a major

AR

study of the Arts and Sciences undergraduate éurriﬁhlum.

While the University community 1is still studying, debating and revising many
of the studies completed during the last five years, certain observations can be
made at this time. There will not be any major shift of emphasis within the total .
program df the University, e.g., adding or expanding the ‘graduate school, creation
of ndw professional programs. However, ‘there wi be a determined effort to
strengthen the programs which have been historically a part of the curriculum,
pdrticularly in the undergraduate grts and gclences colleges. The student body is
becoming tncreasingly national in scope. Over one-half now come from out of state,

_particularly from the northeastern part of the United States. The students have

traditionally reflected a homogeneous grouping although there have been some interéstr'"

"ing changes. For fiany years; thg ﬁniyersity attracted white lower-middle to middle-
class stydentd. Dye, in’part, .to lowerstuition relativé to northérn private achools,’ﬁ

. and a cUncerted recruiting effort by the admissions of fice, the University 1is now

attracting . middle to upper—-middle class students. 1 Although'Cass‘lists the hplversity

“o'f Richmond as "selective"?' 1t should be noted that, the SAT scotes on the average

ﬂhavé been higher for each entering class in the past three years.
¢ o " : ol ‘ L. — .-

, While_thére'has{been and continues to be much debate’within the Lﬂ*%énsity
community about.what it means to use the endowment "to do better what we have
always done,". there have been some noticeable changes. The University Currieulum
Committee recommended modifications in the proficiency -and distribution, require~

.néﬂls for undergraduates, a new prograp in 1nterdiqciplinary'studies, and a

University Scholars prog?am. The first of the recommgndations was voted down by

the Faculty, but the Interdisciplinary and Univeysity' Scholars program was approved.’
Both of these programs plus an existing Honors Pr ram and Freshman Colloquium will
be atiractive to .the better student® and will; by necessity, require Independent

~ S 07

and failure. It was perceived to be an aid to as ist faculty to develop new teaching.
strategies, to obtain funds for new course devel pment, and to generally ald ¢lassroom

[ .

.
’ . . ) . N
~ v
v . .
- '

" The ﬁnivgrsity's emphasis on faculty geVeiéz;fng has beén g mixture of .8uccess

N

%
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teachers who felt something was lacking in their téaching., Te this end, the
Faculty Development Committee (now know as the PETE Committee|- Program for '

. Enhan¢ing-Teaching Ef fectiveness) offers workshops, travel ‘funds, video taping

for self-evaluation, etc. The individuals who have made the most uge of the
Committee's resources have been thHose faculty most commonly ackpowledged as the
"better" teachers rather than those who might need help. In the beginning faculty "
development, as a concépt, had a pejorative air about it, e.gﬂt few faculty felt
they needed to be "developed." After three years, faculty development has come to.
be accepted and has had some verg positive benefits. Dr. Henry Stewart, a partici-
pant in the Library-Faculty Partnership Program, stated "There is something uniqueé -
about our faculty - at least those I have been .associated with - and that is the
number of situations where released time or sabbaticals are used to develop things
that are put immediately into the classrooms. I suspect that if you compared the,
ssabbatical leaves at the Universityt of Richmond and the purposes to which they are -
put with those of the University of Virginia, you are going to find that we do-a '
whole lot in developing a course that becomes a regular part of the departmental
offerings..."3 One of the largest faculty development programs was, of course,

the Library-Faculty Partnership Program (LFPP) which was itself a force for change.

It is against this background é& hobeful anticipation, renewal, change,.
development and indeed, some frustrét}on and turmoil, that the LFPP was begun and
through which it operated for five years. A .

y - .

4



/

K LIBRARY - FACULTY PARTNERSHIP

S

A Proposal

Submitted to
Council on Library Resources
under the ST
Council on Library Resources - National Endowment
for the Humanities College Library Program

v University of Richrmond P
Virginia 23173 '
- .March 8, 1973 '
/ PR :
R
/ -
‘ o {l
Ll '7 :i

‘\

-/



-

»

’

.

N o ' ~ \ 'S s
. [} ! g ;\.- T *
. - . ) L R ’
A. . R '/-. - .\
- ) \\
h - PROPQSAL
' o . to

\

. V B
THE COUNCIL ON LIBRARY RESOURCES : "

This proposal seeks funds, on a madtching basis, from the Council of -

Library Resou.rces to enhance the library's ‘r'ole i‘n the eHucatioén' of.unde i'.-“

: C , .
graduates and to i(npro've the partner,sh‘ip. betw,e\én fachlt';y and libr,axl'y. st_a[f at
the University bf Richmond. Favorable co.nsiderat-\ipn_o\f this propoéal, px;o-
-vid'mg a 'g ran£ of'$.'50. 000, will pqrmilt) the five-year project"? to begin iﬁ'Aﬁgust;
1973. The Univer'sity.of Richmc\)nd’ W;ll match t}}i.;;'grz-'ant abov‘e; t}ie amount of

. [ )
regular allocationg o the library budget.(see cover letter from President

E. Bruce Heilman). - No funds from the Council on Lil;rary Resources will be

-

ot

spent to purchase books for expansion of the collection. University of Richmond

A .

library facilities and pecrsonnel are adequate for the successful dodduct of the.

™

project in the time allocatéd, and the institution i% capable of fulfilling all

-

requirements of cost control and accounting,

A ' ; . . :

Objeatives

To achicve these brqad'goals, the project specifically provides major
. ’ - . '

faculty cooperation with the library staff in finging ways to encourage use of

"
- '

the library and to make the library a more cffective partner in the teaching

- ? J . . 0
lecarning process. The project will stimulate increascd library-centeréd

. ' : < .
tecaching of undcrgraduates in and out of the library itself,” with the wxpectation
of a multiplief effect within the entire faculty. Other object§ves are to provide

%
A

improved use of the present colléction and to plan an accelerated collection
! . - : ' N : i

P
*a
ot
('

J

-
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development program. Finally, the project will'produce new library initiatives

-«
E » ' R ) . :
and instructional programs as continuing aspects of the library's partnership

Al

with the faculty in teaching and tearning. - : | ' ' ‘ _ .

¥

i’_erect Descrifftion, Participants, and.SuRervision'

i .

Since one distinctive feature of the proposed project is major faculty .

partncrship with the librarians, up- to fifteen faculty members from the

humanities and social seiences 7111 be partially.freed from teaching to perform

specific library-teaching duties tinder the supervision of Librarian Ardie L.

Kelly. o ~

) ‘ oY

In the year of their.participation in the prd’ject, the faculty members

>

-

will be freed one-half time from tcachi:xj duties. Seclection will depend upon

g

.interest in the project, commitment to library-centered teachi'ng. and teach-
ing ®xperience. Appointment will require approval of the Librarian, memboers

»

[nl

_of the Faculty Library Commitice, the apprepriate Dean, and University

Provost Charles E. Glassick. Classces of the {aculty partigcipants will be

taught duting their appointment by part-time instrugtors. "These faculty
. ! ) . . ) ' . e
members will répresent different diseiplines in the university's humanities

P .

and gocial scicnces givisions (scventeen departiments), * Under the guidance

a
' L]

of the Librari.am, they will (1) develop ],'}brary—_.ccntcred‘teaching, (2) assist

o -

in reférence services, (3) devcelop o program of instruction’in use of the

library, (4) plan and inaugurate a ten-ycar collection development program, P

and (5) investigate other ways to enhance the library's. role in undergraduate

L3

education. K
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‘In the development of library-cmﬂé red teahhi_ng, the faculty pal'ticipants

will seek to improve their effectiveness in teaching with books and a variety of
» 4

learning resources and technology. Although applications would occur chiefly

. N - :
.in introductory level courses, faculty members would be encodraged to.con-

e
R

. . 3 . - . . .'/- Sue ! . ~ ‘- ‘.
sider other applications. Possibilities includé”teand-tcaching, utilizing

reference librarians more in the classroom,, and alternative teaching strategics

v

such as audio-tutorial instruction, independent spady and colloquia, irdter-
disciplinary mini-courses, aad programmed learning in general studies, . Efforts

™~ - o
will be made to increase students' intellectual performance and bibliographical

skills through library-centered tcaéhivng and by offering more opportunitics
. — - : 7 - \

for learning and cultural &nrichment in the library, Implemgntation, normally
J - . .
in the academic year following participation in the project, will include

— -

evaluation by library staff personnel,. faculty, and students. The project, in

-

creating a model for instructional change centered around the library, will

- B 4

make both an immediate and continuing contribution to the intellectual life of
. e

\ o .
the university. Also, the released-time approach to instructional development,

recently recommended by the Carnegie Commission on Higher Education

?

-

4

(Chronicle on lligher Education, June 5, 1972), would possibly become a con-

tinuing effect of this project at the .Univcrsity of Richmond.
Another duty of faculty participants will be to assi'st the refergnce staff

for approximatcly two hours per week each. They will provide assistance for
B . R ' -~ ‘

- independent and interdisciplinary study, for general cducational needs, and

[4

for broad reference services in one's discipline and subject specialty. During

<0

. A | . 1(;)_‘_,

ke
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aculty participants will receive basic instruction in p

A

part of this time,

! \

reference servicés.from.the library-gtaff. This training program would* '

immediately berfefit students, improve reference services, and encourage

[
N

other faculty membeyrs not directly involved in the project to utilize the »

/ -

liﬁrar.y more in thei:!r teaching., Short-term appo‘intment_qf fatulty members

\ . ¥ 4 .
as subject specialists jn the library would be a possible continuing effect of

o

this project and a'feature of the faculty development program of the university, -

To encburage a voluntary, long'~term faculty partnership with reference
. >

’ . . 4
librarians, the library staff would\bontinue to offer t.r'aining opportunitie"s‘. -,

o

ewsé,ecially for new faculty rmembers, following completion of the"prc;jécft.

[N .

s+ Toassure moye clfcclive use of the librayy, the Librarian and his staff,

"y 4

-

assisted by faculty participants, will prepare a program ef instruction for
guiding student and faculty usc of the.library, its lecarning reso®rces, and

services. A library handbook, programmed direction in use of reference

tools (such as slide-tape or cassctte programs), and/or an orientation mini-

¥ ’

_ y X
course for credit are possible diyecctions which this joint activity of faculty

and library staff might take. Implementation during the project will allow
testing and modification of the instructional program, and thedresulting in-
strwctional program would become a continuing library servicg after the

1Y
s

project is cgmpleted.
" The faculty participants will also assist in a university-wide, systematic

evaluation of current library holdings hnd'plan fox’ future acquisitions for a

ten year pqﬁ;iod. In this function, they will serve as subject bibliographers

¢

by
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and co- mdmate, ‘departmental evaluation. ' For profcssionial' leadership. a new’
/o @ : 1
/ ' -

hbrar)r staff pos1t10n of Director of Collu,tlon Dev«lopment will be created,’

; \

Wo;king,under thc supervision of the Librarian, this person and. the faculty

/ : . - . .
participants will prepare want-lists, assist departments in "weeding'' hold-

ings, and, where possible, encourage departments to become more familiar

with related holdings in other arca libraries. This aspect of the program

would again produce a multiplicr cifect, with’ many faculty members becoming

[y

more knowledgeable about library resources, weaknesses; and stl;engths.
Although a portioh of the library's regular books-and-materials budget would

be expended during the project years as a dircc'-t,r(:su.lt,of t__his project

activity, ecvaluation and planning would produce continued benefits over the

ten year period of collection development. This featurc of the project should -
R " . . .

\
.

influenée curriculum development, coniribut¢ to moreg effective teaching and

~ 14

learning, and sspecially cncourape greater use of the university library and
specialized holdings in area libranes. The university plans to retain tle |

mew library staff position following the projcéct and to continte the accelerated
collection dpVCloplnpnt'prog'x.'ax.n bogun during the proy:ct. :
ln k(,pplng, vnth 1ho pamu t's: ()b]u,tlvc, to 1mp1 OVL, the - 1brary faculty - i

R )
partnership in teaching and “luunmb, Lho L:lblal ian will have as hxs faCulty

assistant dnd pr OJLGt associate Ernest C, B-olt, Jr., _Associate Professbr of K

RN

'History,' Dutws a(Sblg_,nL d by thg Librarian to the project associate w111 in-. ’ '6‘.

o “

clude assistance in sclection of faculty participants, Jrnplcmcntatlon of llbrary--
centercd teaching, and ongoing and final evaluation, .with publication of the

b .

l“



pro;e.ct 8 demgn. operatmn, and results a.nt1C1pated The lerarmn and

- L J .
S project assocmte W111 al'so organize and 1mp1e§m,nt faculty,,developm gt
s'er'nina'rs, .open also to interes;ed stgde,nts}, on lib,rax_'y-centered teathing,

» R . .
° . y . . » . . s

- - >, * . . g .
. altetnative teaching strategies, collec?ﬁ'on development, ®and other topics :

- . ' ‘e
&

. related td the projbcf:. In this way;.' the proj.ect wbuld_ Kave an éarly and con-
I3 . -+ . B et i 4 . * *
‘ : tmumg mu1t1p11er effect among the teachmg faculty. Outside con'sultar.ltsﬂ'will -

. EEE 4 .
vy - v

- be brought to the campus armually to participate-in thls fachlty development

s ”
«

phase of the prdject. Attendance at library and tcachmg-omented confeteqces

YA

and visits to .other libraries by pljojcct-participa.nts will also be arranged.
Continuing effects bf this aspect of the project might include regular library-

centered faculty development seminars or workshops, instructional develop-

ment services within the library, and/or expansion of the reference staff.

: - e : e ¢
. Many students will directly participate in the project as more active

-

" learners in the’ library-centered teaching of faculty participants and as in-

-

‘ _'dep.enci'ént. }ib‘réry users. Studcent assistants in the project will also receive

< basic instruction’in reference services and will form a team with faculty and
e s . ‘. . . . -
ra

libraxy staff'participants.in offering library services weekly. For example,

o
- - N

_a student with ten hours of duties per week will receive one hour of training

¢ . ‘ : 7 o ’ M , v
W\ and will assist faculty participants during their scheduled reference services.
. Members of the library staff, including reference librarians and

clerical assistants, will provide necessary support services, although costs
. of such séi‘vic’esaaﬁ,_'vnot reflected in estimates of direct costs.

ry

. Funds budgefed for-suppl'ies and equipment needed in the project will

N/ . .
] ’

&

0  - | ‘ e 10
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be used for office materials, xcroxing and other visuals, telephone, experi- -

]
[ ~

mentation with library-centered teaching strategies (such as but not ex-
clusively audio-tutorial teaching), and preparation of slides and ¢assettes

used in any instructional program in use.of the library.
Anticipated Results and Continuing Kifectd B

- "Upon co}’npletioh of .the project, a more cﬂectiv\e pa:rtnership betweén .

. A Y . .
librarians and faculty will exist and serve as a model td enhance further the

F
» ‘ . ;
-

library's role in teaching and’learning. Other continuing aspects of the project

" are the program of instruction in use of the-library. instructional development
services in the library, the accelerated expansion of the library collections,

and continued library-centered tecaching of undergraduates. Library-centered

faculty developrﬁpnt seminars and a permanent library staff position to main-

»
»

\

tain an effective library-faculty partnership are othern possible continuing re-

sults of the project. The university-also anticipates increased support of the

lib¥aky program from Friends of the Boatwright Memorial Library organization

v

and others.

A

¥

Present Situation

Funding of the proposed project; cspecially timely due to library ex-

2 3 . .
pansion plans and the university's commitment to.improve the library's
collection 'and.services, will place the University of Richmond in a unique

LN

~ . )
position to improve the library-faculty partnership and to'cnhance the role of

the {i\brary in undergra‘ddate education. As a recsult of planning by President

E. Bruce Heilman and others, University of Richmond trustees have determined
- : ‘ . | . ’

-




; \ - L ‘. . =
N o ) ) . .
to improve library facilities, rcsources, and services dramatically in the

A * , - > N ’ r

. . . _ .
dext decade, Application for an interes%-subs’idy governmen{ grant has been

-

filed to assist in construction ol an addition and thorough renovhtion‘ of the
# . . _ .
exisling Boatwright Memorial Library, The new facility, which will be ~

designed to house 500,000 volumes and seat 1,000 at a cost of approximately

$3,250,000 will penrit' use of a greater variety of learning media and tools

- | o
as well.as books and will produce rapid expansion of services and staff, The

' ) ._ . . . 1.
ullivcr;\ty's commitment to improveé undergraduate library holdings, both

quaxititativc'ly and in quality, will be fulfilled within the first, tfivé—)}eal"phase

of the current $30 million dévclopnient prograrﬁ, "®ur Time in History, '\

This project would be especially relevant also due to 1;chm£(and anti-

cipated changes in carriculum and academic calendar at the university. .More
flexibility in degree programs, expansion of the Honors Program, and in-
troduction of an Interdisciplinary Concentrfation and a Freshman Colloquim

Program are rccent curriculum changes. The Faculty Curriculum Committee

L}
v
~

is prescntly studying possible calendar reforms which would further alter the.
) { . Y

curriculum and c¢xpand independent study opportunities. Under Provost
: S ' '
Glassick's leadership, a faculty dévelopment program is being planned, and

: )
the faculty is consgidering alternative teaching strategies as part of a-current,

v

Cintensive study o university goals. This proposal, submitted to the Council

. . _ '
on Library Resources, has been favorably received by the Faculty Library

Commitiee and Cu

\
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“ - Ardic L. Kelly; Libraria#g, Univcl‘sity of Richmond, 1967 -.
' ’ ' o
B. A. 'Lynchburg Collg&_g, 1957 M. S L. S. Univcrs.ity of Nbrth

- o Caxohna, 1960 : _ e LT
- S Y A &,

-General Assistant, ﬁ)‘ncs Memorial Lib}'ary', Lynchbuxg, Va.,

. 1952-1958; Cataloger, Duke University Library, 1960-1962;
Reference/CGirculation, Duke, 1962-1963; Assistant Curator,. _
Trent Gollection in the Histoxy - of Medicine, Duke Medical Cente? -
Libralg, 1963-1965; Librarian, Catawba Collone. Salisbury, N, C,,
196) 1967. ‘ . 2

Member of Faculty Audio-Visual Committce and Cuar riculum
Corrmittee; Southeastern Library Abeocmhon “Virginia Libr ary -
At Association. Delegate to the 19th Intexpational Congress for the
oL History of Mecdicine, Basel, Switzerland, 1964. Par tlupant in
' Library Administration ngelopmcnt Program, University o
Maryland, 1971.

Frnest,C. Bolt, Jr., Associate Professor History, University of
-Richmond, 1966 -. ' . o .
. . i
B. A., Furman University, 1958; M. A. University of Georgia, 1963;
. ) Ph. @/tlhivcl'sity of Georgia, 1966. . -
LLibrary Assistant, Jurman Universily, 1959-1961; Director,' Library
Planning Pancl, University of Richmond, 1969-1971; Assistant-to -
- the Provost on Library Planning, University of Rlchmond Fanuary
1973 -. .
/

Member of Facultys Aydio-Visual Con‘m‘qitgcc, [ntcrdisciplinary Studies
Committee; attended Fourth fudio-Tutorial Congrdgss Conference 1972.
Member of Society for Historians of An’n rican Foyeign Policy, American
Hlstorlans, Southern
of Un1v0151ty Pro-

Historical Association, Olgjafnz’atlon of Am:rica
II:stoxmal Association, and American Asso.iatio
fessors., Sccretary and Vicc Pxesxdcnt, Uriversity of ‘hchmonq A.AUP

1969-1971.
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" LIBRARY-FACULTY PARTNERSHIP PROJECT\ACTIVITIES A
. 1973 1978 . . - -
S ‘ B
1973/74 | | - \

14
1

' The first year of the project wag, one of’ éSdhning and\learning - As the
"start- up” year, 1973-74 began with consideration of criteria and methods of .
- selecting the first group of faculty participants for 1974-75. Consultation
of University Librarian Ardie Kelly, Project. Associate Ernest C. Bolt, Jr. °
(who was’ released from teaching one-fourth time),-and University Provost
Charles E. Glassick resulted in the eatablishment of C”Iteria and process
of selection. (See Appendix ) o . ‘
- ]
Project leaders then prepared applicatioh materials (see Appeﬁdix) ‘

and began’'to articulate the purposes of the project and follow-up any interest
indicated by faculty members. The opportunity to participa.p was presented in
the campus faculty newsletter, Interaction, October 1, and through the University
Libyary Committee (Dr. Bolt was also chairman of the. Library Committee in 1973-74).
Dr. “Bolt and Mr. Kelly also presented project opportunities to the Curriculum
Committee. Those interested in the project were interviewed by Mr. Kelly and
Dr. Bolt, and three participants were chosen for 197&—75‘ Dr. Josephine Evans,
English; Dr. Robert Alley, Religion; and Dr. John Whelan Political Science.
Courses in which each yould develop library-centered teaching were’ identified
as: Bibliography and Research (Evans),Religion' in the Development of American
Society® (Alley), and a number of Political Science courses dealing with
"Election Forecasting" (Whelan). At least one faculty member interviewed was
encouraged to resubmit hig request to participate 1in the project for another

years.

>

Other first year project activities included consultation with the
chairman of the Audio’ Visual Committece concerning interim use of ‘certain
equipment by project participants. As a result, the project -was promised
a Wollensak 2570AV cassette record/player, with program stop feature and
a set of headphones, and a Kodak Carousel projector model 850, with autgmatic
timing device, auto-focus, and a 3" lens. 'This equipment was not purchased ..

\ with project funds but was used in the development of library- centered teaching

and -preparation of selfkinst(uctional units by the reference staff.

As the project provided for a new starf position, Director for Collection
Development, “the University Librarian advertised and interviewed for this
‘position, involving Dr. Bolt in those interviews. Upon Mr. Kelly's resigna-
tion as University Librarian, effective July 1, 1974, interviews 'of candidates
for this new position were terminated. It was the judgment of University
Librarian Kelly and Provost Glassick that.the new University Librarian should
“assist in filling this position (the project budget did not call fot this
position to be filled until 1974— 75 anyway) :

To assist in the orderly transition of the project as related to likrary
personnel and in view of his position as chafrman of the University Library.
. Commit tee, Dr. Bolt was appointed by Provost Glassick to assist during the
second seméster in the search for a new University Librarian.’ Effective July 1
1974, Mr, Dennis E. 'Robison became University Librarian and Directur of the
Library Faculty Partnership Program. Dr. Bolt informed Mr. Robison about the
background_for the project, its first year, and the future of the project.

-
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Other project activities in 1973-74 included the preparation of an aﬁngtated
bibliography ox reading list for the first project participants (see Appendix).
This represented the work of Mr. Kelly, Dr. Bolt, and Reference Librarian Fred
M. Heath and was published April 2, 1974. This activity evolved from t view
of the library as a key tool in .faculty development, with a separate g$€ction
devoted to materials on the library-college 1idea, facqlcy—librarian» elationships, -
library use and orientation, collectigp'development; and library-centered teaching.
 The bibliography was distributed to interested faculty members as well as the first
participants, deans, and other administratars.
Several meefiqgs were held with the first participants; these served to
rprepare them for thedr project responsibilities, inform*librarians about their

. % schedules, and acquaint them-w{th University Librarian-designate Robison. An

Amportant aspect of the first year was the attendance at national meetings by
1ibrarians Kelly and Heath and Proféssor Bolt. The librarians attended the
" Librafy-College meeting in Chicago in November. The meeting theme was "Learning
Without Walls." Dr. Bolt attended the first National Conference, on Personalized
Instruction in Higher Education, April 4-6, in Washington, D. C. He reported on
this meeting to the University Librarian and prepared a cassette report on it for

r

use of project participants. During this first year, other conference opportunities

were identified by Mr. Kelly and Dr. -Bolt for possible consideration by future
faculty participants and librarians. Among possible consultants identified in
1973-74 were: Maurice Tauber, Columbia University, on collection development and
the faculty; Samuel Postlethwalt, Purdue University, on Audio-Tutorial teaching;
Louis Shotes, Florida State, on the library-college movement; Robert Jordan or
Dan J. Sillers, Federal City College, on library-centered teaching. The Eastern

~Michigan University library orientation conferences were also noted was were A-T
conferences and other similar conferences as possible off-campus, related
obportunities for 1974-75.

Other project activities by Dr. Bolt included presentation of project _
opportunities to a general faculty meeting April 16 and consultation with
Mr. Maurice Leach, Washington and Lee University Librarian, concerning a
program for the fall, 1974, meeting of the Virginia Library Assoclation.

Plans were made for a College Section program on CLR-NEH funded College Library
projects then underway at- Washington and Lee, Hampden-Sydney, Davidson, and the
University of Richmorid. Dr. Bolt also experimented some this first year with
production of visuals to support his development of library-centered teaching of
the course,.American History to 1865. He also co-ordinated a University-wide
evaluation of the collections for institutiopal self-study purposes. (Dr. Bolt
was chairman of the Library Self-Study Commiftee, 1972-74.) This data, 1t was
hoped, would be used in 1974~7§‘a§]part of(the basis for goL}ection development
activities under the project, especially by the four departments represented

‘ bﬂ'faculty participants (English, Political Scilence, Religfon, and History).

" The fact that Dr. Bolt had been much involved in library-building planning,
1971~74 (he whs released one—half time second semester, 1972-73 for this purpose),
meant that he and theiUniversity Librarian were working clésely 1in that regard in

.1973-74. This was ungglated to the project hut furnished a useful model of the
type of library-faculty partnership-being sought in regard to library-use and
services. It was the hope of the University Librarian and Project Assoclate
that other faculty would welcome the opportunity released time would provide for
the development of library—centered teaching and collection development.

-~
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In the academic' yedr of 1974/7% the project was underway with 1its first
faculty particlpants - (Dr. Josephine Evans (Wésthampton English), Dr. John
Whelan "(Political Science) and Dr. Robert Alley (Religion). Dr. Ernest Bolt
Jr. (History) also participated as a member of this gﬁbup as well as being
Faculty Project Associate. This first year was, to no one's 8urprise, somewbht

-~ ~experimental. The participants had been selected by Dr. Bolt and Mr. Kelly

based on their applicatioris which were, by necessity, conceived and written

in the abstract. Térms such. as "collection development" "library-centered -
Teaching", "learning résources' and "innovative teachingr were not cleldrly .
defined. It was an opportunity for this group to.develop definitions of thése
and other.concepts as they progressed through the year.

‘Dr. Evans, typical of most English faculty, came to the project with a )
knowledge of and™appreciation for libraries. It was her intent to update her
course English 370 (Bibliography and Research) which was a ope hour elective for
English majors but had attracted students from other disciplines. She also:
wanted to explore the possibilities of incorporating library centered teaching
beyond the "library tour" for students in freshman English 101-102. )

Dr. Evans did achieve most of her objectives. She was able to develop a
guide to the library for English students, update several of her exercicses for
the bibliography and reference course and created the. first sTide/tape guide of
Boatwright Library and a similar project explaining the use of periodical
literature. She was able to test her project during the course of the year since
she was teaching freshman English and English 370. - Her colléction development
activities consisted of weeding the PZ collection of unneeded duplicates and
developing a want list of periodical backfiles. She also developed a list of the
periodical holdings relating to anlish for the use of students and faculty
colleagues. N

L

Probably the most ambitious prOJect of the year was that of Dr., John Whelan.
It was his objective to create a project which would teach the electoral process
by having students examine specific political campaigns ms they evolved and to
predict the results prior to the election. He worked very closely with James
Jackson, Social Sciénce Librarian, tc familiarize students with the appropriate
reference tools. The library also subscribed to a number of out-of-state ‘
newspapers directly related to the election- campaigns assigned to the project
Dr.” Whelan instituted ‘the project during the year he was a participant and was
able to see almost immediate results. His collection development activities
" consisted of weeding out-dated material in ‘political science, examining the
monographic and periqdical haldings for gaps, and serving as the department's
faculty/library liaison. ! -

' Dr. Robert Ailey wrote in his application that he hoped to develop library
‘centered ,teaching techniques for Religion 252 (Religion in the Development of | |
American Society). It was a course which he had previously taught using the ~
discussion/lecture - methods During this year he hecame heavily involved in
working with a large gift collection of religious materials and selected those
“i0 he added to the library's holdings.- He also worked with a colleague Yo

19
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prepare a proposal for a project in the humanities which would involve the library'

future Learninb~Resources Center. ‘This project which unfortunately was never funded,

would have resultéd in self-contained individualized instruction unjts’ relating to
religion, for the use of the undergraduate curriculum and for continuing education
projects off campus. Dr. Alley did not successfully develop Religion 252 as he

had hoped He also served as the library/faculty liaison for the Religion Department.

) The. development of a- library—centered‘teathing pnoject for History 205 (American
"History tp the Civil War) was the. aspiration of Dr. Bolt-N“ﬂe\:orked with Kathleen
Ffancis, Humanitles "Librarian, to incorporate alternatives to ‘the traditiohal. term
paper for the students which would, dnvolve them in tours.of- historical gites, museums
and battlefields and also allow them to work with family social histoties. This
would efpose the students to a wider variety of resource materials and research
experiences Dr. Bolt also began work on a multi-media study unit ‘on Bacon's
Rebellion, « 1y hou?s were spent in analyzing the library's holdings in history
which reSUlte ig the development of -a systematic approach to filling in gaps .
through the use of CHOICE and other bibliographic selection tools. Some vg\ding of
duplicates®*was completed. . o,
N .

The faculty participants and librarians met regularly during the academic
year, usually every two weeks. Part of the time was gspent defining collection
development, examining bibliographic sources, and ‘agreeing upon weeding policy.
Also there was time devoted to discussiqg the various projects in which each
taculty member was involved. - S § :

The final meEting of the academic year with the Library-Faculty Partnership
team was a critique of the year's activities. Each gave a short summary of the
~results of their projett. There was a general discussion of how the partnership
functioned ~ what was positive and negative, about it. The concensus was that
the year had been a guccess. For the teaching faculty, it was an opportunity to
work with their library colleagues more closely than ever before. They were given
a greater insight into the” productiye and educational role the librarian can !
perform which resulted in a more intensive use of the library by their students.

As Dr. Whelan reported, the Partnership -'"personalized the library" for him. It~

also gave the librarians an opportunity to experiment and modify the new reorgani-
zation and encouraged them to take a more active role in teaching. (See "Impacte

of Project on the Library") Their work with the faculty departmental representatives
(all four participants served in this capacity) caused a more serilous and critical
examination of the uses of library funds allocated to the departments which resulted
in establishing priorities for purchases.

All felt however, that too much time had been spent on collection development
and too little on "library-centered" teaching. One participant said he did not
have a firm grasp of the concept after a year on the Partnership. It was also
felt that more time should be devoted to hearing about the status of the variqus
projects of their colleagues. An administrative problem - the -definition of.
"releaded time" - was a continual irritant during the year. Did this mean that
“each faculty participant was released for one—half time from all academic duties
or just, from teaching six hours? It was suspected (and later “confirmed) that
it was released time only from teaching. The Project Director was never able to
completely protect the participants from being "raided" for commi ttee work, '
departmental self-study activities, and University service proiects such as
heading of the United Fund caupaign on -campus.



1975/76
: - o s 5 . ) . .,
- As a fesult of the firgt year's experiepce with faculty participants, the
*. Project. Difector and Faculty Project Assoclatie’ decided to reformat the meetings:
held every two weeks with participants. Each meet {ing wouldu8e~structured in order

progress of their particular project. In%addition, more emphasi§ would be given
to .the nature of "library—centered" teaching and less.to collectfen development .
The latter would be the result of informal one-on-one interaction between the
_iibrarians and the teaching faculty participants. An added feature to the-
1975/76 team wag the appointment ofVTerry Goldman as Director of the Learning
Resqources Center of Boatwright Library Mr. Goldman brought a needed new BN
dimension to the. Partnership - non-print media. This Was sorely needed by those
faculty who wished to develop alternative teaching strategies and individupalized
instructional packages .

to allow the faculty participants and the iibrarians to make a rE:ort based on the~

¢
>

The faculty participants were Dr. aJohn Gordon (History), Dr. Alan Loxterman

(English), Dr. Henry Stewart (Sociblogy) and Dr. Howard Smith (Intexrdisciplinary/
Biology). - Each of these participants had been interview by the project administra-

- tors and were selected on the basis of the potential success of their project and
the chances of their participation having a multiplier effect on their colleagues

]

Dr. Gordon selected "Western Civilization", the History Department's
* int roductory required course, as the _focus for his project. This course had been
seriously critictzed - the Department was dissatisfied with the results of the
course based on an uneasy: feeling it had grown stale; some members of the
Department were questioning t%e value of the course; others were dissatisfied
over the teaching strategies.™ The course was also being ¢hallenged by a
University Curriculum Committee which was charged with the responsibility of
developing-a new curriculum. The Committee had recommended dropping the courge

as a requirement.

~ s - N
t

The  course had traditionally been taught through the lecture/discussion
method. Teaching resources consisted of a large number of paper-back books
- purchased by the students and reserve reading materials in the library.
Dr. Gordon decided to reduce the amount of paper-back books and resetrve materials
required and substitute the requirement of an "individual topical reading project.’
Working with a librarian, he developed a search strategy which would allow the
student to locate primary and secondary sources for his proYect. . Utilizing the’
two sections he was teaching during his patenership year, he was able to experi-
ment and refine his objectives. The results of the course evaluation by the -
students were positive. Dr. Goxrdon reported that over 40% of the students
approached the project with enthusiasm and did well. An equally large group did
satisfactorily while some 15.to 207 did poorly This pattern held for both .
sections. Two years after his participatiort on the LFPP4 Dr. Gordon was' still
enthusiastic about the process but had been obliged tﬁioifer it as an option to -
students rather than a requirement. This was due to inability to handle-a
large number of student projects caused by. a heavy teaching load and committee'
assighments when he no longer had releaged time., S

Dr. Gordon 8 collection development responsibilities centered in the  area
of 18th, 19th and 20th Century British History and .British Empire- Commonwealth
especially Canada. He wds instrumental in obtaining a grant for likrary materials’
through the Program for Canadian Studies at Duke University in+*March, 1976 which
has been funded through 1978. '), ~
. ~
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The development of an auto-tutorial 1nstruction program for English 101 was
the dbjective gf Dr. Alan Loxterman. He epent the first semester of the Partnership

year réviewing previously published or created materjials relating to composition,

«writing skills, and litérary content. As a pilot project, he decided to create a ..

cassette tape sound track, filmstrip, and written exercises on paragraphing for the
use of freshmgn students who might be weak in this area. This was to be a prototype
for a writing laboratory. He experienced what was to become a common problem among
faculty inexperienced -with the development of multi-media teaching tools - ‘the lack
of time, He wrote in his final report that alth%ugh "Terry Goldman warped me in

advance....l still capnot believe how much time it takes to construct a co-drdinated

_soundtrack that will enhance a half-hour filmstrip." Dr. Loxterman's primary

collection development contributions were toward the building of a collection of -
non~-print materiais for the use of his colleagpes and students.
N

-* During 1974/75, Dennis Robison, Ernest Bolt and Project Librarian Kate DuVal
spent several hours visiting different departments to tell them about the LFPP
and to encourage application for the following year. One of the departments visited
was Soclology. The reaction .of the department was somewhere between hostility and
skepticism. Their relations with the library had been, in their opinion, uynsatis-
factory. They did not use it as part of their teaching strategies. They were not
convinced the Undversity administration would-réplace a colleague 1f he were given
"reléased. time." Furthermore, even if they could justify additional library funds
for materials, they were not confident they would get an increase. With ,some
trepidation, the Partnership team left applications behind. It was with some
surprise and a great deal of joy that -the application of Dr. Henry Stewart,
Aasociate Professor ofﬂSociology, appeared within a week!

Dr. Stewart wished to cencentrate on improving two Sociology coutses -
Sociology 301 (The City) and Sociology 302 (Contempordry Urban Issukg). 1In
particular he wa‘ted to become very familiar with non-print resources and to-he
able to incorporate them into his course work. Between the time of his application
in November, 1974 and beginning his partnership year in September 1975, he decided
to concentrate on the Introductory Sociology course. '

He tapped ‘the expertise of his colleagues in the department to develop a
set of assigned readings ‘reflecting a wide view of the discipline of Sociology.
These were to be placed on reserve and would serve as a basis for class discussions.
He also spent a large amount of time working with non-print materials to familiarize
himself with what was available. He was 8o successful in sharing his enthusiasm
with his colleagues that the Soclology . Department had become one of the heaviest

users of the .Learning Resources Center.

There was much deﬁgte among the .librarians about. Dr. Stewart s "library-
centered" teaching being,nothing niore than using reserves. Given the historical

"background of the .relations between the depdrtment and the library, it could be

- gaid that a major breakthrough had occurred which could have, positive effects

later on. 'Dr. Stewart certainly perceived one of the major “values was the
"human benefits" of being. associated closely with teaching and library fac.lty

colleagues. , ‘
The final participant for 1975/76 was Dr. Howard Smith. A member of the
Biology fa'culty, Dr. Smith was brought.into the project due to ‘his interest ip
the interdisciplinary mature of introductory biology and an opportunity to bring
humanistic and social issues to bear upon the fundamentals of the biological
sclences. - He had previous- experience in teaching in the University's Masters of
L] ) ' .
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Humanities program and hoped to incbrporate a number of i1deas and concepts
from his courses on philosophy,. history and ethics of the sciences into the
introductory course. While he worked, assiduously to fulfill these objectives,

" he was unable to see them to fruition since he did not return the following
year. The project was not entirely last since it had the sympathetic ear of
several of the biology and library faculty and may, in part, be incorporated
into some of the courses in the future. <l :

In addition to assisting the faculty partféipants, the librarians began to
experience a heightened interest in library related activities from-other class-
«room, faculty. » Probably the most thnificant wag the invitation from an ad hoc
committee of the English Departments to assist in developing a library unit as
part of the Freshman English course which was being redesigned. This invitation
was a direct result of the involvement of two faculty participants from the
English faculty'(Evans—1974/5“and Loxterman-1975/76). The result was a planned
sequence of activities which would result in teaching students to use s€Veral
key library tools which would result in a mini-term paper (see Appendix)f

! . . v
Mr. Robison, assisted by Dr. Bolt and Mrs. DuVal, continued to publicize
~the Library Faculty Partnership which resulted in twice the number of
applications over the previous year. Participants were again selected on
the basis of not only their proposals, but the potential multiplier effect.

L
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1976/77 '
. For 1976/77, the general patterns of they day-to-day®opefation of the LFPP

were similar to that which had taken place in the past. Regularly scheduled
meetings of the teaching and the library faculty were hld every two weeks.

~ The format allowed for each of the teaching faculty membérs to report on the
‘progress of their project: The reports were informally critiqued with the

»

general regult being a more strengthened project. These meetings were of
value in many ways, particularly as communication devices between teaching
cblleagues representing different disciplines and teaching strategies. The
librarians were able to gain insight into the particular needs of collection
development and bibliographic instruction to support the disciplines.

There were some featureg for 1976/77 which differed from the past. For

~example, three of the four participants (Dr. John Qutland-Political Science,
"Dr. Jerry Tarver-Speech and Dr. Charles Johnson-Fine Arts) were heads of

academic departments. While Departmental Chairman are not, by and large,
authoritarian figures at the University of Richmond, they can be influential. .
A different interpretation was made of released time in the case of the fQurth
participant, Mrs. Jean Dickinson (Psychology). Rather than spend one-half

time for a full academic year, Mrs. Dickinson elected to spend full time on-

the LFPP for one semester. As it turned out, she was one of the most productive
members of the partnership due, in part, to her being able to devote uninterrupted

time to 1it. \ - . wE

Finally, a very positive change from previous years was caused by the
availability of the new addition and renovation of Boatwright Library including
a fully operational Learning Resources Center. As an added benefit, the faculty
participants were assigned individual close¢d carrels in the new addition.

P
?

{ ' .
For the past few years there has been Interest among teachers of political

science in relating- the importance of the activities of local communities in
the international sphere. Dr. John Outland's project was to develop a course

. entitled "Richmond, Virginia, and the World." He was®*able to offer the” course

during the patrtnership year which gave him an opportunity to evaluate the Tesults.
One of the more serious problems was the 'lack of materials in the library's
collections to support ‘the course, thus his collection development responsibilitiés
addresséeéd this gap. As a regult of his experiences, he was asked to deliver a
paper at the International Studies Association in March, 1977: ‘

1 . . . . .
Art Appreciation coursts are offered on nearly every campus. . They usually
have the objective of exposing.students to the wide variety of viqual arts both
contemporary and historical. Dr. Charles Johnson wished to expiore ways in which

. the course could be enriched, givén more depth, and still cover the necessary

material. In order to achieve thesg seemingly conflicting goals, he hoped to
develop six core packages of materials for students to use as-additional work
outside the classroom. These packages would consist of audio-visual presentations
to be housed in the Library's Learning Resources Center, a comprehensive bibliography
and a list of suggested term paper topics. He worked closely with Terry Goldman

(LRC Director) on the audio-visual presentations and with Méﬁ& Lund (Humanities
Librarian) on the bibliography and term paper topics. Two of the projects were
completed’'and the other four are in various stages of development. Dr. Johnson

has been asked to submit an article to Asia Journal on "Death and Art" which

describes one of the core packages. L
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Dr. Jerry Tdrver was concerned that the introductory speech ‘courges were
lacking measurable objectives which were commonly agreed upon by the erartment.
He was also interested in creating individualized instruction units patterned
after the Keller Plaﬂ%for Personalized Instrugtion. In addition, he wanted to
review the library holdings and attempt to develop criteria for the selection
of materials relating to speech and theater arts. As was common with several
participants, Dr. Tarver's ambition was greater than his time would allow. He
was able to complete a set of objectives which are now being utilized, in part,
by ‘the department. As a result of his activities on the LFPP a librarian will
wark closely with him to integrate library search strategies into the introductory
speech classes during the_1978/79 academic year.
. Mrs. Jean Dickinson's objectives were two-fold: “(1) to integrate
bibliographic instruction techniques into the Honors program offered by the
Psychology Department and (2) develop self-helprmaterials for the Center for
Psychological Services. The amount of work she was able to accomplieh during
her semester on the project was monumental. She prepared a student's guide to
selected sources in Psychology, surveyed Psychology student and faculty attitudea
- and knowledge of the library, did a comprehensiVe analysis of the library's
" holdings by consulting several major- bibliographies, proposed items for course-
related instruction in -other tourses in Psychology beyond the Honors curriculum
and generally caused hér department to become enthusiastic about. library— 7
centered teaching. . ’ - ’

The 1976/77 academic year was the time for implementation for the Freshman
English Program of bibliographic ipstruction which was developed at the end of
. the previous year. Briefly, the objective of .the total program was to give each"
of the freshmafi students in Richmond College a meaningful library experience during
the first eight weeks of classes. They were asked to perform search strategies.

using basic bibliographic tools and to write a short paper. Each step of the process

was carefully set up in a logical and.progressive manner. To the eurprise of no
one, there were some problems. Some students tried to by-pass the "logic", some
of the bibliographic tools were too sophisticated for freshmen, and there were a
few logistical problems in. scheduling over 25 sections within a three we period.

The Library—Faculty Partnership Program was an integral part of the dedication
activities of the new addition and renovation. A workshop was designed emphasizing
bibliographic instruction with the theme "Competence in the Use of the Library 1is
One of the Liberal Arts." The workshap wasé open“to approximately 90 academic
" librarians and faculty from Virginia colleges and .universities. Partnership -funds
* were used to bring Carla Stoffle, University of Wisconsin-Parkside and Tom Kirk,
Earlham College to Richmond as conference leaders and consultants. The workshop
lasted for two days and addressed the issues of the ACRL Guidelines for Biblio-
graphic Instruction, bibliographic instruction programs and evaluation.

Several projects created by the University of Richmond's LFPP were highlighted.

The WOrkshop was over-subscribed and most warmly received by all
"participants. The ‘discussion groups were lively and productive The final
gsession concerned the future of bibliographic instruction in Virginia's
academic libraries. The ngt result was the establishment of a Bibliographic
Instruction Forum within the Virginia Library Assoclation. : '

~
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'1977/78 - L

In this, the fifth and last year of the Library-Faculty Partnership Program
four teaching faculty, including the Project's Faculty Associate, D». Ernest Bolt,.
Jr., were assigned. They represented the departments of English, H‘atory, Modern
Foreign Languages and Classics. The operational mode of the project was similar
to the past three years. Meetings were scheduled approximately every two weeks
to allow faculty participants and librarigns to exchange information and ideas, -
with one person usually responsible for the contgnt of each meeting. During
\ the academic year the librarians worked closely with their faculty colleagues |,
to develop their course-related projects and w analyze the collection in their
particular disciplines. The Project Director, Project Librarian and Dr. Bolt
devoted, a.great deal of time preparing for the final report of the project and
developing position papers with the appropriate University administrators,
The faculty participants for 1977/78 were Dr. Marsha Reisler (Assistant .
Professor of French), Dr. Lynn Dickerson (Agsociate Professor of English) and
Mr. Stuart Wheeler (Inqtructor, Classica! Studies). Two of the participants,
Dr. Réisler and Dr. er80on, were invélved in creating new interdisciplinary
courses while Mr. eler sought. to develop alternative learning methods in an
existing course. The full reports of the participants are found in the appendix.
The following is an overview and includes the impressions and evaluation by the
-Project Director.

Dr. Reisler chairs the University's Freshman Colloquim Program, a curricular
option which enables entering students to participate in courses whi'h are usually
interdisciplinary and have a limitad class size. For her project she created a
colloquim course, 'Psychology and Literature." The concept was developed by her
as a result of a conference she attended at Johns Hopkinsg University on "Contemporary
Modes of Style and Meaning" which was sponsored by the National Endowment for the .
Humanities (a "multiplier'" effect, it 'might be said, of one NEH .program 1nfluenc1ng
another). Because of the abstract nature of the course content, Dr. Reisler devoted
a large amount of time to being certain that the course was carefully orchestrated
and controlled in‘terms of both content:and library search strategies. She worked
very closely with Patricia Geegory, Humanities Librarian, -to, develop the models and
to compile the relevant bibliographies. Ms. Gregory will -also assist her when the
course is offered in the fall gsession of 1978/79 ;

Begause of his professional training and interest in Agerican Studies,
Dr. Dickerson wished to develop a new course entitled "American,Literature in
the 1890's." This was offered ddring the spring semester as*English 363, a
special studies seminar and ttracted students who were juniors'and seniors _
with majors in English, Jo alism, Philosophy, Political Science and Economics.
During the fall semester, Dr. Dickerson, with the assistance of University
Librarian Dennis Robison, developed the course with the objectives of exposing ~
_the students not only to the literature (fiction and non-fiction), but also to,
the social environment of the- period. There were several. opportunities for
research, writing and oral reports. ~Mr.- Robison attended most of the classes,
giving instructions about thé use of the library in relation to the assignments.
Although the amount of work required by the students was extensive, the student’
evaluations of the course were quite favorable. The students were -particularly
pleased with their abilities to use the library. o )

’
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- In his application for participation in the Libraury-Faculty. Partnership
?rogram, Mr. Wheeler stated he wished to develop slide-tape packages for Classics
301 and Fine Arts 312 (Greek Art and Archaeology) which would transform them from
allecture to an auto-tutorial course. He surveyed students who had taken or were
currently enrolled in the.courses todetermine their attitude and found they
‘pteferred the lecture-discussion format, but would enjoy more independent work
in the 1ldbrary. Thys, he modi fied his project to some degree. He directed the
production of a slide/tape presentation concerning Greek mythology which was a
senior project for one of his students and developed two others. The subject
;ﬁ one of these was an Egyptian mummy which has been a part of the University's
seum' and was entitled "Ti Ameny Net at the Uhiversity of Richmond." Mr. .
Wheeler used this as a point of departure in assigning research pro cts to his
students in Roman Art and Archaeclogy which became a library-centeré¢d opportunity.
MT1 Ameny Net" was presented at the- annual meeting. of the Classical Association
Jof the Middlewest and South in April, 1978 in Houston, Texas and was well -
;received in terms of contgnt and teaching effectiveness. The second slide/tape
/ project concerned Greek and Roman’ numismatics which will be uaed during the
/ 1978/79 academic year. : . _— }
™ ) )
/ Mr. Wheeler's other project agtivities involved the, develophent of library
E/ related components for Classics 302, Fine Arts 312 and Latin 202 which will
require students to use library search strategies to. compile annotated biblio-
- graphies. .

Dr. Ernest Bolt, Jr. (History), in addition to .his duties as Faculty
Associate on the project, cqntinued to refine his library centered projects in
History 205 (American History) and 354 (American Diplomatic History). His complete
report can be found in the appendix.

LN

Both ‘Dr. Bolt and Dennis Robison, Project Director, were active in advocating
the continyance of the project with University officers, notably Dean Gresham Riley
(Arts and iences), the newly appointed Provost Melvin Vulgamore aad President’
‘E. 'Bruce Heilman, In ‘August, Mr. Robison and Dr. Bolt met with Dr. Heilman and
Dean Riley to impress upon them the need for continuance of the project. The
President suggested.that the Board of Trustees would be interested in knowing of the
project s development and asked Mr. Robison to plan to appear befork them at their
September meeting. Due to a very heavy agenda, the Administration was unable to
find time for him to make a personal appearance. However, Mr. Robison did prepare
"a brief memorandum (see Appendix). In October, a memorandum was sent to Dean Riley
contaifing a recommendation with specific detalls on .how the project could Be
continued. ( see Appendix) N,

In November, Dean Riley, Mr. Robison, and Dr. Bolt attended a Workshop on
Bibliographic Instruction at Earlham College. Earlham College's program is one
of the finest in the%nation and incorporates many of the features of Richmond's
Library—Faculty Partnership Program. The Workshop duly impressed all three
participants. Dean Riley will, in the near futiure, bring.his report on the Workshop
to the Arts and Sciences Academic.Council impressing upon them the very positive
contributions library-centered bibliographic.instruction can make £0 the under-

graduate program. _ .




- L8

Dr. Bolt, Mr. Robison ?KG Mrs. Kate DuVal (Project Librarian) condu:ted
interviews with all of thWe Taculty participants as @ part of the final evaluation.
The interviews were informally structured arvund questions mailed out in advance
'(see Appendix) and were extremely helpful for Dr. Bolt in his analysis of the .
project's impact™®n the faculty. Preceeding the interviews, wor%!came that the
Faculty Development Committee had not received adequate funds to¥continue the
relaased time provision of the project as advocated by Mr. Robison and Dr. Bolt
in their memorandum to Dean Riley. Dean Riley advanced the propositon that the

_ project could ‘continue as a sabbatical opportunity and by departments internally

granting faculty released time by not offering certain courses. During the
interviews, the faculty participants were asked their opinions about these options
and unanimously decried the loss of pald released time (se2 "Impact of. the Project
oun the Faculty"). The use of sabbatical leave had more appeal, but still had
severe limftations. Nevertheless, Mr. Robison .sent out invitations to faculty
eligible for sabbatical leave during 1979/80 urging them to consider project-

type dctivities. By mid summer, 1978, one or two faculty had discussed this
with'him, but only one expressed serious intentions and will probably apply.

The major disappointment during this last year of the project was that .
it was{ indeed, the last year. For at least 1978/79, there will be no teaching
participants. The 'librarians will, of course, continue their bibliographic
instruction programs, encourage the development of library centered teaching
and maintain a cldse liaison with the faculty concerning collection development.
Gone will be the 1mcentive of released time which allowed ample opportunity for
fagulty to develop new and alter existing ¢ourses, experjiment with non-print
learning and teaching strategies, and have sufficient time to work more

systematically with the library's collections.
- ~

t
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IMPACT OF THE PROJECT- ON THE UNIVERSITY FACULTY

o The broad aid of the Library-Faculty Partnership Program was 'to enhance the
{  1ibrary's role in the education of undergraduates and to improve the partnership
between faculty and library staff at the University of Richmogﬂ 'Y To-.achieve
this broad aid, the LFPP provided major faculty involvement aud cooperation with
the library ataff in library-use instruction seeking to make the library "a more
_ effacfive partner in the teaching—Learn&ﬁﬁ process.' "S5 It was envisioned by former
’ University Librarian Ardie Kelly. and Professor Bolt. that major faculty initiative
and cooperation was essential to effective library services. This would not .
sacrifice library staff involvement but would rather make it more course-and
_student-relatedl Specific aims, .outlined in the original proposal, included the
following: development of library—centered teaching of undergraduates "ip and
- .out of the library itself," planning of a collection development p ogram, and
; production of "new library initiatives and instruetional programs. At the
; conclusion of the LFPP and in this section of the final report, it will be shown
{ that effective involvement of faculty participants impacted upon the larger
1l University faculty, that the project had, as expected, "multiplier' effects,
! that the project was a major faculty development program on our campus, and
7\ that library-centered teaching i1s now an accepted and preferred alternative
for a large number of faculty members. In.short, # will be shown that the
LFPP has been.a major part of the '"quiet revolution' caused by the University
Library in recent years. ' i

Instructional Development ' )

The device used here to generate institutional change - centered in the
library - has been faculty released time. The original proposal incorporated a
recommendation of the Carnegie Commission on Higher Educatifg which envisioned
use of released time especlally for instructional develppment by faculty.7
The 'LFPP was intended, in part, to encourage development of instructional
materials since the University was then planning a Learning Recources Center
\ in its new library expansion. = The Carnegie Commission report foresaw a major
b new role for libraries in making new teaching-learning ‘media available to
' students. 'The LFPP, {t was hoped, would create a nucleus of faculty members
.who would adapt readily to the availability of services and non-print materials
in the Leaining Resources €enter. Thus faculty participants were encouraged to
consider an audio-visual component in their development of library—centered
teaching. . .

\ Results of our "soft" approach to utilization of non-print materials in
teaching have been encouraging. 1In developing their own instructional materials,
three,  faculty participants placed the heaviest demands on the Learning Resources

Center staff. One faculty participant had "even resisted showing films' in his
classes, but during the project he became aware of the potential for learning
derived from his careful selection of films and article lité€rature (printed) for
his introductory course. Five faculty participants cdmpleted slide-tape units

‘to be used by students in the library, and one developed a grant proposal for a
University Writing Program as a tesult of his experimentation with an audio-visual
‘unit- an writing. Although several instructional development units were begun and
‘not completed, two faculty participants plan to continue work on them as time
permits in the future. Only two faculty participants attended conferences that

> related to instiuctional development, but the LFPP sponsored the visit of Dr.

Samual Postlethwait. The result was major interest in audio- tutorial teaching:

by-one faculty participant and several other faculty membérs.
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" The LFPP expérience with instructional development has produced,in conclusion,
new faculty attitudes and some tangible instructional materials. Several faculty
members have made genuine efforts to create- materials that will inform students
on subject matter and introduce them to library resources. At least one instructor
includes a major library exercise with his audio-visual materials. As several faculty
participants experimented with use of films and/or creation of instructional materials,

. other departmental members were involved or became interested. Some faculty partici-
v pants coordinated librnry audio-visual purchasing with their departments, introducing
other faculty to the possibility of teaching by greater use of non-print materials.
Students who have used the instructiopal materials created under the LFPP have -
expressed interest and appreciation for these alternative learning opportunities. .
They scem to appreciate the ability to review, to study at their own pace, and to
discuss the materials with the faculty who created them. At least one faculty
member has required students to assume a teaching role and create library-centered
audio~visual teaching alds.

Course Development
- Wherdas the Carnegie Commission in 1972 recommended released time as the
.necessary incentive for instructional development, the LFPP incorporated it more’
broadly. 1t was the device by which institutional change - centered in the
University Library - would be achieved. Results of the five-year program seem
to confirm that released time was essential; it made possible the multi-faceted
program activities of the faculty participants. ‘

A

Ten faculty participants -altered their existing courses, two developed new
interdisciplinary courses, and six participants after participating, altered
other courses. All of'these courses, which were the focus #f faculty attention
in developing library-centered teaching, now have library components. Varieties
of these {neluded~the following: wuse of instructor-designed audio-visual
materials, use of improved bibliographies, more actiwg, involvement of the
librarians in the course, and formal bibliographic instruction carried on by
librarians and faculty together. Of the approximately eighteen courses directly
affected by the participants, seven courses taught by four participant$ were
most systematically and thoroughly revised to incorporate formal bibliographic
instruction. As in the case of instructional development. activities, this
involved much time and In some cases released time was not sufficient. One

\  faculty member believed that her first attempts, with- the librarYans involved,
at bibliograph&c instruction took too much time from other classroom activities.
Therefore she would redesign her applications of  bibliographic instruction.

* The multiplier effect of the LFPP is again illustrated by the interest other
faculty membérs have shown in library-centered ‘teaching. One faculty member who !
integrated the University library and the National Archives in a history course \:? v
found four colleagues became interested in this type of library-centered teaching -
and have begun to develop similar activities for their students. Two other
colleagues became interested in bibliographic instruction. Several participants
apparently have been important "conduits" between the library staff and their
departments, resulting in increased faculty acceptance of the staff as teachipg
colleagues, greater use of library resources, and improved student contact 'with .
librarians. The library became more "personalized' for some faculty and students.
The extent of continuing departmental interest in the LFPP at its close is clear.
Faculty participants in nine departments identified fifteen of theiv colleagues )
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who would apply to participate i1if the project was continuing. It is believed that
otpers in departments not represented in the five-year program would also be
interested. The chief appeal for faculty participants was the development of . -
library-centeted teaching, either by means of instructional development activities
or formal bibliographic instruction or both. tThey were unanimous in believimg that
released time was essential to them and to any others seeking to do what they had
done. '

)
Collection Development

Another important activity of faculty participants and one of great interest
to colleagues of the participants was cellection development. In addition to
development of library-centered teaching, released time was to be used.in part for
faculty to evaluate the collection aund plan for acquisitions, assisted by librarians .
and a proposed Collection Development Librarian. 1In 1974/75, the first faculty

~ participants engaged in major acitivites of this nature, culminating in recommenda-

tions for $79,460.90 more in the library book and periodical\budget. In subsequent
years, under the direction of Mrs. .Kate DuVal, Project Librarilan, faculty members

~ continued to engage in collection development duties. Weedihg of the collection

was a major activity one year, and five faculty participants served as departmental
library representative during the time they were on the LFPP. Three others aérved
in this capacity sometime during the flve-year program. This meant improved ‘
coordination.of library purchasing for many departments. Faculty. participants were
made more conscious of limits, priorities, and needs relating to collection develop- .
ment, and they in turn informed the library staff of particular needs related.to
library-centered courses. Special attention was placed on reprints,.microforms,
and periodicals in some departments. One year, collection development activities
took on more importance due to the .Institutional self-study and thereby had wider
impact. Twenty-three faculty members in six departments were identified by faculty
participants as interested in the LFPP and as hawving engaged in collection develop-
ment efforts that wear. . .
\

Only one faculty member, however, cited collection development duties as the
best feature of the LFPP. In the year of major acitivity in this area, it was
the judgement of fiaculty and librarians that too much time was spent on collection
development, and subsequently the released time of faculty was not spent as .much
on this. Most faculty did not react without "pain'" to the effort to write a’
weeding policy* and implement it. One faculty member prepared a grant proposal to

"improve the Canadian history collection'before he was on the LFPP, and his year

as faculty participant gaye him more time to identify what the grant money would
be used for. The major result of collection development .activities by faculty
participants, however, was improved coordinatipn and selection of materials

for purchase. ‘'the "Pgoposal" sought to 'inaugurate a ten-year collection
development program,’ ~, but failed to do so. Although book budgets increased

‘ during the five years of the LFPP, and the project efforts of librarians and

faculty participants were partly responsible, the LFPP did not result in any_’

"crash-program' for collection development as hoped. As planned, faculty
participants often served in the capacity of sub ject bibliographers9"and many,
as stated, co-ordinated departmental evaluations and/or purchases.

Faculty Development

\

As a faculty development program, the LFPP has. had a major impact on. the
campus. Bibliographic skills of’ faculty participants improved and in turn those”
skills weYe passed on to their students. Only one faculty participant statea at

-
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the:end of the projeét that his oourae was still not in a lot better shape in terms

of use of the library" adding that he had still not_asked a librarian to teach
search strategy to his students who use the library. 10 Another faculty participant
wag reluctant to realize that incoming. college students didn't already know how, to
use a periodical index or the other basic research tools in the library. He . -
admitted there had probably been a decline in his use and his students use of the)
1ibrary 8ince he ogme to the University. Other faculty partieipants, however,
readily adopted variations of bibliographic instruction presented by Iibrarians,
or they even imitiated the teaching of bibliographic skills in their development
of ‘libragy-centered courses. Very few faculty participants were .already engaged
in library-centered teaching or bibliographic instruction. - They and mdst others
assumed the position of "learners' before they tried to teach students improved

- bibliographic skills.

LN
¥

At least three faculty participants believed that the quality of student .
resaarch papers improved as a result of their LFPP activities. One was impressed
egpecially with the librarygwork done by lower level students taking his course.
Another increased the quantity of papers required and at the same time believed. -3 .’
quality improved due to the more intensive direction given the students. With
the return to full-time teaching, however, he had to make the papers optional (302
topk the option) and he used a less systematic bibliographic instruction approach
(less time used and less use of librarians). One faculty participant admitted
she was not guiding research papers closely enough before participation in the -
prbject. She believed "the project improved what I though were pretty good
reference skills"ll put it also taught her that her earlier skills were not
really that good or effective. g

i B
E Few of the participants'had any concept -of search strategy before participation
inlthe project. Many had formerly blamed the physical limitations of the library
but admitted lack of time and personal library,skills were also involved. One
cited poor holdings in his field of study as limiting his use and his students' .
use of the library. Another had required term papers but had not integrated them
into’ the course or tried to train students in use of the library. The term paper was
"just tacked on to the course.’'l2 One faculty member in English who had had much
experience in directing student papers admitted a "constant state of frustration
about it." She believed that the LFPP gave her the necessary time to consider
basic skills associated with the -library exercises, to coordinate the research,
and to evaluate both the papers and her own library-centered teaching. )

Beyond -the improvement of bibliographic skills, &nd beyond the already
mentioned experimentation with alternative teaching strategies (audio-visual and
team teaching with librarians), there were other faculty development results of
the project. Several participants’ engaged in learning about the writing behaviorial °
objectives for their courses or individual projects. One humanist became so deeply
involved in this \md the. subsequent activities associated with Personalized Systems
of Instruction (PSE) that he lost interest in his project as aWhole. He probably
reflected the frustrations cogmon to the humanist experimenting with PSI. Another
attended a national conference on PSI and returned interested in some facets of 1t
but not a trueradvocate. The overall experience of faculty participants and
librarians on the project suggests that librarians and faculty members erigaged in
lfbrary-use programs nationally are not utilizing alternative teaching and learning °

‘'strategies such as PSI or Audio-Tutorial. The LFPP nevertheless stimilated the

thinking of many participants and other faculty members about' the possibility of new
approaches in the classroom. It certainly had, major impact by increasing the use of
non-print lidbrary materials .and the development of such materials by some faculty

members.

&
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Another way to show the faculty development aspect of the LFPP, and to
illustrate i{t8 multiplier effects as well, 18 to cite the on-campus conferences
sponsored wholly or in part by the project In addition to the Postlethwalt visit

~1in 1974, the LFPP was involved in two campus seminars sponsored by the Program to

Enhance Teaching Effectiveness (PETE) or its predecessor. Faculty participants in
the project assumed leadership roles in several other programs of PETE, and the
project sponsored with PETE the visit of Dr. Howard Clayton in 1975. The major
conference on campus sponsored by the LFPP was the 1977 Bibliographic Instruction
Workshop. It was attended by over ninety Virginia Academic Librarians and Faculty
Participants .- One faculty participant was on the program of that workshop, and
congsultants were librarians Tom Kirk (Earlham College) an Carla Stoffle (Univq;sity
of Wisconsin~Parkside) )

Faculty participants did not take &8 much advantage of development
opportunities afforded by project travel funds. Only three faculty participants
attended conferences during the five years. 'Released time did not permit as much
freedom to be off campus as antieipated, but the major reason for,the lack of off-
campus travel was fallure of faculty members and librarians to identify related
activities in meetings and conferences. This suggests once more the degree to
which the LFPP was unique in its aims and activities. Those meetings which did
attract faculty participants and librarians included the following: Conference

.on Library Orientation’ for Academic Libraries, Eastern Michigan University

(1973 and 1978); National Conference on Personalized Instruction in' Higher
Education, Washington, D. C. (1974); Library-College Conference,  Loujsburg College,
N. C. (1975); Conference on Bibliogfaphic Instruction, Boston (1974); Audio-Visual,
Pictorial, TV and Training Aids Exposition, Washingtbn (1974); Annual Meeting of the
American Historical Association, Washington (1976); Annual Meeting of the American
Library Association, (1976 and 1978), Bibliographic Instruction Workshdp, Earlham
College, Richmond, Indiana (1977); National Archives Workshop, Washington (1978);

and Annual Meeting of thé.Organization 'of American Historians, New York (1978).
Although meetings had impact on individuals who attended, the 'Earlham conference
atterided by University Librarian Robison, Dr. Bolt, and Dean of Arts and Sciences .
Riley had the most immediate impact on the library, the LFPP, and the’ larger
faculty. : .

One faculty development activity anticipated in the original "Prcposal" was
never implemehted exactly as envisioned. Formally scheduled assistance of reference

librarians, with the necessary training of faculty participants by the.librarians .

was envisioned It was believed that the faculty member, serving as a subject
speclialist, would in ‘turn train the librarian. It was anticipated that this might
become a.continuing part of the faculty development program and a way to identify
new faculty members with library services. Informally certainly, librarians and
faculty participants learned from their close association during the project. Means
for this included the periodic meetings or ‘seminars, the workshops, and personal
contact. The major new vehicle' for this, however, was the Collection Development
Unit created by the University Librarian in 1974/75. 1In this, reference librarians
became more active in collection development and support of library-centered
teaching. The results intended by the other approach were achieved, except for the
faculty member actually being on duty at the reference desk at agpecific time.

One of the most valued of the faculty development agportunities of fered by
the project, dccording to librarians and faculty members, was the periodic seminar
or meeting. These sessions broke the professional isolation that 1s typical in

~
o

‘ . . . ’
N /
' . £
.

33 38 | .

N
RS

A

N\



higher education, provided some disciplipe for participants, and served to

stimulate ideas. Whereas only two faculty participants listed the seminars as

the worst feature, eight rated them highly with two listing them as the best

feature of the project. Most faculty participants were given two'or more -
opportunities to "chair" seminars and report on their activities, The inter-
disciplinary nature of these meetings was a new apd challenging experience for

most faculty members and librarians., ) .

) Several faculty activities related to the LFPP further illustrate the gt
project's impact, its faculty development nature, and its multiplier effects. '
Four participants later had sabbaticals in which they engaged in activities

' related to the project. Efforts to design several audio-visual units on

writing for Freshman English courses led one instructor to research on writing
programs and, during his sabbatical, research on writing labs; The. result was
a grant proposal for a writing lab at the University of Richmond. This instructoy
also engaged in research on learning disabilities due to his LFPP work. He was
one of four participants who became involved in more traditional research which
was related to individual project activities. N

\ Publications (including those in progress) by seven faculty participants
. w - are related'to the LFPP, and eight papers by eight faculty participants have L
*  been given or ate in prospect. Five faculty members have prepared or are currently
preparing eight grant proposals. - ‘.
' ‘
Several non-té&aured faculty participants questioned whether project activities,
even development of new courses, would be as professionally beneficial to a faculty
member as publication. Such tensions increased in latter years of the project, due
to other institutional goals, despite assurances by the Arts and Sciences Dean that
project activity would be potentially as important as publications. Several early
partitipants reported that the LFPP was not included in their professional evaluation
until they called attention to it. One believed tenure was aided by his participation
- in the project, but most tenured faculty felt there was little or no professional

\

recognition for their efforts on the project. o .- \

One of the most interesting research activities related to  the LFPP was the

Freshman testing program in-the fall of 1977. One Psychology faculty participant

gave the Omnibus Personality InYentory ta entering Freshmen in part to discover

their "intellectual disposition.'" She chose that test due to an impression that -

"people were ‘not using the library, or they didn't have the skills to use\ 1t..."14

. S¢ores of this class will be compared with their scéres on the same test when 3eniors.

It 18 believed that improvement in the level of intellectual disposition or .academic '
. orientation will be shown and that instruction in use of the library by faculty‘asd -

_1ibrarians will be partially responyible. : o

The overall value of the project to faculty-participants was expressed in

several ways. Common to most was a reference to skills learned and the applicability

of those skills for most classes taught. There seemed to be no great concern that,
. repeated use of bibliographic instruction would cause serious or negative student s
reaction:. Development,of library-centered teaching took many different forms and
demonstrated levels of soplristication sufficient to avoid any impression that all ¢
faculty working with the library were taking on the same mold. Another commenly
cited value of the project was the increased interest of students in courses belrng
"* ' revised under the LFPP. Use of librarians and non-print materials furnished variety

1 '




and motivated some students who seemed to show less iInterest.at first. One faculty oy
participant believed that some of his students became genuinely -interested in I ‘
politics generally because of the specific library component in his introductory
course. + And evidence 1is clear that faculty participation in fhe LFPI* altered the
perception of faculty members concerning the libratry, its staff, and its resources.
The library and its staff hecame more vital as active components of leéarning and
use of its resources became a major concern of the faculty as well as.the librariaus.
Whereas before participation seven faculty participants used reserve reading heavily,
none did so after participating in the LFPP. Library use for term papers remained
high, but eight faculty participants used some degree of bibliographic ipstruction ﬂﬁwj,q
during or after their project particigation, whereas none had done so before. Six . ! o
used the Learning Resour?gstenter heavily.whereas none had dohe\ao,befofe the pfojgc&,
. . N . . Ty

Released Time ’ S | ' : >

N - ) ]

. Faculty participants also commbqu.praiged e releaséd time deviee provided L)
by the LFPP which madelpossible all their effort®g . In interviews of faculty 5 ,
participants, every response indicated that the uhique released time feature of .the .\

project was of key importance in attracting faculty members, to the LFPP,, Qné stated
that released time was the single most valuable incentive thr chapge, another said ®
released time was essential to maintaining quality and diversity of deppttmental .
offerings, and one faculty member stressed a qualitative value to library-centered
teaching projects resulting from the released time provision. The.sentiment of ope’: -
seems to typify that of all: "I .wouldn't have touched the project without:released '
t:ime."15 : . \ . Bx T Iy .‘.'
. ' 5 / B
With more specific questioning, 1it- was learned from the interviews that'the
major benefits released time produced for the LFPP were ip the participants' o
_development of library-centered teaching rather than collection development. This ' K
probably resulted from the definite emphdsis on this goal,;rather than collection ’ '
development, but it was also obvious that less time was needed for systematic @&
collection development activities. ‘Only three or four faculty members spent much
time on tHis; they, of course, indicated that released time was essential, and
one stated it .was very important din his evaluation-of non-print materials to be

added to the,gollection.

-
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Only ore faculty member stated that:ihe "4idn't need all that released time"

for development of library-centered teaching, but he also doubted that he would

have done his project without released time. He believed that working without -
released time, primarily in the summers, wauld have réquired eight to ten years to.
complete his project. Specific benefits of’ released time —- in’the development of
library-centered teaching -- included the following: time for reflectign on teaching
methods and "how the library and 1its resources could fit in," encouragement to employ .
library-centered projects with lower level students, time¢ to experiment with audio-

. visual techniques, and "time to muddle" or experiment .generally. One literature
professor who designed a new course, with-a "heavy" library component and with major
assistance of a librarian, spoke of his "time consuming project" as “something I
might not use again." He could not afford to experiment in that way without released
time. . As a result of his project, he and his students utilized primary’sourges in .
another lihrary for the first time and also fully used journal literature in the _
University Library. In brief, participants seemed to agree that released time speeded .
up thg process of change, and permitted large blocs of Eiﬁé necessdry for s tudy yof )
alternative teaching strategies, expérimenting with ‘audio+visuul materials and/or .

_ bibliographic instruction, and planning of use of other libraries and archives.,
. " Released time, in the words of one professor, "allowed me to do things (in the classroom

and library) that I had not been able to do before.”

. . . \
) : . ) ) \
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Several participants used released time to real departmental advantage. Five

served as library representatives dlring their year on the LFPP, thus benefiting
- departmental collection-devé@lopment efforts. Others coordinated with their departments
to encourage library usé, includihg use of the Learning Resources Center. During-two
project yearg, participants worked closely with departmente in evaluating the collection
for institutional Self-Study purposes. Several participante also worked cfgﬁtly with
the English Departnenta in planning and implementing a new Freshman English library

- .exercise.

..
- <
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Most of the fifteen participants were satisfied with the.released time provision
permitting a one-half teaching load for a full academic year. Two who were depart-
mental chairmen were released only one-fourth time and one of these was unable to

““complete his projects. Only one profeasor had the experience of full-time in the
1ibrary (no teaching) for a semester, and she preferred that alternative. She;, was
the only participant who recommended that method for the future. Most projects .
involved development of librafy-centered teaching in existing or new courses and
involved immediate-to-early implementation in the classroom. Therefore, most
participants believed that teaching’during the year on the LFPP was necessary ard
advantageous.  For this major’ reagon, full‘released time from teaching for a single
semester was not feasible or best.

The major objection coricerning the released time feature wad that release from
teaching was not enough in most cases. Partitularly when participants had two
preparations and were engaged in design of self-instructional learning packages,
utilizing library materials and ‘audio-visuals,- continued departmental, advising, and
University committee duties interferred. One participant summed up the problem:
"There are constant pressures around here....to fill any space that is made available.

Few participants believed that any future LFPP should be available only as a
sabbatical opportunity. They realized, first, that such would not encourage non-
tenured faculty to develop library-centered teaching. Moreover, most participants
perceive the sabbatical opportunity as one leading to publishable research. This
perception has been recently re-infprced, in their minds, by the reward and evaluation
systems for faculty. One departmental chairman reflected this perception: "There' 1is

. no way I would recommend that ‘anyone use a sabbatical for anything but publishable-
- research." Another faculty member believed that making the LFPP available in the
: future only as a sabbatical opportunity was '"just a way of getting out of supporting
e the pPbgram.” One faculty member who was on the LFPP and then a related sabbatical,
believed he accomplished more on the sabbatical because travel was easigr. But he
also added that "the sabbatical here is primarily for research and publishing.

\ activities." . o

Another alternative format discussed with parti%ipants was the use of summers
and/or small institutional grants to develop library-centered téaching gpgain,
research’ and writing seemed to get preference in their minds 1f one was not teaching
in the summers. Only three faculty members believed faculty would be interested
in 4 summer opportunity even with small grants to support® it. One stated the best
chance for such use of summer terms might be the May term, a three week session.
Discussion with another participant about "paid-released- time' in the summer revealed’
that costs would be greater but impact upon departmental offerings would of course

be minimal. o




.-

Finally, there seemed to be little or no support for the idea of a continued
LFPP without some provision for paid-released time. Adequate library support would\
not aloge be a sufficient inducement for major revision of courses, adding library
components, experimentation with audio- vigsuals, or systematic and thorough biblio-
graphic instryction would be poasible without released time, but '"not the kind of
thing that - T did." .

At the beginning of this gsection of the final report, it was stated that the
LFPP was a major part of the "quiet revolution" caused by the University Library
in recent years. It is believed that what former President Frederic W. Boatwright
stated during the 1955 dedication of the University Library has been realized. He
stated then that the "library 1s the most vital building in a University. The quality
of education provided by a college. is directly dependent upon its library, and the
educational value of an Institution will rise or fall as jts library is strong or
Weak."16 orhis .18 no less true today, and at the University of Richmond, in part
due to the LFPP of the past five years, the library i% stronger and the educational
value of the institution has risefn. The impact of the project on the faculty, and
in turn, the faculty participants' impact on the institution have made this possible. _
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- academic libraries at 1

IMPACT OF THE PROJECT ON THE UNIVERSTTY LIBRARIES

The University of Ricq§g2§iLibraries have histprically been typical of most
ibe¥ ts colleges. The collections were marginally
adequate and not heavily used. The administration and the faculty acknowledged
the importance of the library but were not strongly supportive of it in terms
of allocations or resources or encouraging student use. The physical facilities
were especlally outdated, crowded and generally unattractive. The philosophy of
services was traditional, e.g., good reference service 1f students and faculty
asked the questions, orientation if faculty took.the initiative, but very little
planned instruction in the use of the library. The librarians took part in the
selection of materials but depended on the faculty to initiate most orders. The -
collections were print-oriented with a minimal amount being spent on non-print
material. The University Librarian had faculty rank and status and was considered
by both the faculty and the administration to be a member of the faculty. Other
professional librarians were members of the administrative/professional staff of
"the University and wéte‘not”considered faculty by the ggministration although
were accepted by the falulty as colleagues in an {nformal setting. They did not
participate on faculty committeé¢s nor feel particularly obligated nor inspired
to become involved In campus deliberations over curriéulum, teaching effectiveness
or faculty development. !

»

Wheh the University received a substantial gift for its endowment in 1969,
the atmosphere on the campus changed radically. There was now, it was determined,
an opportunity to examine the status of the University and to institute changes
that were impossible before. To this end, the library became a priority for
upgrading the physical facilities and examining its educational role. The proposal
to the Council on Library Resources and gubsequent award of the Library-Faculty
Partnership Program (LFPP) grant became ore of the results.

During the years of the LFPP, a number of changes effecting the -library took
place which were not directly related to the ptoje¢t, but did effect and interact
with 1t. .For example, the new addition and renovation of the existing physical .
facilities, which included the creation of a Learning Resources Center, enabled
the faculty participants to explore alternative teaching and learning concepts
which would not have been possible. The physical facilities, which are very

‘®yttractive, well designed and functional, created a positive attittide about the
library by 1its users. Finally, the recruitment and appointméﬂt of a new University
Librarian in 1974, just :as the project was getting underway with 1its first faculty
participants, effected the project. It 1is difficult, if not impossible, to -delineate
changes directly related to the project as opposed to those which might have happened
anyway due to other influences. For example, there is ample statistical evidence
that the library is being used much more by students and faculty in 1978 than in
1973. Circulation as well as in-house use of library materials has 1ncreased by
over thirty percent. How much this increase 1s attributed to the new facilities .
and how much would be directly the result of the LFPP would be difficult to deterwing.

The recruitment of the new University Librarian was, obviously, going to
influence and be influenced by the project. The Search Committee, chaired by
Dr. Bolt, the project's Faculty Assoclate, did actively pursue those candidates
who expressed interest in making the library a more central part of ‘the academic
program, The selection of Dennis E. Robison was based, in part, on his commitmént
to bibliographic instruction and recognition of tle library's teaching role.l7
The existance of the project and the plans for a new library facility were certainly
instrumental in his accepting the appointment. : :

\
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There are at least seven areas of the library's operation which can be
1dentified as having been significantly effected or impacted by the project -
staff reorganization, ‘collection development, bibliographic instruction, multi-
media deve10pment,_the multiplier effect, faculty status, and staff expansion.'

Librap! Reorganization ‘ v _ . ) (.”

One of Robison's first tasks was to recruit and appoint a collection
development librarian, a part of the.grant provision. This position, as
‘described in the grant proposal, was to assist the faculty partiﬁ\pants in
developing "want lists, assist departments in 'weeding' holdings',' and, where
possible, encourage departments to become familiar with related holdings in
" other libraries. At the same time, Robidon proposed that the professional
staff-be reorganized in order to more effectively involve the librarians in
collection development and library centered teaching. ) )

As a result, the following changes were instituted during 1974/75.
Mrs. Kate DuVal, Head of Circulation/Reserves, was appointed Project Lihrarian
(title change from Collection Development Librarian) with the responsibility of
creating an acquisitions department and working with the faculty and librarians
in developing the. collection as outlined in the grant. The professional position
vacated hy- this change was redefined as Humanities Librarian with responsiblity
for teaching/collection development and liaison with the academic departments of
Fine Arts, Philosophy, Religion, Classics and Modern Foreign Languages.. The
position was filled by a beginning librarian whose undergraduate background was
philosophy andfreligion Two positions which had been general reference librarians
were given similat responsibilities .as Humanities Librarian (English, History,
Speech, and Journalism) and Social Sciences Librarian (Psychology, Education, ‘
" Political Science and Sociology). Two existing positions - Business Librarian
and Science Librarian - had similar responsibilities and were located in branch -
libraries.

+The 1iaison function had three objectives: (1) to work closely with the
academic departments' library/faculty representative on collection development
and monitor the departmental allocation, (2) discover what opportunities existed
for library centexed teaching within the courses offered by that department, and
(3) work di ly with any faculty who might be appointed to the Library-Faculty
Partnership. This arrangement reinforced and complimented the objectives of the
project and encouraged the "team'" approach with the library and teaching faculty.

The first year's faculty participants enabled the librarians to evaluate the
new organization and also allowed those professionals new to the library, including
the University Librarian, to become quickly acquainted with representatives from .
four departments. The reorganization was valuable to the project since 1t allowed
for broad participation by a number of librarians. It quickly begame functional
throughout the library system, reaching all academic departments with various
degrees of penetration. - The organizational structure of -the library's professional
staff has been retained bince this period with very little change.- _ The project, of
course, provided the rationale and vehicle which made this reorganizatfon possible
and hastened its implementation. _ ) h
Collection Development ‘ , _'0 .

- 4

Collection development activities, particularly in 1974, generated substantial
data which was used in justifying an increase for the matetilals budget for 1975/76.
This increase (approximately 26%) was used to purchase periodical backfiles and to
f111 in monographic gaps identified by the participants. This had, of course, a

.



very positive pasychological value in that there was some tangible reward for
planning. It was discovered that course-related library instruction also had
a‘'direct bearing on collection development. As librarians and their faculty
colleagues prepared search strategies for instructipg students, they discovered
gaps 1in the collection and every effort was made to .order the necessary materials.
The faculty participants were also able to define, after much agony, a weedinge
or deacquisit}on policy. ' y

" The project gdve the librarians opportunities to acquaint faculty Aith some
of the‘realft4es of library operations. On geveral occasions the LFPP meet ings
were devoted to examining how the library ordered materials, acquainting'faculty
with the out-of-print market, the effect of inflation on book and serial funds,
the advantage of giving the library ample notice of materials needed, etc. While
on the surface these yould seem to be rather mundane, a surprising number of _
faculty do not have any idea of the ‘complaxity of getting material from the
‘publisher to the shelves. Project ‘experience indicated that this ~communications '
effort was invaluable in garnering not only understanding, but support for the
library by the faculty. '

Bibliographic TInstruction

During the four years the project had faculty ‘particjpants, a number of
course-related bibliographic instruction acitivities were planned and implemented.
Probably the most ambitious came as a direct result of two English Department
faculty having been on the LFPP. 1In. 1975/76.a committee of English faculty was
appointed to examine the freshman English curriculum.” The committee invited the

-University Librarian and. the Project Librarian to participate in these deliberations
and to recommend a course-related program of library instruction which would prepare
entering students to do library reseﬁtch'and give” them experience in writing a
research paper. After considerable debate over the committee's final report, the
English Department 19 -either rejected or recommended further study be given to the
freshman program with the exception of the library segment. The 11ib program was
adopted and made a part of the ¢objectives of the Richmond College English Department
for 1976/77. It was also informally used by a number of the Westhampton faculty. ~

~While it is continually modified and refined, it remains an integral part of the
Freshman English program.? - -

"Multi-media Development 5 ' ‘ _ .-

Included in the renovation of library facilities was the Learning Resources
Center (LRC) which was equiped to serve the non-print and audio visual needs o
the campus. The LRC was, from the very first, planned to be programmatic rathgg _
“than merely a warehouse for A/V hard“and software. The LRC director, Terry Gol#man,
and his staff were appointed with this 'knowledge and were of inVa%uable aid to the
project participaits, particularly in the development of alternative learning and
teaching strategies, a major goal of the LFPP.2l The fact thhgqggygral faculty
participants succesgfully-worked with non-print media meant the§ were able to
inform:fly publicize the effectiveness'of rhe LRC division of the library. Thig
was particularly valuable because non-print media, unlike its print counterpart,
is not an accepted cémmodity'anmng faculty as a whole. The LFPP aided a number
of faculty make the successful transition and gave the LRC the positive reinforcve-
ment it needed. ' '

b
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Multiplier Effect o .

L3

One of the project's objectives was to create an environment on the campus
in which some sort of.multiplier effect would take-place, e.g., a teaching
faculty member would be intrigued and lmpressed with what a colleague was doing
on the LFPP and would be motivated to make his teaching more 1ibrary-centered.
Furthermore, it was thought that this mpltiplier effect would also involve more
faculty in the collection development and analysis process. This did, indeed,
happen. As the librarians became more adept at and coifortable in the teaching
role, they, as well as the faculty participants, began to interact with faculty
not associated with the project. As librarians talked with faculty about book
and.periodixal selection+they would make further inquires. into what was ‘happening
in the classroom and which courses- required research papers or implied library use,
etc. This -generated more classroom contact by librarians, and they found the
teaching faculty becoming the library's strongest advocates among their colleagues.

The multiplier effect on course related bibliographic inetruction projects
derived from the project become more and more evident. each year. In 1973, the
year of planning for the project, there were fewer than a dozen faculty classroom
contacts that could be labeled bibliographic instruction. Most were library
tours completed during the first few weeks of school. For his 1977/78 Annual
Report to the President, Robigon reported "During this academic year, over aixty
classes in Arts and Sciences and the School of Business Administration had
substantial®contact with librarlans who taught students how to use the library
in relation to the course in which they were enrolled. This 1s well beyond the
library tour of yesteryear for it is related to the academic needs of the students

and is, in many cases, central to the objectives of the:-course. "23 Nearly every
Iibrarian involved in refergnce and bibliographic instruction reports that they

- will be contacting these same faculty and meeting these same classes in 1978/79

and know of at least three or four other faculty who have expressed interest in

bibliographic instruction for their courses.

Y4
“

!&)
Faculty Sta t':\'»t?‘s

The issue of ﬁaculty’status for lfbrarians had long been‘raised by the
University Library Committee by,1969. The Committee had recommended faculty
status for librarians several timés, but the request was not acted upon by the
University administration. The issue was brought.before the Provost during
Robison's interview and later after his appointment as University Librarian.

The Provosty in 1974, was somewhat sympathetic but not enthusiastic about
granting librarians faculty status. ‘He was quite frank in admitting that the
administration's perception of the librarians was not one of faculty, but as
professionals or #ven support.staff.. Yet, during the 1975/76 academic year,

the Provost suggested to Robison that he preparc justification for faculty status
for librarians. This was done and the Board of Trustees, upon recommendation of
the President, awarded faculty status to all full time librarians at its May,

opportunities generated by the IFPP were directly responsible for this sudden
change. 4 As the librarians jo¥ned their faculty colleagues in the clas$room,
became more visible on campus, dahd began to havewan impact on the educational
process, the Unjversity administration recognized them not only as professionals
but as a part of the University faeulty. Librarians now serve on all major
Univcrley committees, particularly in the Arts and Sciences and participate,
and vote in University faculty meetings. :

1976 meeting. 1t is clear thatg}he activities of 'the librarians created by the

&



Staff Expansion

¢

It would be appropriate t¢ calculate the cost of the LFPP both in terms of
what actual money was allocated for it and to determine in what ways the library
re-ordered its priorities to achieve the project s objectives. - As with other
areas of the project, this type of evaluation is most difficult. The grant.
allowed for funds for released time for faculty (the largest percentage of the
grant), the employment of a full time cqllection develbpment or project librarien
for two years, plus funds for travel -and auppliea Direct 1library costs borne by .

- the University which were generated by the project include the contiriuance of the
Project Librarian line. This position will continue to supervise the acquisitions

department, coordinate collection development and participate in’ bibliographic
instruction and reference activities.

The University, during the 1974/78 period, expanded the library 8 aupport

.staff by approximately five full time positions and one professional" “‘(other than

the Project Librarian). A case can be made which would indieate that nearly every
one’ of these positions, directly or indirectly, were tied to the LFPP. For example,
two of the support positions were in technical services as a part of the Project
Librarian's staff.  These positions were justified because (1) the acquisitions
department had been severely understaffed for years and (2) it was anticipated that
increased collection development activity on the part of faculty participants would
generate more funds and hence more orders for the depagtment, Another example was
the Learning Resources Center. While the director's pbsition (professional) was a
part of the library planning regardless of the project, his active participation in
the project generated more business for the LRC which brought pressures for
additional’ staff . :

Internally, there were some changes in the duties of professional and support
staff as result of project activities. For example, prior to 1974 a reference
librarian was responsible for proof reading and final approval of the filing of
catalog cards. This duty was relegated to the Catalog Ddpartment due to ‘(1) the
increased pressures of bibliographic instruction on the reference librarian and
(2) the library having automated its cataloging by joining the Ohio College Library
Center (OCLC) 'system. -Also, there are times when additional staff are needed at
the reference stations. Often this cannot be accomodated because the librgrians
are either preparing to teach or are teaching library use. - Whether or not this
type of tradé-off is worth it needs to be evaluated. Finally, the University
Librarian was heavily involved. in project related activities. He was scheduled
approximately ten hours per week on.the reference desk, assists in teaching library
use in several departments and has responsibility for making the administration
aware of bibliographic instruction programs. In order to do this, he delegated

"duties previously considered a responsbility -of the office, e.g., approving all’

book orders and performance of a major role in book selection.

The lack of accepted evaluation tools foE programa such as the LFPP have
been lamented in the professignal literature. With the exception of Delong's
study (see Appendix) and the exit interviews of faculty participants by the
project administrators,hard statistical data is just not available. Nevertheless,
the impact on the library has been significant. 2
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CONCLUSIONS AND FUTURE -

F
The LFPP provided a unique opportunity for librarians ‘and faculty to interact
with each other as colleagues, to explore ways in which the library could become
an equal partner with classroom activities and could, in fact, become a powerful
instrument for faculty development. The result has been that the library 18 no
..longer a silent or passive partner in the educational effort of the University.
There 1is, among the entirq library staff, a sense of pride, professionalism and
commitment to not only the traditional library service, but to an active role in
teaching both in and out of the classroom. The library has, indeed become highly
_ visible to faculty, University administration and students in a very short period
"of time. Without the LFPP, this change would have been more evolutionary than
revolutionary.

To those familiar with the literature concerning library-centered teaching
and bibliographic instruction, the LFPP seéms almost a model based on the findings
of contributors to John Lubans' Educating the Libtary. User. TFor example, Lubans
writes that '"...unless teachers emphasize the library, librgrians_alone will not
be able to significantly change the situation of poor use. Arthur Young found
inl his review of the research on library-user education that "library use escalates
as\students progress through college, and that teachéy -influence is paramount 1§9d
indirect, but strong support to the concept of integfited library instruction.

The JiFPP way a_vehicle which allowed faculty working closely with librarians. to
devélop library-centered courses which encouraged meaningful and Increased library
uUsé by studgnts. Furthermore, the LFPP supports Kirk's position which advocates
thak "libTary instruction can be eased into the curriculum through gentle, but
persistent pressuré. The faculty who are alreéady the most library conscious can

" be approached fimst, and as the program develops they will be the best salespeople
for libraty instruction. "28  Ihe multiplier effect of the LFPP pas more than

demonstrated this to be true.

>

What of the exportability of the LFPP? Can it be replicated at other
institutions? Provided certain criteria are met, the answer is yes. Librarians
must be willing to commit themselves to an active teaching role with their élass-
room faculty collaagues and accept' the principle of course-related bibliographic
instruction. The faculty must recognize the value of library-centered teaching
and collection development and be willing to réstructure existing or develop new
courses which give credence to those values. Finally, the-d{nstitttion must realize
the value of released time for the faculty. All who particifated acknowledged
they could not have accomplished nearly as much without relat tininterrupted
time. - S

,
1
¥

For future LFPP operations, there are some modifications h{cl willl need to

T be considered. Relcased time must be clearly defined. 1Is it (relghised time only
from teaching or from all University activities, e.g., st udent) ¢ ising, committee
assignments, departmental administrative duties, etc.? Need alN |(facets of the
LFPP, as it has existed, be required of faculty participants, e.g development
of 11brary centered teaching and collection deﬁggopment9 Probably ™ for
experience has indicated that many faculty are more comfbrtable with collection
development since this is a more traditional library related role for them. Not
to include the requirement that they develop library-centered teaching is to
perpetuate. to some-degree the problems of the past - great collections of library
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materials with minimal use. Furthermore, library centered teaching and collection
development go hand in hand. As one develops teaching strategies which require
active library use by students, the collection gaps quite often become evident.

Will the LFPP continue at the University of Richmond? For the immediate
future, the- answer is a qualified yes. Certainly those programs instituted by
the faculty partners will tontinue.. The librarians are committed to course-
related bibliographic insgruction beyond those instituted by the LFPP and look
forward to continued gsuccess and growth of these activitieés. The released time
provision of the project is somewhat murky. The Dean of Arts and Sciences and the
University Librarian are working closely with those faculty eligible for sabbatical
leave to encourage them to become involved in LFPP projects. This, however, effects
only. tenured faculty. The University, at this time, is unwilling to allocate
adequate resources for "paild" released time altWough limited faculty development
funds are available through the PETE committee. Continued efforts will be made to
increase faculty development fuynds for LFPP opportunities and to suggest to the
PETE committee that they give serious consideration to makipg the LFPP a priority
within the existing budget. The faculty also needs to look seriously at the
departmentgl course offerings and weigh them against the need to provide time for’
faculty development to improve teaching effectiveness. 1Is it possible, for instance,
not to offer certain courses each’year (ar some courses, at all) thereby internally
‘releasing time for faculty to partitipate in the LFPP?

The LFPP may also be effected by two other factors. Faculty tenure and
promotion decisions are based on a number of criteria, not the least of which are
research (defined as course development, not just publication) and effective
teaching., There is predicted to be a slow down of tenure and promotion which may
encouragi faculty to look for opportunities such as the LFPP. Finally, the
admiristpation” and faculty are currently undertallng an examination of’the priorities
of use qf the University's resources. It is con@ivable that the- results of this
study may be the allocation of more funds to academik programs such as the LFPP.
Only time will tell, but it is vitally important that those who are responsible for
the LFPP continually remind administration and faculty alike of its success and the .
need for its continuance. " I~

The entire University community is grateful for the Council on Library Resources
and the National Endowment for the Humanities for the:opportunity to have the Library
Faculty Partnership Program. It has and continues to have many tangible. benefits. '
The years 1973-78 will ultimately be looked upon as a watershed period in the history
of the Library's programs.
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NARRATIVE REPORT o . o

Library-Faculty Partnership Program, 1974-75 o ~.

Ernest c. nplt, Jr.

| ) | C
ADMINISTRATIVE DUTIES AS PROJECT ASSOCIATE. e

As outlined in the project proposal and in. keeping with the project objective

.to.improve the library facu y partnership in teaching and learning, T have served

again’ this year as Project Associate, ‘a faculty assigtant .to the Librarian.‘ In this

-capacity I met with the Departments of Sociology, Pgychology, Music and Classics‘

to inform faculty of prog¥am opportnnities in 1975—76 C§ntacts were also made with

'V”Languages, and Speech) Also/in connection with.selection of next year 8 faculty

‘participants, 1 publicized the criteria for selection and application procedures in

Interaction (October 15, 1974) The written "handouts" for applicants-were also

revigsed and published Communication of the multi-faceted nature of rhe program
and its opportunities forufaculty development and improved teachipg have been a
major challenge this year. And T believe, since we noted certain lack of under~

standing on the part ‘of .deans and faculty, that mbre time and effort must be placed

. on this 1n the fall of 1975. After two years, the-best efforts have been in one-to-

one discussions of the program,'and this requires much time,
L 8

Early 1n first semester,-. I conferred with the .new University’ Librarian, -‘Dennis

- Robison, about the project and how to get its second year ‘gtarted, I also reacted

'Howard Clayton to our campus April Lﬁ. I alyo arranged for rhe V1sit oﬁ flve pxoject

as he deve10ped the present Collection Deve10pment imit: and described 1ts relation-
ship to the Library-Faculty Partnership Program. ~ Other activities as Projeat

Associlate have anluded frranging project member involvement in the visit of Dr,

Samuel POstlethwait October 16, and arranging the: project sponsored visiL of Dr.,

. \

1

\ l
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~ project for publication in an upcoming-issue of Learning Today.

-2«

members to the Library-ColIeglzaénference'at Louisburg College, North Carolina,

April‘ll. C _d T L | . | ' -
As a result of this year's experience; I believe ve should plan earlier for

any consultdnt who might vieit our campus.and that trips to other librariqs, medie

centers, or conferences should elso be encouraged earlier., The benefita from off

campus and on campus conference Opportunities should be obtained eariier 80 as to

4

~ 5

provide a maximum impact upon faculty p_articipant s development of librqry_ centeredr
teaching and other project sctivities: a ' L

A very enjoyable duty as Project Associate was my program responsibilify at

¢

the Virginia Library“Assogiétion annual meeting at The Homestead in November. There::

I described the faculty role in our library proéram’and was able to meet and talk
with other 1ibrarians and faculty members whose schools'huve simtlar CLR-NEH funded

prOgrams.' (Davidson, Hampden-Sydney, and, Washington and *Lee., ) oo

At the requegst of Dr. Claytom, I I dlso furnished a ‘short description of our

9 ) . P v

: COLLECTION DEVELOPMENT .

microprint materials. The full.report, dated October 25, 1974, 18 in the files of

Project Librarian Kate Puval. *

3

During first semester much time and effort went into preparation of an extensive
study of the History Departments needs for '"catch-up' funda for journals, ‘back files

of journals, reprints from Books for College Librarieg, and booRs listed in Qoice,

"Outstanding Academic Books of the Year, 1965*74 ' and other reprint monographs and

\

L 3
NS

. . . [ ] '
Some prdgress was made this year in filling the needs noted in thetakove report,
The History Departments designated $1500 from their budget for puichase of OAB items,

and the'library bought some back files of journals on microfilm. Also, geven new

journal titles were. begun this year on department fundq; I recommend that this

repprt serqe as a guideline in 1975—76 An furtherge£i01ts to improve the histOry

\

\l:‘ .



collections.
As departmental representative for Richmond College Hlstory this year, U have

also coordinated all 11brarz purchases for the department, Between August 26 and
. < -
March 31, orders for over $6400 were approved “and forwnrded to the<library,

»

. According to my-reeords{ most of my'departnent members ordered between November‘and
February. The average -cost of history books ordered this year wastsbout $12,50.
__ Books pnbllshed in England ran h;gher, about $13.50. “Several out-of-print cetalogs

\Twere used this year, more.tnan before I believe, and costs of such books averaged

about $7.25 (Dabney orders). In addition to departmental funds, the History

N .
N Departments this ykar obtained some assistance from the Weedon Fund (for books in

American-East Asian Relations, Asian History, and British-Asian Affairs), a govern-,

a

ment grant (for Black History), and the General Fund (for ome half~hour film),

The continued use of Choice cards and the assigtance of Kathleen Franclg and

:

Kate Duval this year have improved the ordering procedures. Departmental members
) , ..
(b/ have been perhaps too slow reviewing cards, and after May 1, ‘perhaps the April, May,

June, and July cards should be held by Miss Francis for departmentallreview in®

- . - - o
T owa ¢ "

. August. Members:of the newly merged departments haye'been’epcouraged, however, to
turn in order cards soon after Juiy 1 1if they age in town. Some additionaI:OAB items
(for 1973*74 and 1974-75) will certainly be ordered this summer,

I believe we in History have done a thorough Job of following~up the recent
Self~Study and are in the process of 1dent1fx;eg and filling important gaps in our
'collections. The project -is providing valuable time and library staff assistance

“0‘

‘in this as was the design of the project. I encouraged John Gordon earlier this

)

academic year to apply for a library collection development grant from the Duke

~

i: University Canadian Studies Center, and we are stillvawaitino results. Such oppor-

tunities are difficult to discover, perhaps, but others in-our dopartment and the

>

w University as a whole need to be alewr to this r0ute to collcction_improvement

'
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Perticipation in the discussions of a weeding policy and early efforts to weed
%ge 973's required much time and yet were not ag productive for me. X personally
feel that this is a necesgsary task and that\faculty consultation is easential but
departmental members have mixed feelings about weeding at the present time, I-feel
this-part of project responeibilitiee should be presented "low key' and participants
and department members alike encouraged rather to evaluate collection needs more
thorOughly. More systematic selection of books and more effort to. obtain.maximum
gtu dent u!g_of library materials would be better usge of ‘faculty time,

In gdneral T feel that I spent too much time on collection development dutieql
in comparison with time}spent on deuelopment of llbrary-centered teachlng. (See ' .
further- comments on th}s below.) ‘When designing the project, it was auticipated
that most of the released time would te needed by fapulty'participantq for thelr-

gw-indivldual'llbrary-centered teaehihg projects. I strongly recommend that future ¢

participants be asked to schedule themselves library and/or office time for’library~

. - . ST LM C XA ur. Vgt W
centered- teaching project development first. Time to work with Migs Francis (or f%_whw

others) and Mrs. Duvel should also‘be schedulee, uut this year‘there uas more efforf " -
put On-c011ectiou devel6pment and other ;;ties may have been negleéted.

- ¢ . : o
DEVELOPMENT OF LIBRARY-—CENTL‘RED TEACHING PRo:rECT

First semester, 1 applied- efforts in History 205 ~ Amprican History to the Civil

Wer. Thére were 31 8tudents“enr911ed. In an effort to offer alteruatlve learning .
experiencee and to'het them into the library, I asked Miss Francis to help prepare
library guidelines for projecte/involving tours of-museuus, battleflelds, and other
historical sites.-‘She also helped.with 1ibréry_orientatiou to groués"of students’
~working on this project eud projects dealing with preparation of'family socidl
historieg and tradltloual book reviews., 1 preparod a flle of blochures and gg\fﬁn-

ment documents describf@g tour OpporLUHLtie“ in the state and .Washihgton and placed

thig file in the library for studant”use.

4
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Prior to selection of course projects, I met with each student in my-office.
The alternatives were discussed, course bibliographies and other materials were
reviewed, and relationships to the library were stressed. Later each group met in

the-library with Miss Francis and me for further orientation to the selected coursé

Ht” - project. ' . §

3

. The major interest which I hgped to.develop,.relating to library-ceﬁtéted
teaching, was the preparation of several self-contained multi-media study units.

; | The first,on which I worked was on Bacon's Rebellion. I prepared some twenty alides
and developed a preliminary script- for the unit. This has proven to be a large
undertak}ng,ﬂnd as .yet I do not have a finished product. It is comparable to
researching and writing an article. One must locate and prepare Qieuala, recard on
tape the script and instructions, and then program tﬂe two. Lack of staff assistance !
in this has been only part of the problem, and this, of course, will be alleviated
next year.. Colléction development duties in the library, coordination with department

N

members on book orders, project meetings, and orienting students to .alternative -

library-centered course projects -- all of these project duties were allowed to "eat

up" valuable released time., The project seeks to show immediate results, and this

leads to much "busyness" and some early concrete progress. But preparation of new

- , .
\ instructional packages and expenimentation with new teaching strategies, which may
| .
\ not be implemented until the next year.or years, are\x}so encouraged by the perecL.'

Jhore time must be allowed for these activities. Eventually, I wish to provide
several units from which students will select two or three. These, I bglievé, will
.permit in-depth study on their own pace and will ptovide an efféctive ittrpduction
to a variety of 1ibrgfy materials. |

T have also spent some time this year becOmlng more familiar with films which 5
would support my history courses. I have ordered and received about 20 filn tatalogs,

¥

-corresponded with some six to eight soufces of firee films, and have,gggun a fllm

source index. This index contains titles, dates, sources, and notatlons of reviews,

Nar
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if mown. In the latter case, I have joined the Historians Film Committee and sub-
scribe, to E;lm_gggjuts;onx. During April, I attended a session on teachiug with
film at the qnﬁhal meeting of tht Organization of Anerican Histofldné\in Boaton:

In my History 205 class first semester, I invited Kent D;uyvesteyn, Director of the
Richmond Bicentennial Commission, who made an audio-visual presentation on Richmond
in the American Revolution, This ;s an excellent demonstration of the poséibility
of teaching arsmqll uﬁit with slides and tapes. Before loqg I hope to visit the
University of Delaware Histor& Media Center, I have corresponded with/them aboﬁt
this and have been invited to spend a daylfhere.

About five filma.were previewéd this year under project time, and one, "Goodbye
Billy," vas purchaged by the 1ib£ary. During first semester I videoxtaped the
"Migsiles of October" program on the 1962 Cuban Missile Crisis aﬂddﬁecond semeéter
. it was shown twice to my Higtory 354 c{ass. Those showings were also opened to Dr.
John Outland'é International Law class.

Dﬁring second semester this year, I have done little‘on the multi:gédia study

units éuqh as the one begun on Bacqn's Rebellion. Rather my time on library-centered

teaching has been spent on llistory 354 - American Diplomatic History Since 1900.

N i

Early in the semester I asked -Jim Jackson to make a class-presentation on the use
pf govermment dbcuments.for proposed class projects on decision-making in American
dipldmacy. With topics which I furﬁished in miﬁd, he spoke to the class about
: supporti;g government documents.i Each student then met with me 1n the office for
further discussion of alternatives and librnry support. At least half of the students,
"1 belieye, ﬁade very good usé Qﬁ dacuments in their reports, about six of which were
ade orafi; in ei;SSf Therproject_worked well enough that T would like .to run‘it
again in the fall. : - . .
Releasod "time this year'also provided Oppo*tunxty for me to plan and implement
an off~campus learning experience for the History 354 class. Alghoygh there were

-

.. moments when I felt the efforts would not pay off, nine members of tue class and I




-

" spent a day in Washington visiting the State Department and the Kennedy Center.
Such an activity as this would be a valuable aspect of the project 1f tied in with
libraries and archives in Waghington. Having recently learned of a National Archives

"outreach' program, I plan to take a class to Washington in the fall to spend a day

there.

v
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Memorandus o v September 10, 1974

»

To: Mr. Dennia Robison, Univerlity Librarian _—

Prom: Ernest C. Bolt, Jr.épész . . ' ' .
! .
W _. - . @

As outlined in the proposal, "Library-Faculty Partnership," Pages 5 and
6, I will serve as the Universiqy Librarian's faculty assistant and Project Associate
during the 1974-75 academic year. In this capacity I wil) assist in selection of
faculty participants for 1975-76, ongoing evaluation of the projcct and organjization
and implementation of project-relhted faculty development aeminarl. .

I will also work with the four faculty participantl to develop library-
centered teaching, assist in refererice services, develop a program of instruction
Jn the use of the library, .and plan and inaugurate a ten-year collection development
program, . .
For the record, I wish to describé the library-centered 'teaching project
which T wkll develop.- Application will occur in History 205-206, the survey of
American History open tv all gtudents. A new teaching strategy with which I will
experiment is a variation of PSI, gersonalized System ‘of Instruction.* I will pre-
pare_several independent study units which students will use in the library., These
wvill introduce them, in.a variety of ways, to a variety of library wmaterials in
printed and non-printed formats. My traditionally lecture-centered course will also
be. revised to make the student more active in learning. Discussions of commoh
readings have not alvays been, successful in the recent past, so I will try, as I
did somewhat this Summer, to ‘interest the student in American history through

" alternative mini-projects. These will include family social history research, for

wich new library assistance .will be needed, on-site tours and investigations of
historical musetums, archives, restorations, etc., and oral reports. Reference
librdrians will.be asked to assist in the collection and preparation qf guides for

"\ these mini-projects, They will glso be asked to help in the location of materials

from which slides mhy-be prepared in support of these projects and the 1ndepen&ent
study units mehtidned above. In Some caoes, project support may also come from'
otR?r area libraries _and archives. ’

A
v

% Fufther infsrmation on my evaluatién of and preference for certain features .of

v
. %

¢ ’ . .
£ ™ 3
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'PSI is available in cassette recording in the Library-rnculty Partnership library

collection. E .
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Jo bvans
Dec. 3, 1973
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Saprlisi 101-2 and the Library-laculty Partnership Program-

. The freshman Enpliah course would seem a rnratural for library-
centered teaching. L1 should like to explain (a) Why I have not °
omprnaized this course in my requesat for wm rticipation In the pro-
gram, and (b) what 1 should like to do for and with the oburse,
.should 1 have tho opnrortunityi ' :

‘ Essent1ally, I have not cited 101-2 as a course whioh 1 would

11ke to revise in order to amphasize library-cent'ored teachling be-
cause of the nnture of the course as it now exists, Freshman English
1in both Richmond Collego an:1 Westhampton Collepme 1s expected to

foflow a nattemn sot up by each respectlvo ‘department. This pattern
may be adanted by an individual instructor but could hardly be re-
vised by an individual--at least, not In tho oné-fell-swoop sense,

In addition, for.reasons I'll go into below, attempts-to improve the
rolationsnip botweon this course and tho 1ibrary would be more effeoct-
ive (in my opinion) 1t the idea of revislon wero not emphesized.

4 sho®fld nrefer n quteter, luss Aramatic approach.

§
A

knmlish 101-2 attemnts to do a great deal. The title of the

course ls "Composition and Litoriture"; the Richmond College English
Dopartment traots these eloments as divlsible and does composition

the fir<t semostor und literature the second, while Westhamnton finds
the elements indivisible and arranres 'he course by literrry genres,
*'fiction<first semestor and droma and poetry second, with frequent

writina asslgnmenta of critlcal essays. Wegthamnton reguires a 5
documented research paver second semestor; 1 don't know 1f a resecrch

paper 13 a departmental reqguirement at Richmond College, but 1 know

gome 1nstructors assign them. In any case, the attempt to provide
thorough training in composition and an Introduction to 1literature

has @n almost built-in frustration; I think most lndtructors of :
freshman snglish foel, most of the time, thnt (a) whichever side of

the course they hahnen to boe workinpg with at a given moment, comp-
osition or litorature, they should be doing tho other, and Cb) the

freshman sections take more time in order to bring the instructor

aver a minimnl feeling of sutisfaction or nccomplishment than other - -~

ﬁnqjlfx courses do. '

.Because of the amount of timo ‘shrent praenmaring classes and grdd-

‘ Lng parers, many instructors appeur to use tho library to a very

slight extont. The library's orlentullon tour scems ponular as a ~
thine to do ut the boginning of the year. Most Instruetors also

geom to assume that students know how to use the card catslogue or

the reserve room in order to find material for documented papors.

JUtten, 1n such assipgnments, the emphasis 1s not "so much on selection

-
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of 1ibrary matorial (a student is almply told to find "somethinrg on

Conrad") na on corroctnesa ot footnoto form;.archotypilmﬁepmbwforof

which can be fouund In a handbook and memorizod. IFreshmen often do

not seem Lo beo toupght how to fInd tho answors to ypoeclilc guostions,
o how to nrenare an ‘'extensilve or categorizod bibliography, or how to
evaluate critical aourcea, 1 have to ToelIndo myself In thlas indigt-
mont . 1 try to teach all thesoe thinea, In dibs and dabs, but I am
not at nll sure that 1 succeed.

Porhaps the simplest roason for minimel use of libféry fucilities
by Irstructors of freshman Enpglish is 1rolated to tho time problem
and also to an ego problem, one of such importance that I feel a
succesgtul »rogram must put great rollance on tact. It seems to me.
that many instructors ury rot themselvos thoroughly versed in the

.detells of rosearch nrocedurvs.: The fiold ol English language and
1¥3terature 1s a vory large one; instructors whose own graduate. work

. took thom doeply into a small nrea mi ht gimnly never havo used a laffge
aumber of useful methods and "tools. Institutions vary i{n their re-
qQuiremonty for courses In regearch; some have none, Interests of
Individual 1instructors certainly vary. As a conrsecuence, for somes .
Ihatructors tho use of library-centored teach’'npg methods, 1f they
had to develop these mothods themselves, would mean learning a new
siki111l 1Ogm o standingestart--a procoeduro which would of co'rse be _
time congumin:t and would also be embarrassing to the point of seep-
Ine to andmlit Iircomotence, -

I foel that » wurkable program in library centored teaching
resources for Ergligh 101-2 must do two thirpas 1t must 1vo the
Instructor o chance to loarn, In a =snbtlo and tactful way, and 1t
must mako nogsiblo 13brarv nsalpnments whi ch do not take moro of
the Jnstruotor's time "» ‘propavation and prading than would a non-
1lbrary ussignment. '

Some nogaltbhtitttag:

- (n) Loctures by l1brary-faculty nartlcipants, In bibliopraph-
Ical tools related to fields the clags 1s studyiy&. The lecutre
should bo glven In tho 1libhrary. The profoessor who roquusts the
lacture should sunply Information ab mit ¢ Urse material and agalen-
.ments an' should altend the lecturc.

(L) Lists of sugpgusted topics for panora on-'s pocific material,
witl blbliogranrhics; thoe emphiasis hegro would bd on the cholce of
certain klnds ol source metorial for cortain kinds of panpers, Aaaln,’
the Instructor making tho request should confer with the library-
faculty narticinant who makos up the llatas.

(¢} Question sheets f'or stundunts to answaor, ualng snecifig
recferorce .works and keyed to spociflic materials assjpned for class.
Koy ‘provided for Ingtructor w.1ld Includo not only the right answers

but tl.o probable wrong ones, with an vxplanation of what wént amiss.
2 . N .




(d) Bamo sort of thing, quoestion shoots, but not keyed to
spucific rond*nr nsgipnmonts; draworful could bo kept on hand ftor
Inatructors to road throngh, xn- chooase nmong and cnrry away. These
cuogtior shoots would neod to exist 'n many verslons, with many
variationg, to dlscourare the fratornity-file syndromo .and to prevent
rofoaronct works from belng worn out in grooves, so to speak.

(o) Forms for studoent evaluatlon of anecific refer . nce or other
research tools. Could he used as a writton asgignmont or-as a class
ronort. '

(f) Supervision, by a librucy-facaliy purticipant, of a small

cgroup of atudents (4-+6) dolne a spuckflc rosvorch projoct. Thig

gupcrviaion should be carofully struetured ard should tako nlace 1In
tho library. An Instrudctor mipght wunt 40 uge thls sorvice for I3
whole claas, 1n rotatlion, or for studnts who choose Intunsive library
reseatch from-a seloction of projects. In any cnse, 1t ashould be
cloarithat 1t 15 the instructor who 1y nltimatoly 1n control.

b3 .-



English 370 3 | Problem Sheet #1’
Bibliography and Research - ~ . Due Sept. 12. 1972
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PERTODICAL INDEXES--GENERAL WORKS

& ¢ v <
1. - Take any recent volume of the Regde a',gntgg to Periodics
Literature (Ref AL 3 R48) and any reoenﬁ'%Biﬁﬁa of the Spcial 5@ '
Solencos and Humanities Index (Ref AL 3 R49) and turn to the list |
of periodloals 1ndexed, near the front of each volume. (These sets
are kept on a speolal table, baock to back, near the current period-
. toals.) Make an efficlent chart or table of some sort and record
v whe%hgr or got each of the fol}bwi?g)fourteen periodicals is indexed .
by ('a) the Readers' Guide and/or (b) the Soocldl Soclences & H - .
1tlea Index, and (c) whether or not Boatwright ocurrently sﬁ%gorggoa ' o
to 1t (for part (o), use the rovolving flle on the olrculation dedk)s

Amorican Liﬁerature, British Museum Quarterly, Comparative Literature
The Diekensian, (English Titerary Lgtorgs, nglish ’

ngua ge
.~ Notes, The Explicator, Modeﬁﬁ Drama, PMLA b-;oatéogs of E EMod¥:
N orn‘ﬁangﬁp e Assoclation), 1lologicai'§garterlx, aturday Iteview,
gweggiet Century Literature, Victorian ewaletter, Viotorian-
>tudles., © .

2. Using the Readers' Guide, dite two articles about. the movie .
veragon of Tenhnessep Willlams' "This Property Is Condemned," released:
in the summer of 1966. Cite these artloles as 1f they were' part of
a bibliography made up 1in accordance. with the MLA St71® Sheet, ond
of your texts for thls courso. / h ' -

%z, Clte an article found 1h the Socilal Sclences and Humanities
Indox on LITHER (@) Auden's "Mugee des Benux Arts,” in the April
1960-Mardh. 1962 volume, OR (b) Byron's "Cain," in the April 1968--
March 1969 volume. Again, put your c¢ltation in the form of an MLA-
atyle bibliography entry. : ' ‘@' :

4. Ask at thé circulation desk for Josaph M. Kuntz' Poetry
S Explication, kept there because 1t 1s very popular. GCite a reference
’ vou find for EITHER (a) Kipling's "Danny Deever" OR (b) Donne's "Go
and Catch a Falling Star" ?which may bo listed as "Song," followed
by the flrst 1ine). Use the samo MLA style you've been uslng--an
" gagler translation this time. ' o .

_ 5. Poetry Explication lists works on poems of manhy peribdsf
obviously, but the dates of the oritical works cover what years?

6. (a) Ist Boatwrlght's copy the latest ed1ti®n, according to
Altiek and Wright, Selective Bibliography for the Stq%x of English
and American Liternturo talso a text for this course)

7. Tho Essay and .General Liteorature Index (Ref AL 3 E 7527
1s kept 1n the main part of the reforonce room and indexos books
ratker than perliodicals, but I have put 1t hero because ono ofien
consults 1t for: perlodl -type materlal. If you were wrlting a
paper on- Jogeph Holler's™ Catcoh-22, what work listed-in the 1971
volume .would you want to consult? . . ,

1

\

(over)

ep
M
P



Sheet # 1’ .po 2

4

8. Doed/goatwright have this worl (# 7)? Consult the oard
oataloguo,. . .

: 9. Recent parts of the New York Times Index (Ref AL 21 N45)
aro kept in the main referonce room. 0) Where In the New York B //
Timas would you find Waltor Korr's review of the March, 1972, Lincoln
Conter preduction of Twoelfth Night? Cite thila entry as 1t appoars
in the index. (b) What do the various numorals in the entry mean?
. ’ -

10. You hood information on the Russian writep Solzhenitgyn's
doecision not to go to Stockholm to accept the Nobel Prize foP litera-
turo, which he won in 1970. What artlclo in the Now York Times might
you find helpful?¥ Times Index volumos of this vintage and oldor aro
kept upatairs in tho miorofilm/resorve room, for oasy 000939 to the
miorofilmod material.

~
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*Foetry: A Magonzino of Vorss.
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English 370 - Problem Sheet # 2
Bih¥ography and Research - - Due Sept. 19, 1972

e

SERIAL BIBLIOGRAPHIES OF LIT#RATURE -- I ,’_'ﬁ

1. According to AltickﬁWright (n) whon did tho MIA Intornpa-
tlonal Bibliography (Ref Z 7006 M64.) first appear as a separateo .vol-
umo rother than as part of PMLA? (b) in what' yoar d1d this biblio-
graphy bocome intornational and not Just Amorican in scopo? '

2. What, according to thoe 1969 MLA ﬁ;blidgraphy, 1s tho title
and editor of -tho book in whioh N. S. Subramenyam's ossay on Arch-
1bnld MacLoish (Amoricen, b. 1892) appoars? ' .

3. In whit ways doos tho MLA Bibliography sub-divide works
about Shakospoearo? ' :

. .
4, You are writing a papor about rollgion Iin tho ninoteonth
contury American novel., What hook 1llstud in tho 1969 MIA Biblio-
graphy would you want to c®nault? P . .
o~ '
5. Tho MHRA (Modurn Humanftios Rosocarch Assooclation) Arnual

Bibllography of Engllish Languago and Litorature bogan in whdt yoer,

according to Altick/Wright? Doas™ Boutwright havo tho wholo sorios?

6. How many woria (articlos, bocks, book. roviows, otc.)-dnos
tho X4 blbliography llst ns having boon publishod on Jonathan
Swift in 19507 (ilalo a quick count; don't worry i1f you'ro off by
a fow,) Go back to thu Roadors' Guido and tho Soclal Sciocncesg and

Humanitios Indox, uasod 1ast wudk; how mnny works doos oach 1iat on

Swift for 19607 (Look ant tho datos pf I1ndividual. works 1f tho vol-
unes don't mosh. ) ‘ X

/2

7. What 15 a "11ttlo magnzino," and why would a student of

“litoraturo bo intorustod in thom? You may base your brief answor

on the doscription givon in Thrall, Hibbard a nd Holman, A Handbook

to Litoraturo (Rof ), or you may wse your own. opinion if

vou havo ono. (b) Consult Fredorick J. Hoffman's The Little Mnga-

zine (Hof PN 4836 H6) for tho namos of tho first throe editors of

8. If you wore writing o papor on John Updike's use of the
olessont protagonist, what article listod in Goldentree Biblio~-
gryphies' volume on the Amerioan novel (Rof Z 1231 F4 N4) would you

want to road?% L. '

9, The Year's Work in English Studlos (PE 58 E6) 1s usoful for’

kooping up with a riold; 1t givos evaluations and commonts, in a

chatty sort of way, as woll as bibliographical informetion. Do ONE
0f tho following: (a) What, according to the 1969 volume, 15, a recent
book enabling Chaucer scholars to find Qut moro about the convontions

of courtly love? (b) In the 1968 volumoe, what book on Psze's , "The
Myatory of Marie Rogot" 1s discussed? . (NOTE: since theso works are

. ' : . ‘ - (ovor)

v
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not in the reforenoe seotion, please be gareful to use them et a ..~ h?i,“
table olose to the books' proper place on the shelves, so that othap]- .
membors of the olass. oan seo them or soe you with them and aquf0r W
thu next turn, Do not ohéok them out, h_pfhgén;;;q”
a frh
10, In Lowis Leary's Artioles on Amorioa 1tegatqre,ffind und -
"olte EITHER (a) two works by v Marianne Moore about umm.ngs, .x.“‘:ﬂ- »
in tho 1900-1950 volume, OR (b) a blbliography of H P aLﬁvooruit, e
< 1n the 1950 1967 volumo., K N .
. w0 :
& -
1 b
/ . ‘
\ ‘.: b « ‘.
N
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. -English 370 - - : -
. Bibliography and-Resesrch ~ .- . <Due Sopt. 26, 1072 .

B T R

- Problem Shoet # 3

¥ v

' o b ce

~ .

SERIAL B1BLIOGRAPHIES OF LITERSTYRE--II
- WA i -

) ) ' i L v
. Part I. Chooso FOUR of the’ following.

1. (a) In the dﬁnuai Moggrg_DrQ%g bibliography,"vbl. ll‘lx‘r\ .
many artioles oited seem to bo" diroolly concarned with Qpenht s The

‘Oaucaslan Chalk Cirole? (If you don't know Breoht's natlonnlity,

how might you find ‘out? (b) Doea 'Boatwright have the journals olted?

R

2. Twentleth Cenvury'tiﬂeraturé' contalns a quartorlywcurrent'
bibliography--that 1s, a bibllography in every-issue. I have found

. . .
. 4
‘ 3 - . - N
v s

no rocord of a oumula tion and would welocome enlightonment . (a) What

1pdividuel author is the subjeot of & spoolal number in any of the
ourront {unboupd) odples now Bnuthe owrront periodiocals shelf? (b)

- What 1listing in the bibliography of -the July, 1970 humber would be of
o Tolkion scholer? (o) Dopa Bdntwright hava, the .

gpoolal Intbroast to s
journal cited?

%

3. (a) Ef you'wore writing on Edgar Allen Poo's influence on
twontieth-pentury writers, to what. artigleo nro you reforred by the
November, ‘1970 &merlean Litorature "Current Bibliography"f? (b) If
you weto ufable to rond the'article .but sonsod 1t might| be.lmportant
to ‘your subjoot, what mipght you dof (Uso commoh senso here,)

‘4. (o) Accordlng to Altiok/Mright, in what yoar did the ?éman-
tic poriod bibliography first.appoar-in English o go Nogﬁg,.and
in what two Journnls had 1t found a homo proviously?  (h) ,In what
klnd of scholarly situation ¥Would tho above information bo useful

(c) Consult tho ELN bibliography for Soptomber, 1971. In what way

1s the 11sting hore of W. E. Hildebrand's’ article on Sholloy'sg.vislon

poems .suporior to tho llsting one would oxpobt to find In the MLA
Bibliography? : _

o )

5. (a) Consult tho annual eighteonth contury blbli
"English Iitoraturo, 1660-18Q0," in vol,  of lologio
erlys What do you loarn about the contont of Konnoth Reod's artlclse
on Semuel Johnson that you probably wouldn't  -learn from a 1listing in
tho MLA Biblliography? yo) Altiock/Wright montions a four-vplume

cunulation of this bibliography. Doocs Boatwright have 1t % A1l of 1t?

Whore is 1t sholvod? B -

Rty ’

- &

(&
A

L.

s
/

- (ovor)’

68

6. 1In tho Shakogpoare Quarterly for 1971 you will find o list_
~ of 1970 publications on nkospoarce What 1s k., T. Herbort'a article
- on Julilus Cacgar about, more spociflenlly? - . . > -

Lol
A %



'_ ' \\\Wadﬁsult the Union List of Serialas (Rof.Z 6945

Sheet # 3, p. 8
. ' "’ |

| - |

Part II, Do all thoso. :

{

7. (a) Flnd in tho Docomber, 1971 (vol. 32 no. 6) 1ssue of

Digsortation Abstracts Interpational an abstract.of one Jerry |
Boagley's disgertation on Jane Augten. How long is 1t, and ‘toward

what publishablo work are the author's labors directed? (b) How. .

would you go about ordering a copy of.a dlssortation abstraocted

DAI? (o) Whnat dooa tho workings of tho-oomputer-compiled "Koyword
T1tlo Index" suggest to you about the most praotlcal kind of title
to use for a dlssertation? | . b ' o ]

8. You have writeen (or rovised from your MA thesis) an articlo
on Georgo Gissing which you want to send to Victorian Studles. What
i{nformation-about preparing and submitting your menuscript to thils
particular journal do you find in Gorstenberger and Hendriok,‘gifogg—
ory of Poriodicals Publishing Articlos on English and American Lor-
fure (Rof 2 2015 P4G4JY - '

v -

9., One way to looate porledloals Boathiﬁht doesn't-have 18 to
List of Serlals 53), Where is tho

néarost (to U«R.) Filo of EITHER (a) Tho Digkensidon OR: (b) Studies

‘in Popular Culturo? - . 3 E ‘ L

-

.-
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Fnglish 370 . e ~ Problem Sheet # 4
- Blblliography and Rescaroh ‘ : Duwe Oct, 3, 1972

GENERAL ENCYCLOPEDIAS

Your research projoots should not end at & gonoral enoyolopedia, but
they might woll begin thereo. - ' : -

)

3 3

1035 G 325), find the ontrlos on oatwright'as three goneral adult
enoyolopedias-—the Brjtannlca, the. A cans, Coléie 's, (a) What

1, In S, P, Walsh's Ge eral Epoyolope Ln.gnlng (Rof 2

aro thoir retail prlcos, respootively, In cheapeos ndings® ‘
(b) Sunmarize, very briofly, Walsh's rating for each.,

2. How would you find ous who wroto an article in the currout
Britnnnica if the ertiole 1s signod by initilals? (Consult the set
itﬂ@lfc) . ) ’

3. (a) What odition of the Biitannica does Altick/Wright i
aspoclally rocommend studonts of literature? (b) Does Boatwright
have 1t¢ : . ‘

4. Who wroto tho short story "Tho Monkey's Paw," and when did
this eut hor 1ive? Limit your rosoarch rosourcos to tho throe,onoy-
clopodlng 1liatod abovo; 1f you alroady know tho answers, preo né thatv
you don't; and 1noluds in your wrltfon answor the motnod hy wniok you
found 1it. " ~ . .

| O ‘ . . I '7 L)
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.English 370 | | Problem Shbet # 6
Bibliography and Rosoarch- Due Oct. 10, 1972

LIBRARY CATALOGUES .

_ " . | L B
1. What book does Boatwright's ocard catalogue liat that 1s
about. Mrs, Hoster Thrale, mentionod frogquently in Boswell's acocounte

of Johnson? : ‘ ‘ o R A\

2. You havo booome intorostod in Jossio Woston's From Ritual
to Romenco, assignod as baokground roading for o courso you are -
TokIng. Whon you look up tho author or titlo ourd 4n Boatwright's
cataloguo, you find at tho bottom, llsted in arabloc numorals, one
or mors subjoct hoadingd under which thls book 1s listed and which
would prosumably point you to other works on the same sub jJect.
Follow this c¢luo and 1list one of tho.works®you find. '

3., List a book 1n’Bont®rjght's catanloguo about Mary McCarthy.

4., Boatwright's sot of tho Iibrary of Congress oatalogues is
kept in tho catalogulng departmont, backatfiyo so to speak, where 1t
covors tho entire eastorn wall and 1s growing around the right -hand
corncr. Boatwright's British Mugeum Gojoral Catalogue of Printoad
Boolts 1a in the ruferonce rooms Dlink before you opon 1t; 1f the
smoil print st1ll does you in, Miss Francis will lend you the magni-
fying glass that came wlth tho sot, NCW: deviso a chart andi com-
pare the holdings of Boatwrlght Library, the Library of Congress,
and the British Museum in at leoast one copy of the followlng workss:
F, W. Moorman, Robort Horrlck, A Bilographlocol and Critiocal Study,
19103 Howard Maynadior, Tho Arthur of tho Enpglish Poets, 1907;

Sareh Greon, Romance Readers and Romanco Writers, 18103 "Benjamin .
Franklin Craig, The Border Ruffian, 1863. (NOTE: Sinco the Library .
of Congruss sets koup starting ovor, end since actually-to fird out
whothor the LC has a book or not ono has to go through all of thaem,
to savo you a few hours wo'll 1imlt tho prosont set to tho first

got of catajogues, 1942-46.) ‘

_ 5. The ILibrary of Congross listas books by subjects 1n the.
sets of volumos, for tho most part bound in roed, intersporsod amonhg
‘tho more gproonish volumos of tho author lists. In any of thoso,
look up the subjoct hoading you usod in question two, abovo. Haw
‘many works aro listod? (Mako a rough ‘count, don't oite thom.) In-
cludo in your answor tho dato of thu subjJoot-hoadings sot you'ro
usinge.

6. hccording to Altlck/Wright, thoso cumborsomo 1individually-
alphabotized gots aro bolng to bo roplacod by, or more officlontly
‘arrangod 1n, what?

. " w. Roturning to tho roforonce scotlon, -consult tho third odl-

_t1on of hsh and Loronz' Subjoot Colloctions (Rof Z 688 A2 A8 »067)
ard 11st threo libraries you.would want to visit 1f you woro writing
a bdok on detoctivo flctilon. Don't forgot to useo subjoct cross=
roforcncos. - ) ' - ‘ : R

-

. (ovor)‘
: s
71 , “ u




Shoot # 5, pe 2

. | .
\\8{ Look at tho Altiok/Wright 11st, "Somo Books Every Studont
of ILfterature Should Read," p. 129. Chooso any five (try to fit
thom to your speolal intoresta, 1f your spooclal intoreats are nopre=~

gonted hore and 1f you ocen toll from the title what the book 1a

about ) and look them up in tho ocurront oditlon of Books In Print,

. kaPt 4in the libraripn*s outor offloco, (Anyone at the oironlation
. 408k oan show you the door to tho offloo, and anyone in tho offloo
oan show you Books In Print.) If your books aro in print, liat tho

publigshor and prioce of an odition of oach. (Paporbacks o.k.)

. e
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Pnglish 370 ‘ - Prohlem Sheot #6
DAbliograpliy and Rosoaron . > Duo Ost,. 1Y, 1073

BIOGRAPHY'-= I =~ o

| 1. Tho.ugn.ggnxunx}9§g1§ngﬂxn Nowen “(Rof FE 1626 043 1964) .
makos n good starting pdlnt when {Du now nothing about your subjest.
Chooso five of the following ard (a) summarizo in a sontence o3

phrege tho 1dontity givor ocach in tho Gyclopodia of Namog and (bi 1180 -

a kind of reforonco work in which you wouid look for more spoolalized
information in oach oaso. Givo this last pafs somo thought, and don'i-
say "Fnoyolopodin," ovon though you vory well might.find informetion
in an onoyolopodla; a moro spocialized work is ocalled fors Fredors
1ok Jamos Furnivall, Justioco Shallow, tho "Swedish N1ightingalo,”
L1l1ith, Bussy D'Ambols,. tho Ifirst Duko cf Windsor, Honry Soldol
Canbye o . i - .
2, If you fool. sure the namo you're %ooking-up 1s ghat oi a_ '
vorason, Migb »'a Blogya 109% Dio%tlonary (Rof CT 103 C4) oy Chambers
Blographical otidnar'-fﬁo 03 CZT’ng bo helpfwl. (a) Whioh
work 1s moro rooont? Yb) Comparo and briefly desoribo each work's
pocspostivo tremtmont of tho litorary Sitwoil family. - .

3., Who's Who (Réf DA 28 W6) 1s Britigh dnd‘slanta‘iﬁ that direv~

t1on. chooso rivo of tho followiigs in each ocase, 1igt ono briof fasc
ahous him 1f he 1s inzludnd or maxo, n oommon=~Honge guosds uns .to why ho
fan't includod, (Soe the next quosticn for oo ‘cavegory of cnmmon=
sonad guesse! (1), dJoan Flowright. (2) Flannery O'Connor, (3) 2udora
Wolty, (4)Edmund Wilson, (5) Margarot Mond, (6) Thomes Pynchon, (7)
o011 Day~Lowlss = Bo suro.you'ro using tho most recont editlon. !

4., Vhat 13" tho rolutiohship_botwoon Who Was Ehg'(ﬂof'DA 28 WeH)
and Who's Who, abovo? ‘ ‘ | | ‘o . -

. Ha Cohsul’t Whao'a Whd :Lq finoriza (Rof E.17€ W642) to rird EITHER
(a) the numbor ef timos Norman Mailor has boon married OR (b) tho
solloga from which Glorin Stolnoxm took a bacholor's degroe,

6, Obltuary notlcos, ustally quito dotallled, in tho Now ¥York
Y4108 can bo fournd in tho naln indox, used 1n problom shoet ope, bub
you havo to know tho yoar or bo wllling to spond some timo guossing
around. The Now York Timos Ob%gg%gy Incox (Rof CT @13 1147) savos

10 Llim

tima. Whoro would you find & os obifvary oft F. Scott Fitzgor-
ald? ' : S ‘

Pon —ah iy 4

@

a -

7. Tho Blography Indgx (Rof 2 5301 BS:, in tho faniliar Wilsu:
{ormat, cavoes timo iry tho gonoral indoxon. Volump govon (Soptombe.
1924-~frgust 1967) iless what artlclo on Jamoa Thuxrbor whish appﬁfont-j

iy “oals with hla drawings rathor than with his- writinge?® -

~

. B A
\ ~ 7 I's '} > . -
o : N
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Englich 370 Frohlam Shoot O

Binh'icgeephy and Rosoearon . . Duo Ootober %4, 972
: BIOGRAPIUY -~ -1
/ , : -
1. Curropt Blogra (Rof CT 100 C6) 1e n handy ono-stop plaoo,

to fI'nd cut moro an you may have known boford about flgures ourront-
-1y in tho nows; sorious rosearoh should go on a good doal furthor, .
an, 3t should from any general worl. Current. Biography 1s indexsd
in broad 3>nough chunks for ono to be able to work through haclward

by decadvs; usually a figure wlll be included shortly aftor he becomec
promtnent. ‘List -three rmjor facts about EITHER ‘a) Loslle Fledler

" OR (b) C»oil Day-Lewls.

2., The Dictlonary i National Biography (Ref DA 28 D45) pro-
vldes deteilled and scholarly biographical informaticn which inany
instances oannot bé found in print anywhere else. To got 1n one has
to he dead, prominent 1n one's filold and Dritish, Aunswer threeo cf
the followlng., maiing use of the Svpplement volujes when needed and
(.r you'd as soon not guess) using the Uoroclse DNB volumes at the
ond of the set as an index: (a) Adccording to David Cecll, who
wrote the artiole, from what physical allmeni did Virginia Woolf {d. .
1941) suffer? (b) In Shakespeare's Henry IV, Part I, "Hotspur" is
plotured as close,in.age to Prince Hal, later Honry Vo To what Eng-
1ish monarch was Hotspur actually olose in age? (o) What was Zerrpo
Borrard Shaw (d. 1030 dofng when he frantured hls hip at 042 COuL -
doora, tooc) (). Wuet sohoiex o ¢tted ut glving the fullest ais-
cufaten of legends abuoub Robin Hood%? (e In what pleces would ons
f1nd portraltas of Frederick James -Furnivall (da. 1910)°%

5. Tho Diét%ogarx of hmorican Biography (Ref E 176 D 563) was
inapired by the 3 and 18 naturally smaller. To whom did Carlyle,

*n a lotter to Emerson, compare Amos Brongcn Alcott?

4. Consult the Directory of American Scholars (Ref LA 2311 CT32
1969 ) for information atcut Altick and Wright, authors of our hand-
book: . what 18 the title of one other book by each, and where 1s each
surirently toaching? And for (r) one fact of interest about a membor

f the U.R. faculty; the lowest rank consistently represented seems
o bo that of assoocla te professore. ' ‘

5. “Oomotlmes your bilographlocal resoarches have %0 walt until
you heve ldentified the suthor of a work published anonymously or
rander a pseudonyg. (a) You have bought at an auotlon a ‘book dat att

1855 and titled How to 6ot Fat, or The Means of 3gervi e Modiumn
. hatween Leanness and Obesity,,bj_x‘—fandon yalclan, %%'doos The
Tictionary of Anonympid and Pseudononyrious English Iitorasure (Rsf
w9 Ceh A17) 1ist ms ths author? (b) On a hunch that your author
mig.t be prominent 1in his -f101d as wall as deceased and Britlsh, you
try the DNB, Any lueck? \

6. In what work to which wc have proviously been oX[-089Q 1063
A1510kMright suggest that . one look for information about anonymous
- und pseudononymous books? :
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ani¥n 370 R | Prohlem Shet # 8 \
Bibliography and Researoch ~ - Dua CQot. 81, J0VR :

| DICTIONAKRIES o
1. What work daces Altlok/Wright llat a3 "the best recent
dlctionary"? Does Boatwright have 1t? '

9. How do Bn.gtwrirht's holdings in editions of Eilo Partridgo'é

o Digltijcnesy of 31 iJ .gnyoggio al 4 gL;gé ocmpare with the llat-~
~ing in ok %ft{}nq('ﬁ% ) »..El}%a‘n‘gry 3 lhe Iplngf*. ound D Q-
ary (Ref PE 3721 II) 1s the most up-to-dale slang diotf%ﬁhry LYve .
soen, If you'resintorested in this sori of thing-you might wani to
take a ook at 1t--then you'll be -able to tell me how old-~-faghioned’ .

*% protably 18.) o

AS. igiﬁdcha fol]gwing dcsk-sizeg o%llogoﬂl?vel diotanor%%Bt
The hmeriopn Heritage Dictlonary cf the ’nglish languapgo \Ret I
1623 A543, The Amegfﬁqqlﬁ§llggg:ngg;gngjfg(ﬁaf PE 1626 ABB), Yunk
and Wagnallls Standard Coijoge Diot.onary (Ref PE 16078 F8E) ana Coe
Wobstor's New World Dictionary of the %nnlisn Language (Ref PE 1626 - +

WX 106% ). Devise a oha rv to show whether or not each dlotionery o
definos each of the following wordst (a) Capson MoCullera,- (b’ ohap- -
fama, (c) ore, {3) t1o soxual vonnotstion of gopey. Notloo dirfer-
ences 15 thp definltinns, if any, and in the presentation of obLymo-
legloald Anformation, tooush you de-'% need Lo wrlze In your ohasrvae-

t2on9a e 3 ' ‘ , \,
.

4, Tae Oxtord Fnglish D;%t;gnggy (OED) exista in Bcatwright

ir, a 3lightly oarlier incarnation us the Egg Engliah DA tio:gggh "

(NEV.) (Ref PE 1625 M7); it 1s oo large to be sﬁelve with tho oller .
dictlonarisas and has s place of ito own at the end of the 2 refergnoo
gectiche Tho OED 14 of cbvious vse to siudents of literatuvrs besocause

»f the way words go 1n ard out of the langurage, shlift 1n meaning, eto.-
After cormsulbing the CED, expnlain the mesning of the unéeriined word

in ONE of the fnllcwing qQuotatlonss’ f{a) "0 thou, whn.didst with

plifall end with gin’/ Belot the Road I was to wand8r ‘in,/ Thou wilt

not with Prodestined Evil round/ Eamosh, and then lmpute. my Fell to

Sint" (from a ninotesnth century poem); '(b) MHark! I hear her-~

daur friend, votiro into my sloset, that I may examlno nor with morse .
freedc!s « o« - Thore are bookgs nvor the chimney . « . %o entertaln ) A
gt ..o oo (from a gorenteenth contury ‘rlay), '

5 Tn a stcry nbout:steoplochacing you read about horses junp-
tng cvor a "bmlifinch.™ Yeu assume, corroctly as 1t turns out, that
this must o vorie sort of hurdle. Wang doos tho LED surge@t 0s a
riore speaific viaaaligzation, and how long has the term teen Zn the

Tangunge (what is.the enrliest gucbaiion givon)?

6. "ompare the CiiD's definiilon(s} of the word guy with ihaw
givor in 4 Dichlonary sof Amorloan Engliasy on Mastordcil Zrincipley
"Ref PE 2835 Ch2): which 18 olnser tc what we think of as the '
ugae) meaning, and in whuv way? (MOTE; the acnnota’iuna of thils
word seom to me bto Le shiising; what deofinitlon mighy you add %o
theen in the rarerence sourcost; ‘ o '
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English 370 ‘ ' ' Problem Sheet # ©
Bibliography and Research ~ Due Novy, 7, 1872

CONCORDANCES, HANRDBOOKS, BOOK. REVIEWS

1. Using Bartlett's doncordance to Shakespeare, find the
looation of the 1line, "I1l met by moonlight, proud Titania."
(Ref PR 2892 B34). . |

2. You are wondoring if there 1s a Biblloal sourve for Donne's
1ines, "At' the round earth's imagined corneras, blow/ Your trumpets,
angels «+ « . " Using a Bilble concordance (for inatance, Young's,
Ref BS 425 Y 7) cite a book, chapter and verse reference which might
roint to a related 1dea. Note 1h your answer what concordance you
used, ) '

3. Using Granger's Index to Poetry, fifth edition (Ref PN
1021 G7), (n) find tho author and title of E1THER the poem beglnning,
"Thoy shalt have one god only, who/ Would be at the expense of two,
OR of the poem beginning, "0 may I joln the cholr %nvisible/ df those
immortal dead who 1live again/ In minds made better by thelr presence
. «. " (b) Name two of tho anthplogies in which the poem you have
just i1dontified can be found. y

. 4. A book co llector 1s looking for first edhtlions of slgnif-
jcant works of literature published in 1922, What tvo particular
stara would he need to have in thls crown, in your opinion? (Some
leoway hore.) Conault Annals of bnglish Literature (Ref Z 2011 A5
1961 ) and uge your own judgetent in making the recommendation.

5. What 1s the dato of thé -bmergence of "the new criticism,”
and who were two of the partiocipating critics? - Consult Thrall,
Hibbard and Holman, A Hondbook to- Litdraturs (ReT ),
which contains o great doal of simllarly specifio qulock information.

6., You are pla guod by a tondency to confuso Thackeray's The
Virginiang and Owon Wistor's The Virginiauy. In an effort to fix each
work moro firm»y in your mind, you oconsult the entry on each in the
Oxford Companion to American Literature (Ref PS 21 H3 1965) and the
Roaders' Encyclopodia of American Literature (Ref PS:21 R4). Wnich,
i{n your opinion,.glves the moreo useful Jlnformation on ocach work,,
reapectively?

1 ®

- 7« In which of Trollope's movels doos Mrg, Proudie appear? Con-
ault A Guido to Trollopo (Rof PR.5685 G4), and while you are at that
port of the shelf notico similar handbooka, on. othor authors,

—

8. Road the "Statoment of Policy" in tho 1969 volume of the
Bock Roviow Digest (Rof Z 1219 C 96). What throo lerge categories
of worka are not 1ncludod in this work? : "

) 9., How many negative and how many-posltive reviews aro olted
in the Book Revigw Digost of Philip Roth's Our Gang (1971)?

v

SCE 76 ‘
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10.° If you were writing a papor on Eugono 0'Nelll's The Hair
Apo and wantod to quoto an adverso oarly opinlon of the play, what
roviow oxcorptod in the Book Review Digest mlght provide ono? (Soe
Annals of English Litorcture, an enoyolopedia, otec., for tho publica-
tion dato of The Hairy Ape.) |

»

"11. The Ipdox to Book Roviow in tho Humanitlos (Rof'.Z 1035 Al
163) donla with moro scholarly books than doos the Book Revliew Di-
ost, ns n genernl rule. Whero would you find a roviow of EITHER
.Euf T, E. BoydWs Symbol and Moaning in tho.Fictlon of Josoph Conrad,
1970, OR (b) Paul slpora' Tho Pootry of Tho Faorie Quoeno, 1968. ¥
(C1te tho namos of thou Journals hero. ) _—

NOTE., Don't for got that revlews' of soho{arly books arc liated
with tho books thomselves in tho MHRA bibliography. A reviow of an:
tmportant book by a spociallst in tho subjoot can bo a valuable ‘
ploco of criticliam 1n itsulf.

N
. .
';' '? f LI
& a !
' -
]




. Poo 13 roocommondod?

Fnglish 370 - R Problem Sheet # 10
Bibliography and Rosearch R ' Due Nov. 14, 1972

CRITICAL LDITIOnS, AUTHOR blbL1OGRAPH1LES, LTC.

1., Consult F, W, Bitoaon's e,gﬁ J-‘4'ng}_,i:~3h'13 tara t (ﬁof 2 .
2011  B32 1968) to find the recommended critical editiIon of the works -
of Janoe Austen. Does Boatwright have 1t% :

2, What are two othor .major oategories or'éoholu rly produc-
tions (beosidos editiona) that toson trioes to provide for each of
the aut hors he 1noludes? ' A . ’

3. Eight Ameriocan authors (Ref PS 201§ 8) prdvides infcrma-
tion on critioal odltions and 1s, as you soo, moro thorough and de-
ta11led than Bateson--not a surprising fact 1n view of the smaller
nurber of authors trented. What odition of tho colleoted works of

\

L

4, Fiftoon Amorican Authors (Rofe S 221‘F45) aontinues tho 1dea
of tho abovp work into tho twentioth contury. What 1s the definitive
odition of Willa Cathor's work? - .

5. In Volumo II (Macboth) of thoe Variorum Shakospearo (Rof PR
2753 ¥5), (a) what work Is menticnod by James Halliwoll a3 a possible
gourco for Macbeth's "Tomorrcw and %omorrow! apeosch (uwse ccrccrdarco .
to locato tho 1iro), {(p) Whoi, was Helliwoli's oditlon of Shakeapaara,
froa which th's ncto was talkton, publisnod? S

. 6+ What scholari 'sgg)sucooodod ils soholarly father In editing
this Variorum edition (the /fourth Shakospoaré -Variorum, actually)?

'8u0, tho ehtry on?"Variorum" in tho Roader's Epcyclopcdla of Shake-

apoaro (Ref . )e

7. The appearance of a tacsimlle edition of T, 3, Eliov‘s
Wagte Land manuscrlpt, showling the commants and excisions metle by
Ezra Pound, 1s considered ons of the most Amportant scholarly -
nublicetions of 1971, What is tho current state of Boatwright's
attempt to purchase a copy (the original printing seems to have:

%plﬂ out withirn hours).

. 8. How does Altick/ Wright describo an ."author bibliography,"
and why do you supposg none are listed (as such) in the Selectlve

. Bibliograthy (Ref 7 8396,3) 1ists whom~all as writors of parodies of .
Borosg the River ané . ‘nto the Trees? {Overlapping of ertries re-

Bibliography « « » ¢ |

9, Andre Hannemsn, 1n his Ernest Epﬁgpqux: A Comprohenglve

-

aults from the method of claossiffoation.)

#10. Wherd dld Robert J. Rellly writo.a dissortatlon concerned .
+1th theé' peliglous sspects’ of Tolklen's work, and with what other
wrdters doos ho classify Télkien? Sne Wegt™ bibliography of Tol-
ikion (Ref 3 8BB3.4H W45B). . | :

LU

', - 3 . oo ) ..
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English 370 - - * Problem Sheet # 11
. Bibllography and Research, - Due Nov. 21, 1972

LITERARY HISTORLES, SPECIAL FIELDS®

1. Conclse and portable literary histories have obvious advan=
tages, but for more detallled research one often finds onesself /
using bulkler works about narrower flelds. To demonstrate this -
obvious point, compare the 1967 edition of Baugh, et al, A Litera
History of Enﬁlang (Ref PR 83 B3) with Baker's many~volumed Histo
o%-iﬁg knglis ove% (Ref PR 821 B32) in redard to EITHER ga, Mrs.,
Trances Trollope's Vicar of Wrexhall (Baker, vol. 7)- R (b) Fleld-
ing's Shamela (sometimes listvd ad An Apology for the Life of Mrs,
Shamole Andrews) (Baker, vol. 4). Briefly describe the difference
you fInd between the treatment each work.glves the novel you have
ohosen.

)

. tory the 1 Statog rocommondod in “Altiok/ Wright

1 522 N : S
3 Aooordin% to Spillor's bibliography (Vol., II), (a) where

aro most of Mark .

could you find an article about them? (o) Briefly summarize the

Twaln manuscript situation-according to the supplement to Splller's

bibliography, which begins on p. 760. E ] i .

4. (a) How long havé the annual volumes of Amerlca Lite;arx
Scholarship (Ref PS 3 A 47) been appearing® (b) Does Boatwright¥

have all the volumes listed in Altick/ Wright? (o) Two 1966 books
" on Faulknor deal with a similar aspect of hils work; whlch does the

6ditor soum to find mozgﬂxgluuble? -

5. You are trying to romembor the historical source of a com-
mont 1In your olass notes that Noll Gwynn, the Restoratlion actress,
did loss well in traglec parts than 1n comic ones., In the first vol-
une of The London Stage, -1660-1800 (Ref PN 2592 L6), you find what
figure)oxpressing this opinion? (If you already kmow, protend you
don't. ‘ ¥ CY

6., The blographical dictionary included in the Library of
Southern Litorgture (Ref PS 551 L&) makes this work especlally use-
Tul for miror writers., What, -in your opinion, 1s Anne Royall's
major claim to fame? (Iiterary or other.) Notlce that the Llbrary
13 not & literary history but an anthology, primarlly./ | )

”ﬁ. Louis D, Rubih; Jr.; has edifed A Bibliqgraphibal Guide for -

the Study of, Southern Literature (Ref Z 1225 KB8); how does. the 1ist
of refprences he gives for James Dickoy compare w&th then in Current
Bioeraphy (Ref CT 100.08), dealt with a fow weeks“ego, in the type-
of" research souroerlistedﬁi (NOTEs" U.R. gm@e,an honarery. deghea to
-Dr, Rubih, ohe of theé country's laadiﬁg schiiiistsfin-southern 11t~

. ] :

' ‘erhture, at the. Juge 1972 commencement.)

.
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2. . Does Boagwright have the edltion of Spiller's Literary Hig— - _
of pg“%ﬁ

wain's manusoripta? (b) Where (olte exact location):




Sheet # 11, p. 2

: Il p ot
8. Many-volumned histories of British literature include the
Cambridge Histor% of English Literature (Ref PR 83 C22) and the Ox-
ford History of English Literature (Ref FR 83 08); both apportion
geotions to well=known authoritles in various flolds, but the OHEL
13 made up of ontire volumes by individual authors while the CHEL has
broken each volume into smaller sections and portioned out the sec=
t15n9 0. In Douglas Bush's OHEL volume (V) on the earlier seventeenth
contury, what does the bibliography of authors list as the standard
oditlion of the poems of William Banase? (b) Take: this .question--on
Basse-~to Dateson's Guide to English Literature (Ref Z 1011 B32),
wsed 1n Problem- Sheet # 10; what difference do you find and (o) what
1a the falrly obvious moral to be drawn from this oomparison? )

9.,  In Cldrensce Gohdes' Elbliograpniogi%Guido to the Study of the
Titorature of the U.S5. (Ref Z 1225 G6 1963), (a) how 1s tho Journal
Amorican Idtorature ranked as to value to the student? (b) What are
two books listed on Nogro poots in America? (NOTE: Bootwright's
librarian, Mr, Kelly, 13 montion in Gohdo's profaco--p. 1x-~-as a
"wizard of tho roforenco dopartmont" at Duke University Library..

7




fnglish 370 C ~ Problem Sheet #'1¢
‘Bibliography and .Research _ Due Deo. 7, 1972 ¥

- "ADVANCED RESEARCH

I have given the above label .to theso probloma not boscause they are
d1ffioult but because the reference works concerned are most usoful
tq studonts who nlready know something about. the fields in whioch
thoy are working. _

l. ‘The Cambridge B‘biiographx of Engllsh Literature (Ref. 2

) {a incjusive In primary material and oddly selective
in critical materianl; 1t's easy to get off on tho wrong foot with 1t.
It is novortheless 1ndisp0nsibhe in many filelds. (a) Acooriing to '
the Index (vol. IV), whore would you find the main ligting for Rich-
ard Brinsloy Sheridan®’ ((b) The Supplement (Vol., V) has na saparato
index and onhe has to golby the category in whilch the main set lacos
whatever or whomever you are looking for. On what page does the -
supplemen¥fary listing for Sheridan begin? . '

- A new CBEL 13 1n progress,’ having 1ssued volumes two and
three (Ref %2 2011 N45), Tho new serles began with Vols III; why?
(Consult frohtimattora) . , R o

. 3. Compare the listings for George Bernard Shaw in the new and
"01d Volumes III of th¢ CBEL. How many more editlons of Shaw lotters
are listoed 1n the now CBEL? (Letters aro catogorizéd under "Sooiolog-
el and Miscollnnoous Writings" in tho old-CBEL.) : .

4. Charlus LEvans!' American Bibliogra ph and 1ts many supplements

(Ref Z 1215 E 92) 11at ohronologloally books, pamphls ts and perlod-
1cals publighed in tho United States. Where and when was the filrst.
American odition of Bunyan's Pilgrim Progréss published? (Use tbe
index 1n vol. xiv.) )

.5, Consult Polla rd and Redgruve 3 Short Tgtle Catalogue (Ref
el 0002 P77) to find out which libraries posscss a ocopy ol the rirst
edition of Ricpard Mulcaster's First Part of the Elementary (1582).

’ m/ 23 -

6. Pollard nnd Redgrave's list stops at 1640, who takes 1t up?

7. Consult Gro Bibliogra of the Bnglish Printed Drama
to the Restoration Z 2017 DVE' for o 1ist of edltlons ns of

Mar' lowe's Dr. bauqﬁi_ (1nﬁex, Vel, IV) (a) ‘What characteristios
distinguish the third oxtant vorsion of the ply ¥, and {b) in what
libraries could yqu‘find n'oopy of this vorsion

8. Michaél Sadleir's XIXth Centu_y F1otion (Rof Z 2014 F4 816)
- has the 1 tatlon of representing essontlally one man'as collections
it 1s gt useful to ocollectors but has much informatlon for the .
- sch 3/¥. On what two kinds of groumds does Saplelr asonibe Skotcheg
Fragmonts and Jourhal.of a Lour through the Notherland& to Pap1§

- ////%n ]E?l to Murguorite, Countpss: of Bleqsingt057 N
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" 9, How oould you!tell if = oop{ you had: baught of Jack Qonddh'u

Tho Call of the Wild were a first edition? Casult Jacob Blanck,
Bibliography o f Amorican Litoraturo (Rof 2 1225 BSS).

[ 4
- 10. If you were working on Thomas Wolfoe, what- four ocollegtions
of papors - listed in the index of the 1969 volume of the Natiocnal
. Unton Cataloguo of Manusoript Colleotions (Ref-2Z 6620 U5 N3) would
" probably be of intorost to you? ' o :
. , . 5\.‘" .
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' "TO'-' f Dennig Robison
SUBJECT° Library FaCUlty Partnership Report _ . i

o FRIRM: . 3 John Wheian _b:; : - T,

o T L LRy cx-:mmusn Tmaumc
‘ "- ) ‘ ' 154 ‘\
S Fally 1974 Political Science 205 Project:
n SR e - Election Forecasting .
. " _lé ;Description i . ; _ L o ‘ KR '

Class members were assigned different U, S. Senate campaigns to
L‘follow. Shortly before election day, the student forecasted the out-
come .for ‘his psrticular race ahd deVeloped a rationale to support this
. b - . projection,. The ba%is of  the student's forecast was essentially two-
v fold. | First,rprior campsigns wére analyzed to determine, important
. conditions ﬁffecting outcomes. Library resources utilized ingluded
. .- . relevant books -and articles on electoral analysis in’ general] and such
sggtegste data as election returns and cen8us data on fhe makeup of
the electorate. Second, the- campaigns were monitored through svailable
nedia so. that the student, could get some feel of the .ongoing campaign.-
- : the candidates, the issues, media. coverage, etc. To assist in this
' : T endeavor, the library ordered a major newspaper from each of the- states
' covered for the 1sst two months of. the campaign. -

»

2. Applicability of the Project
s . - - ' . :
N " 7" " While- the pIOJect was. run in P.S. 205, = lends itself to any
e - number of other political science courses. I intend to respme it
R B with modifications in the American Presidency course during the Spring,
' .1976 semester. There the focus will be on Che Presiﬂential Primaries.

-
¥ - .
R T

3. Justification “of the Project i a

. o, \

Co. A OBviously, elections are central to dechratic politics and

' o ™ political science analyses. Not .only are electione an integral subJect

N " of mAny politicdl science courses, but their recurrent naturé ensures

. ~ '+« that the Library scquisitions will have some enduring valuye. Singe the.

R} 1974 Congresaional Campaigns, commanded so much public attention,- from a.

"% student's point of view they prove attractive ceuxse focal points. Fors-
© ‘'casting also, engenders class interest; for it is one thing to be an

" astute "Mohdsy morning qudrterbsck" and something else’again, to be é3‘

' - -
-

v

*F“ - _? .passable Jimmy the Gteek. It also forces.students to . .consider more’
-t carefully underlying factors influencing ele¢tion results s #actors .’
J . which often ‘transgend the cempsign in .question. In turn, the prOJCCt P

////::,serves ‘as 4 good test of the student's ability to, apply knowledge in an,
' -,sctual and uncertsin situation. ‘Without question the-students achieve
ot a’ better understsnding of the election process in which hopefully, theyu

; will be involved for the reﬂt of their liVéS.*fnh i . ,

o

s oy




4, Teaching Strategy ' ' cxo ' : : o ' .

For the most part I employed my ugual .course approach, - However,
\ since: the:students were expected to follow their races during the two

‘months leading up to election day, ¥ led off the course with a4 section
on elections and eumpaigns .Normally, this would.have come much later.
Because the students were required to heavily utilize the library, and
since this wag an introductory course ldrgely populated with.freshmen
and sophomores, a speclal effort was made to orient the students to
the Library and to provide additional reference agsistance. Specifically
a_chetklist of relevant sources was provided. Shortly after the outset .
of the cour8e,‘Mr8. Duval conducted a class orientation to the Library ~
to familiarize students with relevant materials, their dlocation and
use, Approximately two weeks before the due date reference librarians
were brought into the clasaroom for a "rap" session on general research
prob “encountered.. In addition to my normal office hours I scheduled,

, withgQficreasing frequency as .election day diew nearer, regular periods of

. " time in the Library where I was available for consultation.-
-, . . ) - ; - ) . C

.

5. - Special'Election Eve Class Meeting . R .

The culmination of the projgct was a spec1al meeting held at a

University fraLerniuy~Lodge. The session provided each- student some

opportunity to dcmoihstrate his hard-earned expertise. In having to

predict&their racés and defend their positions,' the students rather

than the professor became the focal point of the evening's activities.
o Collectively, the class was ''prepped". for the coming electiong- - much
more  so than .any formal class briefing could do. At the mipimum, the
class session was ''different” in the time, place and atmosphere which
assured more informality in the students' dealing with their peers and
professor than the standard classroom approach permits. * Since a "keg'' and
other refreshments were on hand, it also proVvided a "iun" session to ,
climax a ﬂemandinb term prOJect for an introductory course.

Al

~

.
- i

. 6. Student Evaluations ) . _ )

Attached is ~that portion of»the &tudent .course: evaluation having
- to do with the project. . . ' . ' -

. < B. Spri}g 1975 and Fall 1976 Efforts - -

. »

While th forementioned project was my majoxr. library centered teaching effort,
I engaged- in%lwo other lesser %rojects.“ During the Spring'l975 term P.S5,°206 .
. (Introduction -to Political Problems} students were given the option of having —— T~
their grade. based on cither the usual tests or a mijor course. project, About
" a third of .the class clected the latter., Basically thig project was run.in
the conventional manner. A student picked a politdcal problem bf intcrest to
. him, ‘consulted with me on approaching hig subject, "and submitted wrilten and
. oral progress reports as well as the final paper, primarily based on llbrary ~ -
ok, . research. . Since .student evaluations ard not yet available, it would be pre-
- mature to draw any final conclusions. However, a few tentative observationd
can be made. For the better student this option afforded an- opportunityqto
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ind{Wdualize an introductory course. Even for the best students one of the
requigements, relatding their work to the .gengral thrust of the course, proved
most/difficult. For. the poorly motivated student, the freedom of indepéndent
work! proved disastrous. ’ :

In conjunction with Jim Jackson I have begun planning lbr a major Fall
1975 Library centered project to be run in my Legislative Process course, One
objective is to have developed by the outset of the course a "Boatwright
Library Guide to the Study of Congress." Work will be continued on -this
objective during the swmmer, - i
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II. COLLECTION DEVELOPMENT

N

A. Periodicalé

’

During the Fall SGméstér, a survey of the political sciencegperiodidal
holdings was conducted. Among the sources congulted to provide’guidance for

“the survey were Farber's Classified  List of Periodicals for the College Library,

Katz's Magazines Fer Libraries and ABC POL SCI. The resul 8 of the survey

‘'were circulated within the Department and members in their reMpectivé areas

taxget&d periodicals to be initiated and/or back filed. 'This blan for acquisi-
tion is now- being implcmented See the attached sheet for a lﬁbt of those
periodicals. .

B. Books’
- R '\ -_' N .
On an experimental basis the Department has begun to assess the utility of

« ordering from Blackwell North America's cbmputegized book selection lists.
‘Subject profiles covering the Department™s curriculum needs were developed and

computer printouts in those areas have begun to arrive, Thus, one of the-
first objectives in the fall will be to-follow up on this project.

Choice's "Openlng Day- Collpction" of political sc1ence related works was

" checked against current holdiqgs aﬁH‘the relatively few gaps were idenLlfied

and acquisition ordera filed

N ) B N " C. NWeedihé : o o | ) .

. ; ' : )
An effort was made to weed part of the political science book collection.,

Attention was focuscd only on the Dewey Decimal portioen of the collection since

that contained tho older works. Specifically the following sorts of publica-

tions weie weeded: " . ' .
R B l,- Old ‘textbooks :
2.° Older editions of a title, if thé more recent editiou >
- was available ¥ . A
: .. 3. Multiple copies of' older works which had, not ciréulated -
« "7 7 wyithin the last five,years "

.

[
.l gy

1f time had pernultcd a more Lhorough weqding would have been desirablg. Fortu-

:-nately Political Science is one of the newest depaitMEnts on campus and Lhus is

nost Yikely .in less nced of this sort of process. -
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I1T. PROGRAM EVALUATION

A. Library Centered Teaching
’ e

This aspect of the program should clearly be the number one priority. At

> times this year it seemed as if this was not the case. I was led to understand

this feature is what distinguished our grant from others in the natiomal
program. In any case this teaching orientation clearly lends itself to .support-

.ing the stated faculty and administration goal of making the University a first

rate teaching institution. Thus it was disturbing to hear ome faculty partici-
pant this year and another for next year express fundamental [confusion as to
what library centered teaching entailed. - In one sense this y suggest the
need in the program for better faculty orientation and in service training.
On the other hand, perhaps the recruitment process broke down, Ultimately,
teaching is a very individualized pursuit. In the context of our program the
Librarians, staff materials, .etc., are resources to be exploited by the faculty
participants "doing Lhei% own thing" in their respedtive disciflihe and courses.
If the faculty participant is unclear as to howtthese resources can be effective-
ly utilized to' support his teaching, then who i8? Finally, since the faculty
members are being released half time to participate in this prograh, they
should be formally evaluated on their overall -performance with first priority .
given to their Library centered teaching record. Specifically, I would strong-
ly request that the Librarian do this with respect to my year's service in the
program and that the results be forwarded tQ‘Dr. Outlanﬂ'and Dean Warren.
Personally, the reduced‘teaching load enabled me to do things this year "
that I would not otherwise have_been able to do. 'rirst, it afforded me the
opportunity in the first semgster project to give extensive individual research

" attention to a large .(70 students) introductory class. In turn, thé quality

of their performance p;pved that introductory students are quite capable of
doing outstanding library research, if given aufficient guidance and support, -
Second, the program provided me with a chance to develop and refine a number
of things which will stand me in ,good stead in the future - ‘working relation-
ships with key library personnel, library orientdd teaching techniques and
other project ideas. 1In the future, as 'l stated carlier, I intend to rerun
the ma jor  project in upper division courses., mainly because I do’not have the
time at the introductory leyel with .the sizedble cnrollmehts. - No doubt some
sort of audio tutorial approach could remedy in paxt this)problem. However,
if. I continue to requirc a major written report, this approach is not going
3 (7 N
to ' relieve me of the most time consuming and difficult part of the rojeck -
evaluation which cntails more than just grading.. Perhaps, a redesign of the
project ,where only some of the ob;ecLivea are met” wuuld be a partial solution

. at Lhe introductory 1ev01

) S . °B. Collection Dévelopment ' - .

»: Withdut questiod the-pa:tneréhip‘ptogram offers a golden opportunity for ,

O the individual: faculty member to improve . .ghe Library' 8 ‘holdings and services

in his and his department's area of interest, OFf course, if e program is - B

not successful in diversifying its faculty makeup, this could'be & liabidity’

as the interested members and departments benefit at the expense f others, - -
S . _ - ‘@ : “ ‘

-a . . t . . d < . -
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"I think there is, and increasingly will be, a temptation to stress
immovation in the collection development area at the expense of the teaching
objective, what with the new libBrary, large budgets, new Library personnel
and more to come. Morcover, it is easier for both librarians and faculty to
maké an evident contribution in this_qrea than in the classroom. Thus, new
+collection developmenL efforts should\bé weighcd carefully as to their rclative
impact on the program's objectives. -

A A

s

C. Program Attractiveness
o :

*I* think the best compliment that 1 can pay the program is that after
having spent' a year in it, I have.no regréts and would readily participate for
another year, if I could pull it off. .I am comtinually mystified as to ‘why
there isn't more faculty ipterest. SOmehow the recruitment effort has to be
improved. Among other things, consideration hould be given to exploring
intérest in departments undergoing scl? studyl. Individually and collectively
tgoqc dﬁpargmqptshshpuld be ripe for innhpvative programs. '
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P.S. 205 Course Evaluation

PR ' \
- SECTION IV Coursé ‘Projact. . Circle onc response for each quéstion.
k Kz, 3w, 33
1. The imstructor's objectives for the project were made A D SD
3 clear., :
Comment: -
O sy »y % O
2. The 1n8tructor provided sufficiont guidancc on how to do NA SA A D 'SD
~"the project.
Comment:
" [§
W - _ ' O ¢ak 33 0 O
3. ‘The instiuctor made clear to students how they would be - NA SA A D SD
cvaluated on the project.
Comment ¢

Cobment : , . ¢
. ‘ ‘ O 24 K 4y 6%
5. The Library recsources werce sufficicent €o do my oject. NA "SK A D SD
' Commel7: N w , )
. o - O _. sk TR 42 IR 0
¥ 6. The Library staff provided adequatec assistance during thef SA A D SD
coursc of the project. . .
Commient :
: . |
: . i . 3% % 1% 63 ?
7. - My interest in American politics has been stimulated by | NA SA A D 8
y this project. ' ‘ :
Conment : o : ' . ' ,
’ ,I ' Q
L T . . A% ASE 3k W NS %
B(ﬂ What I learnced from the .projecct outweighed the time and NA° SA A D D
r cffo put - into it. .
- Comment: - .
) L n 2% 37w /3% o
9. ’.I‘he”profcssor graded my paper fairly., . _ NA SA A D $D
Comment: .
- ‘ ' 3, 333 572§ O
10. The instructor made helpfuL comments on my paper. ﬁl\ / A} D_'?' SD
“Comment : : _ - ¢
. ._ s ) ’ ' ’ fi: *
3% SR N e
11, The class format Yor the Special Sunday Night election eve 4=l‘é\ ‘JSI((‘ ‘}\’ﬁ\D SD
- meeting is worth repeating. _ . ‘ < :
“7 Comment: - - ' i

[

' bOLSR L2% 378 0 O
During the coursc of the project, the instructor was rcadily  NA SA A D SD

avallable for consultation with students.

. “ . s
.
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P.S. 205 Course Evaluation

Overall, such prolectd should be repeated 1@
futurc years. ' S o
Corment:

Additiénal_comnmnia can bé umade in the space beloﬁ.
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REPORT OF ROBERT S. ALLEY
Library Faculty Partnership, 1974-75

L

During the paot academic year X have paLticipated in several significant
projects in conpection with Lho Library Faculty Partnership.
[ . .
I. During most of the fall semester I was involved in the weeding of the
Solon Cousins Library, cousisting of several thousand volumes. This
was a major undertaking which, resulted in the discarding of approximately
607 of the materials left to the library by Dif. Cousins. The remaining
407 have been fed ihto the cataloging process and will appreciably
enhance the religion holdings of the Boatwright Library.

2. I sought to eliminate duplicdtes and outdated materials from the .
permanent holdings in religion. This activity resulted in very little °
chaunge since there were few duplications and the vast majority of our
holdings are q;ill desirable on the shelves. _ - .

3. In cooperaLion wiLH\Profcssom Frank Eakin, I helped develop a pilot

"~ project In the bumanities that would utilize the full ¢apacities of the
projected learning resources division of the library. The full description
of this prdject is on file in Mr. Robison's office. Dr. Eakin and I are

.5till seeking sufficient funding to begin this undertaking. We both
regret the failure of funding for this present summer which we had
hoped for.’

O | sought‘to Find alternative means of employing the library in the
teaching of Religlon 252. Iu all candow, this proved less thap reward-
ing. I have expressed my concerns on this matter in meetings of the -
Library Paculty a%ociatesJ : , : -

5. I provided the libraryqﬂ list of needed back numbers of periodicals
: vhich have resulted in an up- pfadiup of that dimension of libraty
activJLy in re]iglou.

6. I became conversant with the responsibilities of the library representa—‘a
tive Lrom our department and have made effort to improve the colFection
in cooperation with Miss Lund. Since her arrival a great deal more
order has been injected fnto the process.,

I have learned a great deal about the library and its functions and I can

say that the year has. been highly beneficial to me both in personal rec

lationships established with library personnel ahd in regard to an in-
creased’ knowledge of the library's capebilities. .-
.- . - . S . T ..
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Department of Biology ' -
June li2(1976 -
TO: - Dennis Robison LA

FROM: Howard M. Smith Ty _ - o ° i h’

RE: Library Faculty Partnership Report, 1975-1976

B

Introduction

- [

During the academic year of 1975-1976, I was involved-in analyzing
the present course in Introductory Biology {(Biology 101-102) offered at
the University of Richmond. This was made possible by release time dnder
the terms of a Library Faculty Partnership Grant. 3

© The primary-objective of- the study was to develop a course’ in Biology
101-102 which would make the studept more aware of the resources in science
available to him in the University of Richmond Library ‘and how - ‘best to .o
obtain and utilize those resources. Secondly, the library holdings in- the
biological sciences were exauined very dritically to ~determine if they . .
, were adequate for teaching sqch.a*course , . “ S

v . . . . N

Part I. Couyrse Development ., o . y

. Presently, - tle course in Biology 101-I0Z 1s taught by all .members of
the staff in the Biology Department. It is divided into three one-hour
lecture sessions. and one three-hour laboratory per week.® The same profeséor
does not always teach both lecture and laboratory sesaions in the same 9
semester and even if he did, there is no atterfpt to seefthgt the same
student has - the same profesaof for both laboratory and lecture

¢

,

. The same textbook is used in all lectire sections, although this text
s may vary from year to year. The' same: laboratory manual is uéed.every year ‘
! 3 - and was’ written by the staff of the Biology Department. At the\beginning
' ~ of-each semest 1, -8 .8chedule of the laboratory exercises is®published and

every lecture professor attempts*to correl#te his lecture subjects to that
. schedule. . Ideally, under this system, the student hears at’least one- lecture ;
} v and any giVen subject before he has a laboratory exe(cise -oh it, although

this does not always occur .

( ] 2
. » ‘ . v.

" . b
> ]



"

v N

e A S L B L A . "t 3 Lt S Ny el et Wbl b
‘e

-

n "‘)

R Denniﬂ Bobj,a(’ﬁ\ - =2 | " - June 15, 1976

ﬂ
e

Biology 101-102 is open to both majors and non~maj rs and probably

' more non-science majors’ elect 'to take biology to fulfill the eight houx

science requiremqnt for the B.A. and B.S. ‘degrées than ar pther. sglence.
The questions we must ask is what do we want to present to the liberal

= arts gtudent in an introductory biology course which w0u1d at"once provide:
‘L the ma}or with a firm fdunddiigg/fdt uppe?;le el courses and’ also Justify

requiring every student‘ regardless of ma or,” to take eight hours of .

~

science. B P e

Y o . ., > = ".(-l
b

I have béen criticul of the present Biology 101—102oéourse because’
‘it doee not‘ptoOide,any satisfactory answer to this question. .A8. 1t 18
nty strudﬂureﬂ, a student is presented with a body of "facts‘ in.each
Jecture and"then sent to the laboratory to ‘have those facts empirically
demonstrated to him. For example, in lecture we preseht the "fa that
the earthworm has five pairs of heartg angd then in the laboratory r quire

the stodent to dissect the earthworm and .count the hearts! ' This abecedarian

system, particularly the laboratory part of it, canndt be stimulating. even
to the most interestedmmajor; much less to the non—majors The laboratory

. "has no real scientifie or pedagogical value' here; it is- aa if we ‘are saYing,

"If you don't believe me, go and look for ‘yourself." The” atudent -however,
even when told td look, is given step-by-step instructions ashhow to proceed.
* Soon a deadly routire 1is establiﬁhed hear it in lecture, see it in lab,
repeat-it on An ex tion. The student is locked in to what the text
says, what the professo resents and what he reads in the lab manual
The major gets ve 1ittlk ‘that he will not have repeated in upper-level
courses and the non-majotr takes-away nothing except the number of hearts
possesséd by the-earthworm.. Certainly, there is little oppor;unity for’
much library use in’ this eourse and I maintain that there is even less ’

* opportunity for intellectual stimulation of students.

»

As an_ alternative, I have proposed reorganizing the-COurse in the
‘following way. . . p "

® iy

The lecture half would ‘remain substantiJle the same. The major tdpics
which are presented-in most general biology courses would remain unghanged.
This would enable the student, particularly the major, to get some nbtion
of the ''facts" of the science the Ustate of the art”. -

It is in the laboratory paft that the most’ radical changes would occur.
Ingstead of a higply structured: laboratory with detailed Jnstructions. for the
student to follow # a Specified period of. time, the laboratory would remain
open every dﬁy, all day.- At the beginning of the semester, the student
would get a somewhat structUred mini~cour§e~of from two. to’ three weeks

"duration, concerningy the use of essential équipment for blological investi-
gations. The student would then be asked to choose a problem to be
investigated and the entire rest of the sepester his laboratory time WOUld
be devoted to that investigation. L _ . v '

)

1Student planning to get a degree in business are not réquired to taker
science." 0 v . : o
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/ Of courge, the professor would have to be congulted in the choice, of

A the problem to make suxe that jit.was a reasoﬂable one given the equipmont.\' _ L.
' and time available. The -profegsor mlght ‘also suggest problems of their S
own. Quite régardless of how the student got the problem, the yery fixst -
thing he would have to"do would be to ascertain,what had preyiously. been -
done on that question and the only way.to do so would,oo to utilizé the
library and the biological 1lfiterature,’ - ' @

oo - The problems which the Studont would be permitte¢ to invastigate should

not be limited ‘to those requiring the laboratory as the sole’ tool. .Searching

for both historical-and philosophical problems should, be encouraged to’ o
_enlighten the student to-the ways in which sclepce has ‘altered the past and '«
1anUences the present . Here, the library would be the major rqsearch tool

and the laboratpry a secondary one. :

.

. This approach wod{d be of lasting value to all liberal arts atudents
regardlegs of major. For only in this way can any real appreciation of the
way sclence operates, the questions which can be asked of 1it, and the
limitations to the answers forthcomihg fr$m science be gained " This 1s what
we must expect the student, required to take eight hours of séience, to
carry away with him. Lists of "facts" and contemporary theories, however -
exnitingly presented! cannot do.this. The investigative :preés is not
learmed from books; it is learned empirically and while ¢he ‘course as it is
presently offered presents the "facts", it almost totaly disregards the
process utilized in obtaining those facts. In short, it peglects the most
2\ exciting part of science 1tself - . . ' ’

)

A further value in the open Laboratory approach is that it need not be
confined to biology. Any science taught at any level can utiliye it to \
its and the ‘students' advantages ‘

. ‘This concept oflthe'open.laboratory, except for the inclusion of :
~ historical and philosophigal problems, was not original with me. It has
_ been previously investigated by the Committee on Undergraduate _Education
N in Biology in a thorough and extensive manner. The results of thigs study {f v
were publfobed in thelr booklet entitled Biology in a Liberal Education
and was used’ freely in this report.

Since thevszshrtment of Biology was examining the Biology 101-109°
~course Iin light of the facilities to become available in the new science
building at the same time I held the Library- Faculty Partnership Grant, we ,
collaborated to* invité Dr. Helen Funk of Goucher College to the University.
She was 1instrumental in developing the concept of the open laboratory and
has utilized it .in the introductory blology courses at Gouchegycollege
for .a number of years. Dr. Fynk spent two: days- An the;%iology Department
explaining the detailg.of operating an open laboratory ‘and talking with
faculty mémbers. Her visit wds paid for by the Faculty Development
Committee. |, -

R
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My participation in the Library/Faculty Partnership Program durin& S

- 1975-76 has been an extremely rewarding.experience. I am convinced that 1

have derived significant benefit from it, and that - even more 1mportant1y -

“my colleagues and studenta will also. benefit from my involvement.-=~

Although the ' npts and bolta“ of my project discussed below have/beén
rathér successfully completed, I am very much aware that a great deal of
the benefits which I derived aré human benefits, i.e., those agsociated with
a clear underatanding and appreciation of the efforts of my faculty and

'library colleagues involved in the program. During my infrequent moments of

cynicism regarding higher education as ‘1t 1s known locally, I can recall the
genuine concern with which we all approached the L/F P." These recollections
help me to.return to a real world in which people care.” This kind of benefit
is of extreme importance to me, and I am essentially distrustful of those
who deny its existence. : ) . S

My project, involved re-designing the Introductory-Sociolegy course in !
order to get students more centrally involved with the library. This was to
be done through two main avenues: . .

t grf . -~ . ,
- 1) he preparation of reading materials, xeroxed and housed in
the library, to Serve as the basis ‘for class discussions and
as the "core text."

>
]

2). The preview of audio-visual materials to yield a more-or-less T

integrated series of materials relevanL to traditional topic
areas in an introductory course.

The first of these was completed rather quickly with the assistance of
all members of the Sociology Department: ‘Each member, wag asked to submit
suggested readings in his/her axeas of specialty. Suggestioos were. then
screened and duplicated, Obtaining materials was eaay The major problem
remains, however: how do we transfer the students! emphasis from the recog-

.. nition that materials are in the library to the more complete use of the

library?

Additionally, departmental tegching loads and introductory class sizes
presently preclude optimal use of the course as designed, since small rather
than large sections would be essential.. It 13_30&\‘ossible for two sections
of Introductory Sociology to have 10 to 15 students while the other eight
gections average 40. Such simple draw-backs, T feel, reflect the difficulties
faced when courses are ideally designéd to be used in a more realistic setting.
Sociologists are aware, as are” others, that the ideal and the real rarely
coincide. .- : ,

. Thbféecond"ﬁ:;iue‘ - the audio viguals -~ has yielded great results. °

During -the académic year, some 45 1tems'were previewed Suggestiong for /

previewed materials came fﬁym all departmental members. About one-half of -
the items were determined to be suitable. In addition to the introductory
course, materials have been located thdt will be used for Race and Culture,
P0pulation Marriage and Family, Gerontology, Industrial Sobiology, The City,
Contemporary Urban Issues, and Collective Behavior,

[
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.Jim Jackson and Terry Goldman.

Learning how to locate materials, how to operate equipment, and how to
arrange showings have proven tremendously valuable. What was once a rather
mysterious area to be avoided - The Learning Resouxce Center (and A-V gener-—
ally) - has become a central area for our department. Indeed, I plan to
prepare a slide-tape presentation on the use of the Sociological Abstracta,

and Dr. Sartain 1is seriously toneidering a major slide~tape seriea for the o

new course in New Towns.: , . r -

"I am convinced that my néw interest in unwritten library materials;
oupled with the impraved .access and placement of those materials with regard

‘lfto Written materials will have a significant impact on my. courses..

. In sdmmary, -I am grateful for the oppottunity to participate in the
L/F P. 1 will encourage othera to do so, and I will encourage the develop-
ment of an on-going L/F P beyond program expiration. T appreciate ‘the
asaistante and cooperation of all who helped me, especially the efforts of

-

h N ~

- Y . - Henry Stewart .

_____

™



. '3%;;1'.;/ersily of Richmond, Virginia 23173 -
- . A

Richmond College
Department of English April 14, 1976

REPORT ON LIBRARY-FACULTY PARTRERSHIP PROJECT, l’g-"ﬁ

by Alan Lexterwmen
Department of Emglish

During the fall semester I spent wuch of wy time reading srticles sad
books on the applicatien of awdio-visual materials to English courses and
exsmining catalogiies of the slides, films and filmstrips curreantly available
commercially. I could find very few audio-visual materials suitable for ewr
cellege composition couyses, but with Terry Coldwan's help I did arrange to
previev as many programs as the companies would provide on & trial basis. I
did find nany more slide and: filmstrip programs which were applicable to the
literary content of Freshman composition courses and colloquia, however, so
I arranged to preview: e as well and have recombdended & number for purehase.

- Yor such previews 1 tried’to imslude other members of the departmeat in ovder
to get their resctions snd to encourage broad departmental use of vhatever
programs vere purchased by the Learnimg Resources Cemter,

In the cprina semester I purchased (with funds for which I ﬁnd applied
to the Faculty rt/Develepment Committee simce there was no Learaing o
Resources Cente¥: bu dgot yet) a series of filmstrips vith which to begin a self-
teaching progrem in°college composition. Prior te this I had purchased amsther
filmstx'ip on paregraphing with Librery-Faculty Parctuership funds, so I de¥ided
to meke & cassette tape soundtraeck for that which would soordimate it with the
: rut of the composition setries of film strips. If this worked well, then I
3 (or someome else) could design other soundtracks to aceompany the rest of the . ¢
filmetrip series coverjing other aspects of cowposition (outlining, semtence \) .
_structure, style, etc.). Terry Goldman warned me in advance, but I otill can-
mot believe how much time it takes to comstiuct & co-ordinated soundtrack that - '
will enhance & half-héur filmstrip. - W wopder so few of the commercial publishers
have attempted 1t! I hoped to do two or three but (with two more weeks of further
effort) 1 will have completed ome soundtrack, togothor with written exéercises te
be completed by. the student, for a filmetrip on developing paragraphs.
L]
Next year I will test the effectivenass of this audio-visual program by
referring studemts having trouble with paragraphing to the Learning Resources
Center to work with my cassette~filmstrip. They will them send the writtes
exercises which accompany the filmetrip to me (or. te whatever other colleagues I
can persuade to adopt the same procedurs). I regard this as an iaterim measure,
hewvever, since I believe sucli.a self-tesching tape snd filmstrip program should
eventually beceme an imtegral part of a mere comprehemsive imterdisciplinary
writing laboratory withim the lesrning Rescuirces c.uor, n described in the

mm 6 (upc. 1915). 32443,
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_ n.o;}iu the’ 1mviublo feeling that there rmil'n 60 much more to be
dons 1im the application of sudio-visual techniques to composition, I feel

pleased to have made a beginmning. Givea the mature of my preject, Terry -

Goldman has of course, beem of imyaluable assistamce. But béing ia the
Library-Faculty Partnership has ensbled me to know other members of the library
staff better, as well, Special:thanks go to Dennis Robisom and Ermest Bolt fer
waking this project se ctforthu for the faculty administretively. I have
filled qut more forms to buy two dollars worth of flashlight batteries than I
did to obtain & houre worth of released time for this project. May it serve
as an ndministrativc model for future projects involving the faculty! I feel
that this year's participation in the Library-Faculty Partnership has bnu
vorthvhile in ways that will contimo to enrich my teaching.
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Departmgnt of History . : Q%% May 5, 1977

-~

Mr, Dennis E, Robison
University Librarian
Boatwright Library

University of Richmond, Virginia 23173

L]

Dear Dennis; : ; R

N
he .

Finally, I am getting around to sending you the results of a student
evaluation of the library project, I' required in my History 116, '"Development
of Modern Europeah Civilization Since 1800," during thespring semester of
1976 when I was participating in the Library Faculty Partnership Program,-

I hope 1t isn't too late to be of some use to you, -

There were 31 students enrolled in the course -~ 21 were freshmen 0
were sophomores, 2 were juniorg, and 2 were seniors. All were required to .
dofa topical reading project on a subject of ‘their choosing -- see Appendix
IT of my April 13, 1976, report on the Library-Faculty Partnership Program -
for the written ingtructions I distributed to the class., At the end of the
semester I asked students to complete a eourse evaluation questionnaire,

Part IV of which contained questions relating specific 11y to.the reading

project. Twenty~-nine students returned completed quegtionnaires, I am

sending you Part IV with composite rksponses, which I think reflect a very

positive reaction to the project. I reéquired a similar project during the

fall semester, 1976, in History 115, "Development of Modern European

Civilization, 1450~ 1800 " and, while T did not circulate A questionnaire

comparable to Part IV, I have reason to believe that students generally

regsponded positively- to the assignment. . ' RN
B ¢ . .

In closing, let me say again that I found the Library-Faculty Partner-
ship Program very beneficial. I hope that it will be possible to continue
it beyond the duration of the original grant.:

’

Cordially, ' A ('
". R 8
Y , . ' - .
3 : - hn L. Gordon, Jr.
Agssistant Professor of History
JLG:nc} S _ T Y l
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. I -
Dennis E, Robigon, University Librarian

John L. Gordon, Jr., Assistant Professor of llistory

\

Pnrti&ipntion in the Library-?uculty Partnership Program

I. LIBRARY ORIENTED TEACHTING

A.

listory 115-116, "The Development of Modern turopean Civilization"
v The library oriented teaching'espect of my purtlcipation in the
program focused on;History 115-116, My-instyuctional methods for';hesc

courses, until thig ycar consisted of afcombination of assigned ‘reading

in a text and supplementary paperbacks; discussion of qssigned materials; .

’ - ' L
_informal lecturhs; usec of‘audio-yiquals guch as filmstrips, films, and

slides; and in~class tests., Students made little, if any, use of the ,

“library and were given no ehcouragement to pursue- individual interests
~ .

‘nities to 1 5-116 studcnts with both the prcsent and future in mind. T

;

or explore’ intensively historical issues. For several ,years, I have

recognized the negd for adding these dimensions to 115-116, bug vas

> N\ .
reluctant to do s& bocause of 1naéequacies in the library‘ﬁ facilitics and

collection, &nd my inability to direct and evaluate the work of some 90-100
students (until recently I usually taught three sections of approximately
30 students each) per semester. Independent, in?depeh projects have novu

become feasible with reccent improvements in the Kuropean history collection;

\v

' . . i . ) .
prospects of the nev library facilities, including the learning resources:

i
center; and reduction in my 115 116 studcﬂt load.
| .

1 approachcd the task of introducing \nd1VIdualized lennping opportu=-

3

t

tried to learn about teaching techniques and fmnovative student projects

-

wo .



that are being used by historians at other colleges;and univergitieas., I
. oo L : :
found such journals as the History Teacher, AIIA Newsletter, and the

’ .

. £
v Library-College Expcrimenter helpful in .this regard. T sought to

familiarize myself more thoroughly with the history collection beyond my

. . 4 - .
own fields of spccial interest, and developed some sample topics and

rending(lists for students (e.g., see Appendix I).

4

T also tried to make a modest beginning with my students this year. -

I-had one section (31 students) of Historf 115 in the fall semester, dand

one gection (31 studénts) of 116 in the spring term. - The basic
8

o . - . . v ' "/
. instructional mcthods were retained in both courses, but 'the paperback

Aasgigmments were reduced somewhat: and ench student: was required. to do an
14

individual topical rcading project. In the fall, after giving the studenté

. ?ome ingtructjons regarding the project, I invited Mr. Jim Jackson:

-

Reférénce)LiBrarian, to the class to assdst vith library orientation (he
used, among other things, the slide/tape package developed by the Library-

Faculty Partnership Program in 1974-75Y. The students bpgaé’work,.dost

with assistance from cither reference librarians or me, and presented

e
N \ . .
papers "in mid-November., 1In general, T vas cncouraged by the results\..
. L '

~

. N
Many “students ( T would estinfate 40 pevcent of the class) approached the

projects with enthusiasm, developed well-conceived topics (e.g.ftﬂu)

ﬁ' ' political philosephy of Machiavelli, che inventions of Leonardo da Vinci,-

‘st the Thirty Years' Uyr, the nature of sixteenth century Calvinism, the - -
. y‘ Y y i ’

> - . \
causes of the German rcformation), selectéd materials wvisely, made usc of =~
s . 3 ) ) . N\ .
both primary and sccondary sources, and pRescnted quality pppers. Another

group of approximattly equal gilze did s%%lsfhcrory work. . The remaining
[ v \

+

group'(SOmé ISJQOrﬁercént)‘did poorly -- some'probqbly because of fa;k of

interest and effort; others because of inndequabe'guidancé‘in topic and

K4 . \ s
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A}

B.

materials seléé;ion. This semester, in 116, I‘proéided the aqﬁdents.wath
more detailed written 1nstructioqs regnrdinglthc prgject (see Apbendiﬁ\II)
and required each student to see me dﬁring the time in which he was
selecting his;topic and materinlg. ‘I a]so\provﬂded.A?ternétives to the
written form of rcportirg (see Appendix I1) which was requ}red of all
students in the first semester. At this time, I have no way to evaluate
the resulté/of this sqmester's'projects vhich are still in progress, but

I am confident therc are fewer directionless students than last semecster.

1 plan to have the class complete a course survey at the end of this’

semester which should assis§ in evaluating the project.,

- ' 1, 4

I believe a significnnt‘number of students have appreciated purgsuing
topics of their owm choosing and.have learncd more than they woyld have

froq:pdhitionalfmpadiﬁg in assigned bnperbucks. Furthermore, the projects

have had.tbe added dividend of helping students become familiar with the

library-eérly in theii college careers, In future Vears, I intend to

'increbse the mngnitude of 1ndiyidugl.library projects 1wae1at19h to the

other work of the courses,

Other Courses
3

The rgleased time hﬁfordea,by the program cnabled me to mefgvc
library related projccts for my other courscs this year -- History 349,

"Georgian Britain, - 1714-1832," in the fall and listdry 510, "Topics in

Modern British History," in the springl Durinﬁ the fall, I reviscd and
expanded an earlicer ﬁnndlist of basic materials for the study of modern
British history (sec Appendix IIIY. I was also able to.improve_my'know-

lﬁdge‘of the librnry's)ﬁpldings in" the British fieléé gnd, thus, give
bethf bibliographic-guidance to students i? these ad0;¥ced classcs.,
. . ) v "

R v

- "\
. R
\

. - v, v
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T1. COLLECTION' EVALUATION/DEVELOPMENT o (; }

I have attempted to identify the collection's strengths and weakncsses

N
»

in the fields of eighteenyh,(niﬁeteenth, and twentieth éentury British history

and the British Empirc¢-Commonwealth, especially Canada, India, and Ireland.

-

-

I was ably assisted in this endeavor by Miss Kathleen Francis, Reference

Liﬁrariqn,<nnd used such guides as Books fd; Collepe Librafies, vol, 3%

llistory, 2nd edition (1975); Choice; John Flint.,, Books on_the Brdtishlﬁmpi(g

]
-

g
and Commonwealth (1963); and William J, McAndrew and Peter J. Elliott,,

Teaching Canadar A Bibliography, "2nd edition (1974) . Collectionp evaluation

P

resultéd in better use of my purchase funds this year and will continue to

" .

L

‘be helpful. in future ycars.

During 1%74-75} I assisted in es&ablishihg Uﬁiversity of Rfthmond
association with the Program of.Canndian Studies at Duke University,

Assoclation broughﬁ{$750 for library pﬁrchascs in Canadiana this Spring,l

and morc money should be farthcaning next year. The Library-Faculty

Partnership Program gave me time to assest what we have on Canada and develop '

i

A want 1ist that far-ecuceeded what‘the.originnl $750 could cover.
J . In March, Miss Francis and I weeded ‘the British higtory collection
(941's, 942'9, and DA's), We removed mainly multiple copiles of older texts /

4

and older editions of a title. We approached the rask cautiously, perhaps

exéessively so, 1 must confess to have felt somevhat uncomfortable -/
. . #

~

4 ) R
climinating books from a collection 1 have been working to build since T }

b

N . ¥ - . /—}_. L :

came to the University in 1967, - : /i
N ’ . B

TTTI. OBSERVATIONS ) | - ) .

a-
]

Participation in the program has beeri ‘of substantial benefit ro/ﬁo, not
et i
only in the ways deseribed in Sections I and TI, but also in my becgming

(' ' /i
l~ . . .‘ * ¢ /
< . N .1.0'3 . i ':

-
-



better ncﬁuntnted in a peneral way with the 1ibrary -- its collectious,
sef&icés and staff, 1 have found the latter f6 be most cooperative and
professional, With my year of participation in the program coming to a
close, I regret only that I tooifrequently found ﬁyself lacking éhe time to
do what I wanted in. the way of library related work, I regret, espeéinlly;
that T never had an Opportunity to attend an off;éumpﬁs 1ibrary oricntcd‘
workshop or meeting for which progrﬁm funds wvere available, QI think care
should be taken to relcaée partiéipnnts Qot only from a portion of .thelr
teaching duties, but ﬁlno from some of thetr coumirtee and departmental

r

responsibilities,

In concluding, 1 vould 1like to say that T {ound the.progfnm an enjoyable,
atimulating:qyarthwhilo Ffaculty enrichment cpporiunity, T believe my
participation will beor positive results in my ¢’oaces for the next several

1 - *a .
years. 1 would welecorie o chance to work In the procram again,

3

Respectfully &ubmitted,

~ Y

s © John L, CGordon, Jr,

—

<. o . ) . J;()4: . ‘;.' _ .1

o




APPENDIX I

.\- L

HISTORY 116 - - - TOPIC EXAMPLE -

~

) ;fJgggglﬂl_Igglg; Winston Churchill

'ﬁnnzsn:19nn_19:_§nsﬁitis_ﬂhutghill;lgn%s} Choose one or develop your own == the
possibilitites are virtually limit ass. ‘ :

( The experiences of Churchill's early 1life' (to 1900) -- how did thooe bxperiencaa
: - ' affect his subsequent career?
Churchill as a historian
Churchill and the Royal Navy .
Churchill as a politician =- what was his relationship with tha Conservative and
Liberal partiee? .
Churchill and World War I, -~ what rolee did he play ﬂuring the vnr? how d1d the
war affect his political career?
Churchill and appeas during the 1930‘s
Churchill's leadership ing World War II
Church1ll's attitudes and policies toward the Soviat Unfon
‘khurchill'l attitudes and policies regarding the British Empire
Churchill and the developmant of the Britigh welfara state

Matexisle for Study:

";General w6rks: Begin your study by reading qne of the followtng.

.

Schoenfeld, Maxwell, Sir Winston Churchill: His Lifo and Times (1973)

Stanaky, Peter (ed. ) Churchill: A Profile (1973)

Specialized Worke: Read uhat one of the following has' to say regarding your ﬁ
specific tOptc.

LY
Y

Pelling, Henry. Wineton Churchill (1974) d =

Churchill, Randolph. Winstén S. Churchill: Youth, 18741900 (1966)
Churchill Randolph. Winston S. Churchill; Young Statesman,” 1901-1914 (1967)
Gilbert, Martin. Winston! 8, Church{ill: - Channenge of War 1914-1916 (1971)
Gilbert, Martin. Winston S. Churchill: The Stricken wOrld 1916—1922 (1975)
Gilbeit, Martin (ed.). Churchill (1967) :

Ashley, Maurice. Churchill ap Historfan (1968)

Mowat, Charles L. Britain Between the Wars, 1918-1940 (1955)

Gretton, Peter., Winston Churchill and the Royal Navy (1969)

Lewin, Ronald.. Churchill as Warlord (1973)

Churchill's Works: Read selections from vhat Churchill wrote and said regarding
© " your specific topic,

« A, Roving COmmiosioh° My Early Life (1930)

. The World Crisis, 5 volo. (1923-29), Covers World War I

. The Second World War, 6 volo. (1948-53) )

. Complete §peeches, 1897-1963 8 vola., edited by R. R. James

Churchill, Winaton

Churchill, Winston

« Churchill, Wimston

_Churchill, Winston
(1974) .-

L wm

Tape: Listen to the following discussion of Churchill by contemporary British scholars,

"Chnrchill " Sussex Tapes International BFA bducational Media

' " 105




™~

N ‘ /

APPENDIX II /

_ 4
HISTORY 116 ‘ | | _ Gordon

Section { ' o , . Bpring, 1976

' |
INDIVIDUAL TOPICAL READING PROJECT

'

with the inetyructor, a

1ity, event, movement,
theme,, exa, region, etc., in Eurdpesan history between o
appro:ématoly 1800 and the pr: t. Cautions: (1) select a
topic that {e of special interesf to you; (2) be sure to pick
a topic fdr which there {s amply material availabla;. and
(3) be careful to choose and défine a topic sufficiently
narrov to be mahageable. Give tonsideration to your project
and do same checking for materials in the library (feel free
to consult the reference librarians 1f you need assistance)

\u between now and March 18. Be prepared to discuss your project
with me between March 18 and 26. '

| - 0
Selection of Topic: You are to choose, ip coneultati
topic revolving around some per

Reading: . . A minimum of 330 pages is required for your project, When '

posaible, your reading should include a combination of both
( " secondary materials (relatively recent historical echolarship)
and primary materials (autobiographies, memotrs, journalg,
diaries, letters, and other writings contemporary with the ‘
topic under o « ©Choose materials with discretion -~ they
are the most mtmt factor in deterwining the success of
your project.

»

Reporting: You may report upon your, work in one of several ways,
including: -

s . - - ] )

. (1) A written report, which should be in proper grammatical
style and within the range of from three to six double~ |
spaced typed pages, or from six to ten hand written pages
done neatly and in ink. The report should include a
synopsis of your topic and findinge, a review and
assesmment of the materiale used, and an indication of
the pages read. ' : .

(2) An oral interview (examination) with the instrucgor,

" " Please indicate to the inetructor the type of report you plan
by March 26, All reports, written or oral, must be completed
by Tuesday, April 20. - .

[

e



APPENDIX IIX

: | SELECTED BASIC MATERIALS FOR THE STUDY OF BRITISH HISTORY

Elton, Geoffrey R. Modern Historians on British History, 1485-1943: Critical
‘Bibliography, 1943+1969 (1971) o N
'H12kn; Robin W, Ristofiography of the British Empire~Commonwealth (1961) -
3 t:z Jz:g E. Books Fn the British Empire and Commonwealth: A Guide for Studemte
19 1 : . LT .
Writings on British History, 1901-1933, 5 voles. (1968<70), Liste materials relating .
to British history from 400 to 1914, piblished in the years 1901-1933. Vols. :
IV and V cover the period, 1714-1914, . ' '
Grose, Clyde L. A Select Bibliography of British History, 1660-1760 (1939)
- Pargellis, Stanley M. and D, J. Medley. Bibliography of Britieh History: The
’\ . Eighteenth Century, 1714-1789 (1951). This is one in a series of bibliographies
eponsored jointly by the Royal Historical Society and the American Historical
Association, . o ' ' ' - '
Althols, Joseph L. Victorian England, 1837-1901 (1970) ) r -
Williame, Judith B. A Guide to the Printed Materials for English Social and
‘Economic History, 1750~1850, 2 vole. (1926)
"Service Center for Teachers of Hfstory Publications" .
dullett, Charles F, .The Britieh Bmpire-Commonwealth: Its Themes and Chayacter
(1961) . _ ' . :
Webb, Robert K. English History, 1815-1914 (1967) .
Winkler, Henry R. Creat Britain in the Twentieth Century, 2und ed, (1966)

> :

%

B Histor

Dictiofary of National Biography (1883- ). A massive, multi-volame project,
N complete to 1960, still in progress. ' . P
" #lebster's Bilographical Dictiomary ' :
Sedgwick, Rommey. The House of o, 1715-1754, 2 vols, (1970)
. Namjer, Lewis and John Brooke. The House of Commons, 1754-1790, 3 voles, (1964)
“, Valentine, Alan. The Britfsh Establishment, 1760-1784: An Eighteenth Century
Biographical Dictionary, 2 vols. (1970) . .
Australian Dictionary of Biography (1966- ). Multi-volume, gtill in progress.
 Dictionary of Canadian Biography (1966~ ). Multi-volume, still tn progrees. °
Steinberghs Dictionary of British History, 2nd ed,, edited by S. H. Stefnberg and
T H. Evans ‘(1970) . ) .
An Encyclopedia of Londom,.3rd ed., edited by William Kent 1970y’
Webster's Geqs;aphical Dictionary :

i

Yy

Guiden:

Powicke, Frederick M, Handbook of British Chronology, 2nd ed. (1961)
Guide to the Contents of the Public Records Office, 2 vols, (1963)
Pord, Percy. A Guide to Parliamentary Papers, 3rd ed, (1972) . i
Vandercock, Sharon. A Guide to British Dgpumenta and Records in the University of \.
Virginia Library (1972) : )

Published Docwmente: _1()»7'

’

English Historical Documﬂnta,v13 vols., edited by David C. Douglas (1953~ )
Parliamentary History of England; 1066-1803, ?3,volu., edited by Willism Cobbett
(1806 -20) e -

w



Sclected Basic Materials for the Study of British History ' 2

Great Britain: Foreign Policy and the Span of ﬂmpiré. A .Documeantary Histary,
1689-1971, 4 vols., edited by Joel H, Wiener (1972)

Great Britain:. Thé Lion at Home: A Documentary Histdry of Danutic Policy, 1689~
1973, 4 vols., edited by Joel H, Wien.r (1974) . .

Statistical Handbookg:
McCalmont's Parlismentary Poll Book: British Elaction Results, 1832-~1918, 8th od..,x
. edited by F. H, McCalmont, J. Vincent, and M, Stenton (1971) ’

British Parliamentary Election Statistics, 1918-1970, 2nd ed., edited by Prederiph

W. 8. Craig (1971)
" British Political Facts, 1900-1967, edited by David and Jemnie Butler (1969)//

British Parliamentary Election chultl, 1950-1970, edited by Frederich W.,J Craig

- (1970)

./’

Periodicale;

Albion : ‘ .
Americen Historical Review : Ty

Canadian Historical Review -

Economic History Review

Eighteenth Century Studies - , ,

English Historical Review " : N

Journal of British Studies ‘ I
Journal of Modern History

Scottish Historical Review
Victor%gn‘ﬁtudies

]

Newspgpera: oo o & - v
Times (London) ‘ ' .

Surveys
=V Textg:

Hall, Walter P., Robert G, Albion, and Jemie B, Pope. A History of England and —
- the Empite~Commonwea1th “Sth.ed. (1971) T -

Lunt, W E. - History .of England, 4th ed. (1957) g

Smith, Goldwin. A History of England, 3rd ed. (1966)

Webb, Robert K. Mollern England: From the Eighteenth century to the Preeent (1968)

Willson, David H. A History of England (1967) ‘

Mulei-Volyme Sete: ‘ =

’ "Oxford Hietory of\England," 15 vols.

Williams, Basil., The Whig Supremacy, 1714~1760, 2nd ed, (1962)

Wateon, J. Steven, The Reign of George III, 1760-1815 (1960)

Woodward, Ernest Llewellyn. The Age of Reform, 1815-1870, 2nd ed. (1962)
Ensor, Robert C. K. England, 1870-1914 (13i75

Taylor, A. J. P. English Hiltory, 1914-1945 ({1965)

\

“l
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"Peliean History of lng‘land." $ volo. T ' ;
* Plumb, J. K. Englend in the llghteonth‘cdntuty, 1716-18&5 (1950)
'nwmuon, bavtd. Efgland -in the Nineteenth Century, 18135-1914 (1950
Thomson, David, England in the Twentieth Century,. l914-ﬂl963 (1963)

"Medlicogt. History of England,” 6 VOII. L . N
_, Marshall, Dorothy. Bighteenth Centur‘y England '(1962) A )
- Brlgg;. Asa. The Making of Hodern England 1783-1867' The Age of Improvement
;  Medliépte, W, N contempotary England 1914-1964 (1967) " il

. Norton Hietory of Bngland," 8 vols.
~ .. .Owen, John B, The Eighteenth Century, 17110-1815 (1975) ,
B v Bealho. Derek, From Castlereagh to Gladstone, 1815-1885 (1969)
" . Pelling, Hemry, Modern Britain, 1885-1955 (1960) :
Ry lltctory of Englend," 4 vola., edited by Lacey Baldwin ﬂmtth o
. Willeox, William B.° The Age of Ar{stocracy," 1688-1830 2nd ed. (197l)~a .
* - . .pArnetein, Walter L. Britaln Yeuterday and . toﬁay, 1830 to the Precent 2na ed. :
t"- ) i (1971) A )
- "Mentor History of England," 5 voll. -0 '
’ Harrisg,R. W.- A Short History of EighteenthrCentury ‘England (1963) .
- Derry Mohn W. "A ‘Short History of Nineteenth~Century England (1963)
"Jarman, T. L. A ‘Short History of Twentieth Century England, 1868-1962 (1963)
"The Borzot Histoty of England,” 5 vols., edited by Arthur J, Slavin
, Sttalu Gerald and Lois, A Certainty in the Succession (1.9];)
R Cmmcher. J. B. Waterloo to the Common Market: (1975) ~——
"'l‘he Harbrace History of England," 4 vols., ‘edited by John M. Blum
. llgrri:on, .;ohn F. C. The Birth and Growth of Industrihal England, 1714-1867¢
N . 1973 ‘ ) .
S Stansky, Peter. England Since 1867: Continuity and Change (1973)

-

)

B—mmm"‘. . ;: :‘l! .:\ : :

_ ‘Green, V. H, H, The Hanoverians, 1714-1815 (1948)
* . Jarrett, Derek. Britain, 1688~1815 (1965)
.  Lecky, VW. E H. - Hietory of England in the Efghteenth Century, 8 vols. (1878-90)

Plumb, -J. . The Fitat Four Georges (1957)
‘f _ ﬂgggggnth Ceg;gr . _ ) . \
’A\ "Halevy, Elie. A Hiotory of the English People in the Nineteenth Century, 6 vols.
(1924-1952) .

Marr!.ott J. A, R, England ‘Since Waterloo (1922)

‘Traevelyan, George M. British Hlato‘ry in the Nineteenth Century and After, 1782-
1919 (1922) ' »

WOod Anthony. ;Nin eenth Centuvy Britai.n. 1815-1916 (1960)

-’!gsnsii:h.ﬁgnsn:zs |
gﬂighl*t Alfred F. 'Nentieth-Century Britain, 2nd ed. (1966)
" Mowgt, Charles.L. Britain Between the Wars, 1918-1940 (1955)
Re};nolds. E. E. and N, H, Brasher. Britain in the Twentieth Century, 1900-1964
T (1966) '
© ' Beaman, L. C. B. Poet-Victorian Britain, l902-l951 (1966)
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Selected Basic*Materiale for the chiy of British Hiatory | A

s

Gonstitutional and Lexa] Jlateer: -

Keir, David L. The Constitutional History of Modern Britgin 8ince 1483, 8th ed.
(1966) ; ) ‘ ‘ ’ )

Maitland, Frederick W. The Constitutional History of Ensland (1908)
Williams, E. N. The Eighteenth Century Comstitution, 1688-1815 - (1960)
Holdeworth, W. 8. History of English Law, 9 vols. (1903-1926) ’

! \
Econopic and Social History: _ ‘,,

"English Life Series," edited by Peter Quennell
Willf{ams, E. N, Life i{n Georgian England (1962) . -
. White, R, J. Dife in Regency England (1963)
: .. Reader, W. J. Life in Victorian England (1964) .
;. . .Sesman, L. C..B. Life in Britain Between the Wars. (1970)
- Trevelyan, George M. English Social History (1942) . . _ '
;] Gregg, Pa_u}lne. Modern l’ritam: A Social and Economic History Since 1760, 5th ed.
(1965 < : '
Hobsbawn, Eric J. Industry and Empire: An Economic History of Britain Since 1750
- (1969) ' . :
Court, William H, B. A Concise Econamic History of Britain, from 1750 to Recent
* Times (195&) . . ' .
Cunningham, William. The Growth of English Industry- and Commerce,, 3 .vols, (1903-05)
.Clapham, John H, An Economic History of Modern Britain, 3 vols.’ (i930-38)

J - o - y
Scotland: N : ~
Mackfe, J..D. A History of Scotland (1964) ° ' ® o !

Proim, Peter H, Hiastory of Scotland, 3 vols. (1911) ¥

Dickinson, #illfwam. C, and George S. Pryde, A New History of Scotland, 2 vols, (1962)
"Edinbrgh History of. Scbtland,”" 4 vole., edited by Gordon Donaldson

Fergusou, William. 8cotland, 1689 to the Present (1968) "

Ixeland:

Beckett, J. C. A Short Hfstory of Ireland, 3rd ed, (1966) | : o

Curtis, Edmmd, A History of Ireland, 6th ed. (1950)

Costigan, Giovanni. A Ristory of Modern Ireland (1969)

Backett, J. C. The Making of Modern Ireland, 1603-1923 (1966)

Lecky, W. E. A, A History of Ireland in the Eighteenth Cemtury, abridged by L, P,
- Curtis (1972)

McCaffrey, Lawrence J. The Irish Question, 1800-1922 (1968)

Mandergh, Nicholas. The Irish Questiom, 1840-1921, 2nd ed. (1965) .

. 2 )

LA

Foxeisn Relationg: o
The Cambridge History of British‘l"oreign Policy, 1783-1919, 3 vols., edited by A.
W, Ward and G, P. Gooch (1922-23) ' :
1 ' : : .
— —), : ) ' \ . [ :
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Selected Bu%c_Jlatorialo for the Study of B:"i.thh History - 2

Inperial ‘Hiecory:

The Canbridge History of the British Empire, 8 vols., odited by John H. Rosa,
. A, P, Newton, and E, A, Benians (1929-59)

Carrington, Charles E. THe British Overseas: Exploite of a Nation of Shopkeepers
(19%50) - S .

Egerton, Hugh E, A Short History of British Colonial Policy, 1606-1909, 12th ed.
(1950) . ' ) .

Mullett, Charles F. The British Empire (1938) _ \ :

Williamson, Jambs A, A Short History of British Expansion, 2 vols., 3rd ed. (1945)

Burt, Al'!red L. The Evolution of the British Empire Since the American Rovolutiop .
(1956) . )

Knaplund, Paul, The British Bmpire, 1815-1939 (1942)
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. Questione regarding individual topigal rending project. Mark or cfrcle the
answer which best reflects your opinton. Key: NA (not applicable), SA
(9trongly hgree), A (ngreo), D. (diaagtee) Sb (attongly disagree),

) - 43 a2 | N
. 1. The 1nstruptor 8 objectivea for the projoct ware * NA SA A D SD
made clear. ; : -0 - : - 3.3a
_+ Comment: o L : e
. BN s . _ T
o -4 3 a2
~ 2. The instructor provided aufficiq't guidance on how NA SA A D_SD
s ‘to do the project, e , SRS 3.43
Comment' | 3 ff SN T -
A ‘ ' ' T Y ’3/1 l
3, The ins}rﬁctor was rendlly availabTe ‘for conSultntion N\ SA A D SD
' regarding my projcct. . L 3.6
Conmen.t : - o . , o T
o S ; -4 3 a |,
4. The library resourccs were aufficient to do my pt%ject. NA SA A D $D
. Comment: -~ S A AW Y,
- VR S £
5. My 1nter09t in hiatory hna been atimulapcd by this - .NA _SA A D SD
. project.” - - ' S ATEY
+ Comment:’ . ' : ' '
LU
: | ‘ o= w3 2|
6. What I learned from the projcct Qutweighcd the time M\ SA A~.D SD
" dnd effort I put into it. L L 3 N '
COI““\O“C " ' | ; ‘ .. . (‘m o PN \\“'/' ‘
S L . ¢ 3 2 |
- 7. 1 preferred this type of projoct t. doing additfonal, “"NA" SA A D SD
assigned reading, ‘ i _ - (ji?Z})
N ’ ’ '_Coﬂmlont ’ PR ‘_V . o ‘, - \
8. Such projects should be repeated. in future years in NA SA A D SD
History 116, L . ’ ' @ ’
N Comment : ' s ,: ' ) =
. v ded :
¥y /
\ A Y
\ v ’ ;’ {
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LIBRARY-FACULTY PARTNERSHIP PROGRAM S .

¢ 1976—1977 A
Y - . ¢ S
ﬂL As in the past, I was involved in the selection of neXxt year's
\ oL participants I also attended ghe on-campus Bibliographic .

) "+ Instruction workshop and articulated the purpose and progress of i
the program in a Library .Services w0rkshop on campus and 1n the ©od
£ dedication%of the library. .‘, . : !
2. Since I was on released—time only one-fourth time (one class) this 4
year, this experience hag confirmed our decision in designing the . .

. program to provide one-half time for partioipants.  One-fourth-time -

‘ # s not sufficient to permit' development of library-centered teaching.
and collection development, If the program is .contfnued beyond next
year , we should not require fnculty participants to do both unless
they have one-half released time. . \

1 s .
- ' 3.. First semester this year, I updated the'evaluation.of our collection
*in American Diplomatic history.- This evaluation-showed improvement _
1n recent years but also a continued need for repriuts .
o RN
4. 1 attended the apnual meeting of the Americen Historical Assogiation
and benefited from sessions ‘related .to the prpgram. These Included
~ several demonstration sessions on audio visual opportunities for
: the history teacher. These demonstrated pse of documentary film - -
- - (especially National Archives holdings) and other non-print’ materials S
' ..+ 1n teathing history. We have purchased two films as ‘a -regult and '
. can guide colleagues in their use ! 1 also learned marwe. about - !
student-faculty development of audio- visuallmatetials, some of which e T
P can be applied to my own work. : N BERIAREEE

5. This year I have continued to use library-centered teaching 'projects
in History 353 and 354, refining the Boatwright/National Archives
courge project for Twentieth Century American Diplomatic history (354).
This project involved research on "Diplomats in Crisis' in ocur own
library and then a one-day research experience in the State Department
records in the National Archives. (To illustrate the multiplier effect
of the project, Dr. Westin's class alsd went to the Archives with my
class, receiving some of the same benefits but not the research experience
in unpublished documents.) Following the final evaluation of the
research papers, I will furnish a more complete report on this 354 project.

I have also continued this yéar to develop the proposed slide-tape
units for History 205. Some preliminary work has been done on several

A topics, although mogt of the time devoted to this has been in revising
the tape dand enlarging the's}1d€>collection for the unit on Bacon's '
Rebellion. . .

Ernest C. Bolt, Jr.
April 21, 1977
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MEMORANDUM oo - S : . .
N . i
T0: Deniis Robison . .
. rF3 . \ . - L3 ‘ 1 s ; o .
, FROM: ~ - Jean N. Dickinson . '
_’> . : .
" SUBJECT: Librury/FaruitykPnntﬁership eport ) ' cte ‘ Y
-i.. . . - N 7 ",_‘ \ . l
"+ Part 1 . L
_x\____“,_ .
7 "Mental 11fe or behavior is too complex and comprehenaive to b&T—
w seen through one winddw, even 1if it be a bay window. Just ‘because there
;._are 80 many facets, it behooves us to be stationed at vatioua pointa to - _
be on the watch for unexpected developments.' ) - . s
=L . ( . A. A. Roback2 - o

‘ Psychology.s problems in gearching the .field of literature gre - )
intricate and extensive, -a claim which could be made, perhaps fer other
- fields as well, While volume is one problem, acattering 1s the greater
problem—- reflecting the busic field data of behavior. We spill over into
many ofher: fields, 48 an interdis¢iplinary scfencel Differenceq of opinions
- of editors prepariﬁg colléctions @r abatractin& psychol9gical material may
on the one hand regard psychology as biology, physiology,’medicine and
engineering, or-on the other hand fegard psychology as .philosaphy,. education,
or sociology. ~This may not~ bode well for a strong status of the science and
art of psychology, and 4t may, in facxt, affect.its status relative to- other
'sciences. N
The probiem of 1Lterature Séattering within the library 1s a diffibul;g
sonie find annoying. For example,athe Librgry of Congress Classification
System places "Psychology'" in the 'BF <lassification but we must be aware
that limitation of our search or browsing to that area of the open shelves
~ would be naive. One need only glance at the continued identifications to
‘ see that there are very-relevant materials throughout thS\gS’ig:tem to UH
P and Z which we must consider "psychologtcal materials.  Thi ests that
a browsing of thle entire Bl level of.Boatwright Memorial Library and of the
_Reference Shelves on the first floor level (main floor) will be more pro-
ductive for book muteérials classified by ‘the LC System. . Again for example,
the Dewey Classification System for book materials, located on B2 level of
BML is found to be equally scattered for psychological material.q One notes
the broad category of most relevanfe to psychology students in 100-199, but
a glamce at the continued identifi'cations will show there are pertinent /
materials through 300 (The Social, Sciences), 600 (Applied Sciences), 900
(History and Biography). We must recognize the disadvantages of a clearly
delimited field, or to view it another way, we must appreciate the probability
.that this is the vitality of‘thg,field of ‘psychology. -

: . S - v
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While mo one persaon will make extensive use of all the types of
informa;iOn available for hig , 1t 18 possible that we will be. able to
broaden our acquaintatnce wigh B twright Memorial Library's resources in
Paychology and thus increasd our academic and professional effeifiveness.

" \There appears to be a heed for knowledge of bibliographic aids in
efficient literature search in Paychology. The materials which follow are
designed to fill this need and the hope is that these materials will be-
come learning toold for the student-of Psychology.

According to'Shorea,2 "Psychology 18 one of the fortunateé fields
with adequate bibliographic toolg." The attached materials may begin’
to provide identification and brief evaluation of the most helpful

'digging tools and suggestions toward a fuller ability with their use.
- Students will find guides for preparing bibliographies—for reports, for

theses, for published works. Mgthodological 8uggestions for library
research can be found as a medns by which time may be.saved and the tasks
made more satisfying. Skills'leanned in dolng psychologfcal preparations
may be more easily.transferablé to other fields of search whichgmay pe

used all of/one's 1ifetime in continding education. "It is_aﬁ ecciting task,
but a rewgrding one for those of ' cientific temperment ~

-

4
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FOOTNOTES : : _ i
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—7 D ‘ -* 1. Courtney, zixxifredxF. (Ed.) TheyR%kde;‘g()lg\dv‘i,sor.z 11th3 .
e - ,’ . o Bowker Co., Nev Yot ol P ?
2. -Shores, Louis. Basic Reference Books: An Introduction
Evaluation, study and the u8e of reference ma%eria 8.
Chicato. American Library Asgociation, 1939 !Pe 3
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Part Il S f

Librarians can, with faculty cooperation, and faculty can, with
librarians' cooperation, contribute to the totality of a student's
{iberal education--make it self-perpetuating and therefore of@enduring‘
valué by creating a greater awareness of the lihrary and its resources.
But to be aware of the library is really npt enough. &Ko 'dipcover" the
library 1s infectious. It can be one of the forces for development of
individual potential 1if such "discovery" takes place, because the individual
will be making decisions for himself out of hia own internalized learnings,
will gain satisfactio from the .skills of search and will arry these for
implementation throughout s 1ife in his continuing educa¥ion and growing
aelffactualization. s ?A ' - Ay '

How does this "discovery develop7 Surely not out of receipt of
cursory assignment for a paper topic.. Surely not from a guperficial
awareness of the library as a "storehouse'. Surely nat from librarians
and faculty who offer a vitamin instead of a meal. . Suyrely not from an
innate knowledge’ of processes of search, Surely not frof a printed or
audio-visual media or map. And probably not from a simple ‘wish, without
internal motivation and external ‘guidance and support igitially from thosé
who have already "discovered" i . ,j

Charlotte Mullis, a professional Mbrarian formerly at Wabash College
and presently at Madison College whom I met at the Bibliographic Conference ‘
in Boatwright Library in February, presented a paper at the 2nd Conference ' |
on Library Orientation for Academic Libraries at Eastern Michigan Unfversity
in 1972. This 1s titled "Involving Students in Library Orientation Projects:
A Commitpent -to Help"l It is outstanding among the readings of library-

‘orientation and” library—centered involvements I have found this semester and

the key words are "discoveri "participation "involvement", "active
cooperation", encouragement and "commitment to help". The theoreticdl-
teaching base is from Maslow, Bruner, and’ while the responsibility for
accomplighing success is born by the librarians, there is frank and open
addi&a n to the thesis: "Students become involved in the library in direct
proportion to faculty involvment in the library. "2

Mullis asks librarians if they can see their,role'as facilitgting-

_ total learning experiences so that the student becomes less a recipient and .

more a creator, less a performer and more an explorer...if they can relate
the library to him personally, .so he will sénse in it a continuumfor himself.
if they can increase his sensitivity to the lateral development of ideas by
expoging him to all kinds of resources...,if they can be alive enough them-
selves to awaken in him an eagerness for intellectual freedom and independence...
We, the faculty, must ask the same questions of ourselves-—-and in affirmative
answers and greater efforts in those directions by both librarians and faculty,
the students would soon learn that the library is only a storehouse until 1t is
used and then it becomes a library...one of the factors in a self-perpetuating
liberal. education’ ' .

I am convinced that cooperézive library-centered teaching is an extremely
important phase of ¢nhancing teaching effectlveness and stimulating "discovery"
learnings I intend to implement the process in Psychology 323, Characteristics

V.
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of Children with Learning Disabilities, 1g\the Fall of '77 and will be
working with Jim Jackson seon, though it 18 not a part of my Library/
Faculty Partnership Project. I had planied to be involved with Honors
Students in the Fall, but a reordering of my responsibilities has made
this impossible. ’ _ - : ’ .o
What 1 wil]l be preseénting for a part of my L/F Partnership, however,
may still be implemented by those who will Pe supervising Honors Studénts
in Psycholbgy, if they wish. An outline of that prdject follows..
- . . Another phase of my L/F expériencd has brought abgut other projects
) 1 did not have in my plans on.entering the program. TﬁE questionnaire
given to Honors Students, Graduate Students, and Faculty #gfves information
which may be typical of other departments, but which gdertainly requires
attention, if the University of Richmond and the Department of ‘Psychology
are to claim any charaeteristic of "quaEttfm. ThHe naivete which might be
inferred from the results of these questionnaires seemed a first order of
s dusiness for me., I therefore present the results of these questionnaires
and have developed some materials which may be used by faculty and students
with librarians' cooperation as only an initial step toward some efforts -~
at initiating the "discovery" process. - ’

_ Still another phése of my L/F experience has stimulated the probability .
of "outreach" services of the Center for Psychological Services evolving
from a staff which 18 more and more developmentally oriented and willing to
move out of their offices and one-to-one counseling. The possibility of
students' stumbling into coping materials, or adjustment sessions anywhere
on’ campus without a crisis situation may increase as a result of my involve-
ment in L/F Program and my time to read;(search, investigate and "discover'.
An outline of such possibilities will be presented. A 8peEial request will
also be made for a small area in the LRC or anywhere here, but outside of
the Psychology Department 8r the Center for Psychological Sdrvices and the
Commons, where self-help materials might be shelved, near self-help non-book
materials, which in fact students would 'stumble over'" or could be directed
to by any member of the University Community. Many of these materials have
been examined this semester, some have been acquired, the Center has many in
its Library which would be transferred, and in a continuing manner the members
of the community could recommend materials for addition and for current
validity. , ' ' “ '

Since learning follows knowing that one wants to learn, perhaps our
) efforts at bringing about awareness.of the library and its resources should
not be linked with instruction directly. Mullis calls the. process '"engineering"
awareness and the personable you, the psychology of your group and your library..
public relations, inside and outside the library.....

Cornell is not so subtle where their facultg is concerned, as they issue
* "The Do's and Don'ts of Term Paper Assignments'.- . -

_ Eﬂgﬂ;‘ | ' | | ‘ -1.169



THE DO'S "AND DON'T OF TERM PAPER ASSTGNMENTS -
Don't sent your students off to the library to do research
without first making sure they-kpow how the ldbrary works.

We will -be happy to come to your class, to have you bring
your class here or to provide you with written materials
about the libraries. :

Do make sure your students understand bibliographic citations.
, . The' card catalog does not list articles from journals. Can
your students tell the difference between‘a book citation and .
a journal citation? o Lo - o
Do be sure you ve checked on the library s resources before
you hand out a bibliography for your'course. - If you've
included titles of books amd Journals we don't have you may
be creating a real problem for your -students. =,

. -
~

" Do contact a reference librarian or the librarian in. charge of
instruttion 1f you are giving the same assignment ko a large
class. The library's. resources are finite..perhaps’ “there may
be some way.to ease. the burden on everyone 1f we have enough
advance warning.

Do learn about the Directory of the Academic Resources Center.3

AN S
The fact that such 8uggestions are necessary makes one ask the question,
"What is the 'ideal’ of the university'?" Robert Wolff's book of the same
title suggests a choice of metaphors "A sanctuary of scholarship", "a
training camp for professions', '"a social gservice station’”, or "an assemble
line for modern establishment man"?"4

Regarding the role of librarians, Shera states: 'librarians must be
ready to support the teacher in promoting students' mastery of working '
heuristics of problem solving...must provide a world of knowledge recorded
for you to explorey and the bibliographic guidance that will enable him to
chart for himself an intelIigent course. _For the principle pgoblem of the
library is not storage....but retrieval. "5

f ™~ ‘-' . _
» ' Regarding the role of the faculty, we must be perpetual learners...teach
how to learn in order that it be an individual experience. Professors must
.teach how to independently tcontinue the process. Shera states: '"Faculty
members think kids nged a review of the library, but ig fact they need an,
_— 1introduction to 1it. Classroom faculty are not qualified to provide the
most’ effective~library instruction and therefore this is a‘sensitive,
crucial area of faculty-library relationships which must be faZed as a
foundation for library instructional successes, where knowledge of possible
routes to the discovery of needed resources will' be independently absorbed
and the student will learn by actively doing. Téaching must shift from
giving information to the student to getting information by the student.
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SEhﬁ~iNSTRUCTIONAL HATZERIALS *ON PERSONAL GROUTI AND DEVELOPEENT -

: | 4
. for : .
o [ g . -

: , Collee Students

‘ : a L
Bpog n@g?nlglb o | ~\\\\M April 1?77.

‘Barclay, A. ., erno, e Doy munwnon, C., ‘erner, A. To A Certaln
' Depree: A Gulde To Contemporary Colles-c Blfo. New Yorh. John
Ui&cy and Sons, Inc., 19/2 ,

, 7 LB-3605 T 6k - , A
>
Bell, Normal T., Burkhardt, Richard N., Lawhead, Victor B. (eds.)
' Introduction to Colle~re Lifc: HMeanin-s, Values, Commitmont."

~ 2nd. Fitlon. Foston. Houghton hiffth Compqny, 1966,
LB. 360) 3 37

# ) .

Cirese, Sarnh. Quest-A Senrch for bolf. New Yorlk. Holt, Rivehart.and
Winston, 1977,

JND Library. '

Ford, Georprc Ax and Lipoitt ,'Gordon L. P13nn1nr Your Futurc: Alorkbook
for Personal Goal Settins. Ia Jolla, California. University
Associntes, 1972.

| JND Librory.

Frisgh, Ann and F%i”ch; Faul. Discoverins Your Hidden Self.New York.
New American Library. A Slﬁnet Pook, 1976. . - '
JND Librnrv.

{

G1r7aitis, Loretta, Listenine: A RCﬁmnoc Ability. Winonap, Nlnne ota.

i St. H'\I‘V 5 PI‘G\ 15y 19?20 -
JHD Library. : .

Goodman, Eaul. Growines Un Absurd: The Problems of Youbh in theOrganl*ed
System. HNew York. Random House, 1960, \

301.431 G 65 (ah oldie ut a goodiel)

Henderson, Robert (l., Thompsén, Ralph C. and Migmins, Jack G. Collere, |
This Is the VWay It Is? Berea, Ohlo. Porsonil Grouth Press, 19
JHND Library. _

. HAgbee, Kenneth L. Your Memory, How It Worlks and How To Irmbrove It.
Englewood Cliffs, N. J. Prontlce—Hall Ince, 1977,
JND Library. \ ‘

Hudnut; Elizabeth Amm. You Can Always Tell A Freshman:{ (How To Get the
lost Out of Your Colleme Yenrs). New York. E. P. Dutton and
Company, Inc., 1956, - :

LB 3605 H 8+ (another oldie, but not qu)

Lindgren, Henry Clay.. Tho'stdhOIQ:y o’ Collédre buoCOss: A Dvnanic

Approach. New York. John Wiley and Sons, Inc., 1969.
o . JM)Mbnmm 121

\.3

rs



. 0 ) e . ’ IJ.'\,SO 2

Lolley, John L. nnd Iarino, “&7 Your Librory: Mhot's In It For You.
: (Sclf -Teachipes Guide). Mew York., John Wiley and Sons, inc.,
%2 710 L 6 7 : S

[

Add1son-Hes sley Publiching Comnwnv, ]“ZQ. .

Ihdiuon, Peter. Pergonality DCVP]QPHOLL In Collerc. Rifdinﬁ, fass.
JND  Library. : B

N
. .

.2

Poelo, Stanion nnd Brodqhv, Archio. Lovo ond Addiction. Nov York. New - .

Apmerican Library. A Sipnoi Book,XIO/O. : AN v
JND .Lilrary. s L oy
/ . i 5 }_\
Phélbo, Stqnleo and Austin, Miney. Tho A““crtjvo Jdoman,” ¥redricksbury, V:
/ Impact- Bookcrﬂftcrs, 197! g I ' :
CPS Livbrary. §
Potfebaum, Gernld A.(Complled). Ho114/Goodb >+ (photorraphs Ly chk

lnmilton). 'inona, lMinn. St. HAIVTEVlznuu, 197(.
JND Librarv.

2

Rathbone, Josephine L. Relox ation. Philadelphia, Penn. Léo dnd ' X
' Feblser, 1969. S
RA 790 11 33.

Roterings, Robert. (iid.) To lLove Forcver: Thguihts on Death and Lifa.
Uinona, lilnn. St. Ihry's Press, 1971.

JID Library. * . \ e
Savary, Louis l., Carter, Jane C. ond Purke, Chorles. (cds.)
Shapins of A Sclf. Vinonn, Minn. St. liary's Plcsé, 1970.

Ji'D Librarv.

Yu e

Schoomaker, Alan . A Stuknt's Survival Eqnpnl'or Hou To Getl An
Vducation, Despite It All. New Yoriz. llarper and Row FPublisher:
19710 ' ._ I’ ’ t . . ' ‘
JHD Library. ' . ‘

Shcpqrd, Imrtin, i1.D. The Do=-It=Yourself DPsvchotherapy noohr]m-r Yorlk.
- - Peter H.-iyden, Inc. Publisher, 1973.
131.3 S 5474 on InterLibrary Lown. I'nve ordcrcd 2 COpleS BnL

Sthdcr,‘WoJlev. Co]Jh“o Quined Our Domechtoerlicu York. Wnrpcr and. Bow,
. Publisher, 1969. , 3
. JND Livrory. o | SN

t (L Cannus . The Student Committee on Humnn

Sexmallty, Ynle University. New Yorh. Newr Amorican Library

¥ “ A Sif"net DOOI\.’ 197() ° : ‘ .
JND: Litrary. . . .
\ . . . . . - .‘ . \~'
Voeks,. Virginla. On Becoming Aanducntpd Peorgon. Philadelphia,Penn.
? Saundcrs, 1957. ' o » A

v CPS Library.
JND Librarys Datc 18 old, but this 1% croc]lent.
wahlroos, Sven. FAmily Commniention. Hew Yorls. Ncw.Amorlcnh Librory.
. A Sipgmet ‘Book, 1976 o : ‘
J\ID Library. , T 122 B
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°

‘Jﬁage 2a

>

'Nikelly, Arthur G, Meri the tg. Springfield, I1l.
Charles C, Thomas, 1966, i
RA 790.5 N S5 Sclience Library

Polatin, Phillip, M.D. The Well-Adjusted Eg;géﬂgli%xa Preventive
/Psychiatry for EveryDay Use, New York. L ppincott. 1952,
RA 790 P 58 Science Librlry

Yankelovitch, Danlel 1t . A Pr fi of Amer
Youth ‘8. New York. McGraw-H
. HQ 79 Y 74,

Fisher, Margaret B. and Noble. Jeanne L Q%%lgggﬁg_gggiﬁgn__%
. Personal Adj gg%mgnt Englewood C ffs. N, J rentice-~

Hall, Inc., 1
JND lerary

Korn, Harold A."“Personality Scale Changes 'from Freshman Yaar to
" Sebior Year“. in Joseph Katz, (ed.) No Time For Y
- Growth and Constrain _13 College Students. San Francisco.
Calif, Jossey-Bass, - '

Phelpa. Stanlee and Austin.‘ﬁancy. The Assertive Woman, Fredricksburg.
Virginia. Bookcrafters, 1975 (Impact) '
CPS Library. ,

A
Alberti, -Robert.E. and Emmons, Michael L. Your Perfect Right.
° San Luis Obispo, California. Imp&ct. 1970
CPS Library ,

Lyon. wllliam. Let Me Live! North Quincy, Mass. The Christophér
Publishing House, 1975 (rev, ed,)

CPS Library N .
Larsen, Earnest. Busy Being Borm. Winona,.Minn, St. Mary's Press, 197(
- On Order

Collins. Savary. Carter. Rityal ggd L;fg. winona. Minn, St. Mary's
Press, 1977. S
Op Orders
Burke, Charleg&and Cummins, Robert, gw_g~ing For Meaning Winona,
Minn.-St. Mary's Press. 197

On Order. : .
Cummins. Robert, E{iggdsnip, Winona, Minn, St Mary 8 Press. 197?.
~ On Order. _
e
\
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-

Zastrou, Chorles, Chanm, Dnéd H. (eds.) The Perzonnl Problen Solver.
Englecuood Clifrs, Be J. Prentice-1n11l, Inc., 1976.

~

"

The folloulng very zchort ~nd small paper-back pwmphleto from. Channiny

-

L. Bete Company, Inc., Greenfileld, ln

J
"tht Lveryone Should Know About Alcohol® ' 1973~ 1977 cde
" " " Y About Alcoholisn® 1966~ 1977 ed.
"o " v " About Drus Abuse" 1970~ 1976 ed.
S n " n " " Abouf V. D." 1969'_‘. 1077 Cd.
"ht Every Woman Should Know About Self-Protection ']9§2~ 1977 ed.
"Drug;s- and You" " 1969~ 1977 cd.
"About; Syphi]iu and Gonorrhea" 21973~ 1976 ed. ,
"So You're Goin~ To liave A Baby" 1972- 1976 ed.
"To Smoe or ilot To Smolc" - 19686= 1976 cd.*
"A- B~ C-Ys of Good bhtrition" 1971- 1977 cd.
MON=BOOK LATERIAL- _ K

Audlo-T~ne Set:

Casebecr, Eduiln F. Uoir To Survive In Collere. lew York. MNew York
Times, 1971.( 8 cassette tapes. 10 72page aorl-
hooks nnd hard-cover vinyl foldcr. Additional
vorkbools ) # 1.50.)

Rurphaquiz/Con?Qr for P"VChO]OFiCQl Scrvicces.

\

(-3

“llde-cn>dott0 Uot)o
Center For Mumanitloo, Inc.
Clarifyins Your Vaolues: Guidelinesd For Livins. 160 slidesk in
: ? cqrouocl cartridpes, 2 tape cassettes.

/?EZEEBm and Rosponnjbility: A Question of Values. 160 slides
: in 2 Carousel cartridees, 2, tape cassettes.

inrd Choicgnt Straterien For Daclslon-iinking. 160 Slides.
. 2 Carousel cortrldses, 2 tape cassettes,
Purchased by CFS, 4/77 -

e
-

16 1lm, Film . O
Rosenthal, Ted. I _HWon't Be Around Any ‘ore.

IRC Inventory.

-

&

IMore invectlmsatlon wlll contlmie for this tyve of materinl and ot an ‘
appronriatc accumilation, it 1s reaquested thot such materinls be placed
in LRC Gallery section uith appropriate publicifv and promotion lor

use by students, for rcferral of stuient; py faculty, student services

neraovnel,
- ’ ) ¢
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Journey Into Self. Available on loan from.VGU

47 minutes of encounter group led by Drs. Carl Régers and
Richard Farson. An academy award winning film.
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University of Richmond, Virginia 23173~~~ -

Depariment of Art - . May 9, 1977 )
Dennis E. Robinson |
University Librarian

Boatwright Library

Unlverqity of Rlohmqnd

- Dear Denniau

o WOrklng in ‘the Library-Fhoulty Partnership- Program
has been a very satisfying experienoce for me this year,
" The Program has allowed me to develop certaln important
areas in the Art Appreclation 212 Course whioh should make
that Course a more meanlngful experience for our atudon}s.
, The followlng report will summarize my work in tho
‘Partnershlp Program for the year. Whlle every detall 1is
not yet complete, I expeot that by the opening of oclasses

. thls Pall, to have the work finished and ready for lmplimenta-

. thY}o

Thank you for allowlng me to partlclpato ln the
Library-Faoulty Partnershlp Program, ,

Slncerqu,

e e

Charlsl'ﬂ“" nson.

r——
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LIBRARY-FACULTY. PARTNERSHIP PROGRAM FOR ART APPRECIATION .

The purpose of .this program i1s to enrich the Art Appreciation 212 course.
Students will gain greater depth and insight in specific areas not ordinarily
covered in the present course. Students will be involved in activitiea outstde
the classroom, in the Library and the Learning Resources Center. They will be
exposed to carefully plammed audio-vigual faterials in the LRC, to our.library
holdings in specific areas, and they will be required to carry out independent
research activities within the structured format suggested by these audio~vieus1
materials. ) ' . y

. , S : b
;After conducting a survey of! art appreciation as 1t 1s taught in twelve
other colleges (see énclpsed questionnaire), I decided to develop five care
packages to be used by students for additional work outside the classrqom.
These ;?re packages will be housed in the LRC where each student will be required
to rea
to write a term paper ‘fromf a' topic suggested from any one of the core packages.

&

Each "packagescaconsists of thg following msterials:

1. 30~m1nute audio-visual preeentation. casette-slide, film, or

- video tgpe presentation p

¢. copy of the lecture being presénted in the aﬁdio—vieual‘presenta- ’
tion, with listing of all art works viewed v -

3. comprehensive biﬁliography of .important materials on the subject
available in our library
\ :
4. suggested term paper or research topics.

Topics gpr th; 8ix core area packagea arg as folldws{
1. Painting in the 20th Century ' T

2. Themes and Ideas in 20th C%ntury Sculpture o
’ 3. gfath and Ar;: A Motivation to Produce Art -_.: | o
4, Sfudio'Techniquée-in Sculpt;ré: Demetrios Mavréud;s -

- 5. -Studio Techhiques in Gréphit Arts:. Harvey McWilliams”

6. Paintings about Amgrica: 1650~1969.

ENC.

and view them during the course bf a semester. Students will be required

ok



/pﬁf atuy of Richmond, Virginia 20173 | 5. | oy,

ll:

Department ?1 Art ’ - ‘ November 10, 1976,
A ] -

Mrs. Alice B. Dick.inson,\ Dean ¢
Smith College : t _
Northampton, Massgchusetts 01060 - : _— /e

Dear ‘Mrs. Dickinson: s

As Chairman of the Department of Art. and as a participant in a Library-

. Faculty Partnexship Program funded by the National Endowment for the
Humanities, I am conducting a survey of various art departments to find
out information on the teaching of art appreciation. We, at the University
of Richmond, hope to improve our courses in art anpr.ciation and informa-
ition you provide may help us to do so. Your comments, therefore, in the

. spaces provided, will be greatly appreciated. I have the following:

- questions: .

r

l. 1Is art appreciation taught with a alide lecture approach in a basi-
cally historical or chronological format, or is another method
employed? What method 1is used and do you feel this is the best
possible method?

Our Introductory art history course Is organized chronologically and
consists of thred sllde lectures and one small discyssion section with
s)ldes eéch week for two semesters.

2. Do you employ actual studio experiences in your art appreciation
courses? If so, what amount of time-ie spent in the studfo and
what activities are expected of the students? : e T

. There Is no studio component in the Introductory art'ﬁlstory'course.
Separate introductory courses In studio are offered each semester.

. 4

'S ) -

QQ
- A

3. What text is usecd?

Janson . , !

128
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, .
4. What specific use is made of library facilitiel in the teaching
. of this course? Do students participate in library actﬂvitie.
beyond the usual term paper research project?

The Fine Arts lerary ls avaliable for students to use In the
ordinary manner. \ _ :

! . .5. Do you use audio viaual materiale in the teaching of art appreci-
- ation in addition t¢ classroom slide lectures? If so, what ‘
specific audio~-visupl materials do you use (such as video tapes,
cagsettes, films, film strips, transparencies, etc.). 1Is there
a particular kind of audio-visual material that you find works
most effectively as a teaching aid? .

No audio visual materials are used. There ts extensive use of
reproductions posted In a room assigned exclusively to this

course.

NI “
We will be grateful for any information or, suggeationa you may have
regarding the teaching of art. appreciation at the college level in a
liberal arts program. We are actively engaged in an effort to improve
; our program and to incorporate new ideas into the coursé wa now offer.
Your ideas will be of ﬁieat help to us and we will appreciate receiving
thenm, -
e
Thank you very much
’ qincerely,
Charlem% /'
. Chafrman
ggng/ﬂﬂ | hope the above answers will be heipful.
s - ”, b - : : I .
: ' ” "/i/(r‘)f ; /"’7\

_ /
/6¢a4{~-'7c George F. Malr, Dean

-~ Y 199
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SOME MATERIALS FOR THE STUDY OF THE CONCEPT OF DEATH AND ITS INFLUENCE ON ART

—

‘ (
in the MIDDLE AGES -

Ashton,.Margaret. The Fifteenth Century: The Prospect of Europe. :
Harcourt, Brace & World, Inc., 1970 (c1968). ‘

D/203/.A8

Boase, Thomas S.} Death in the Mlddle Ages: Morthlity, Judgement and '
Remembrance. Thames & Hudson. 1972. -
GT/3180/B6 -

Cohn, Norman. The Pursuit of the Millennium. 2d ed. Harper Torchbooks, 1961.
BR/270/C6 : ' '

Franger, William. "The Millenium of Hieronymus Bosch. Hacker Art Books, 1976.
ND/653/.B65/F713/1976

Kurtz; Leonard P. The Dance of Death and the Macabre Spirit in European \\
Literature. Columbia University, 1934, )
PN/57/D3/K8

Schiller, Gertrud, Oconography of Christian Art, v.2: The Passion of Christ. L
Trans.. by Janet Seligman. New York Graphic Society, 1972 (c1968).

N/7830/.835132/v.2

Snyder, James. Bésch in Perspective. Prentice-Hall, 1973.
NP/653/B65/S58" '

Zdiegler, Philip.. The Black Death. John Day Co., 1969.
SCI LIB/RC/171/255 :

in ANCIENT EGYPT

{

Clark, R. T. Rundle. Myth and-Symbol in Ancient Egypt. Grove Press, 1960 (c1950).

299.31/C59

[y ~ e .~
Frankfort, Henri. Ancient Egyptian Religion; An Interpretation. Columbia

University Press, 1948. o i

299.31/F82a ’ - -

Frankfort, Henri. Kings'and‘the Gods; A Study of Ancient Near Eastern ﬁeligion
as the Integration of Society & Nature. University of Chicago Press, 1948.

299.31/F82

Smith, W. Stevenson. The Art and Architure of Ancient Egypt. (The Pelican History

of Art). Penguin Books, 1958. . '
709.32/S664a ' '

) - . . -1;3()
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McGraw-Hill Dictionary of Art. 5v. 1969.
REF/N/33/M23
(This work 1ists major Museums of ‘each country in the article on that
country . Detailed descriptions of museums are found under the city
~in which the museum 18 located). ﬁmwh

FRANCE -

Huyghe, Rene. Art Treasures of the Louvre. Abrams, 1951.
N/2030/H8 _

Treasurers of the Louvre. Putnam, 1966. 2v. ' a;
N/2030/M413

GREAT BRITAIN '
Grigson, Geoffrey. Art Treasurers of the British Museum. Abrams, 1957.

708.2/G85
Art Treasurers in the Britiah Isles. McGraw-Hill, 1969.__'/9
- ‘ N/6761/A76 :

GREECE .
‘Andronicoa, Manolia " The Greek Museums. - Caratzas Greek Museums Series. 1975. 'f
N/2410/.A513

ITALY :

Calvesi, Maurizio. Treasures of the Vatican. Skira, 1962.
N/2940/C33 ‘

Murero, Michelangelo & Andre Grabar. Treasures of Venice. Skira, 1963. Horizon.
N/6921/V5/M853 - ' - : '

. ) : 45 '
NETHERLANDS “*///-

Haak, B, , Art Treasurers of the Rijksmuseum, Amsterdam. Abiams, 1966.

N/2460/H3/1966 o .
RUSSIA
The Hermitage Mus m. 1965. _ ’ _ )
© N/3350/A611 '
SPAIJ | ‘ / .
Art Treasurers in Spain. McGraw-Hill, 1969. ' . -
N/7101/A83

Palacios y Musdos del Patrimonio Nacional. Ed. Patrimonio Naciopal, 1970.
(English text provided)
N/3410/P3x .

UNITED STATES _
Great Paintings from the Métropolitan Museum of Art. Abrams, 1959.

* N/610/A6735°
An Invitation to See 125 Paintings from the Museum of Modern Art. 1973.
ND/195/N48 .

Spaeth, Eloise. American Art ‘Museums: An Introduction to Looking. ~ 3d ed.
Harper & Row., 1975.
REF/N/510/56/1975

“t

13]




"TWENTIETH CENTURY ART .

-{{ -
This 1iet is a sample of good books, what you might call teasFrs
It can be used as a guide for browsing in the collection.
Arnason, H. Hawvard. History .of Modern Art; Painting, Sculpture,
Architechture. New York: H.N. Alframs, 1968.
N/6490/A713
Act Since 1945. Ed. by Will Grohman. New York: H.N. Abrams, 1958.
\ *12:;04/A78 -
Brown, Milton Wolf, The Story of the Armory Show. Joseph H. Hicshhorn
§ Foundation; Distributed by New York Graphic Society, 1963.
hE 707.4/B887 :
Burnham, Jack.! Beyond Modern Sculpéure; The(;ffects af Science and
Technology on the Sculpture of this Century. New York: G.
Braziller,, 1968
NB/198/B84 ' ,
. v : )
Coke, Van Dexen. The Pginter and the Photograph; From Delacroix to
Warhol. Rev. Ed. Albuquerque, New Mexico: University of New
Mexico Press, 1972, .
N/72/P5/Cé6
Herbert, Robert L. Modern Artists on Art; Ten Unabridged Essays.
Englewood Cliffs, New York: Prentice Hall, 1964. ‘
/ 709 .04 /453 .
’ 1
Kepes, Gyogy. The Visual Arts Today. Middletown, Conn.: Wesleyan
University Press, 1960. _
709.04/K38 ,
Read, Sir Herbert E. The Philosophy-of Modern Art. New York: Meridean
. , Press, 1959. . ‘§~ P
N/6490/R43 '
Rose, Barbara. ‘American Art Since 1900. Rev. Ed. New York: Praeger, 1975.
N/6512/R63/975 .
) Rosenburg, Harola: The Anxious Object: Art Today and Its Audience.
New York: Horizon: Press, 1964. - ' '
N/6490/R59 : : 7
- Scully, 'Vincent J. Modern Architecture; The Architecture of Democracy.
New York: G. Braziller, 1965.
NA/680/S5395
Wingler, ﬁans M. The Bauhaus: Weimar, Dessau, Berlin, Chicago. Trans.
. by W. Jabs & B. Gilbert. FEd. By Joseph Stein. Cambridge,® Mass.:
M.I.T. Press, 1969. ' .

N332/B38/W13




PARTICIPATION PROGRAK FOR ART ASPHRuCIATION $TUDENLS

The purpose of thls program is to involve students

in activities outslde the classroom, in the Library and /
the Learning Resources Center. Thls program should .

" enrich the Art 212 Course ¢Art Appreciation) considerabdly,
by exposIng students to our library holdings in art, by
exposing them to additional audio-visual materials, and .
by allowing them to carry out independent research within
a structured format, Developing this program will also -
allow us to survey currently .ayallable audlo-visual '
material or to develop such material, and pernmit us to
evaluate our library holdings and make necessary sugzestions
and improvements. The program will be structured,.basically,

in three parts or phases; )

A. Part I, Thisphase is the basl)s,of the program; it
' consists of lmportant "core" areas or topics
around which the program wlll be developed,
A tentative listing of these core toplos is
as follows:s - :

1. On Being an Artist: the profession and 1its
‘ patrons. - . .

2. Nature and Art,
~— J ‘ . .
' 3. Imagination and Art: the style of fantasy.

<9 b, Death and Art: a wmotivation to produce art.

Se Great Museums of the Worlds the history of
museums and of varlous,great collettions,.

6. Studio TeChﬁiQuesu Professors Jeunne'Campbeli
‘and Demetrols Mavroudlis., . 1)

7. Art and Mén's Beliefs,

8. New Art Forms of the Twentieth Century.

B, Part I. Each core area s subdivided into ‘important
. ;related tonlcs or subtoples. For example,
N ‘under core area 4, Death and Art, J'e might
~  find the following subtopics:
ey
a. Death In Egyptian Culture,

\

b, Christian HMartyrdom.

c. The Black Plégue and the Art of the
;o Trecento. . .

des Death as a Heérolc Virtues French
Revolution. '

Q “ ‘ 133




Part II.

s,m :

e. The Influence of'Contemporary Death
vystems on the Visuali'Arts, v

2y

. Thls phase has ta do wlth the .developnent of two

support systems for each of the elght major core
areas, The two systems are as follows:

1. For each core area, toplc and subtople, there
will be a package of regearch materlals -
consisting of introductory statements, _
blblloé}aphy (books and articles) avallnble
In our Library and sultable to our students
for thelr undergraduate research needs, To
develop these packages we will do a survey .
of our. holdings to determine what materials .S
are currently avallable and what improvements
are necessary. The introductory statements .
for ench toplc would help gulde students o * .
toward research and further lndependent study '
In a partlcular area. An example oft an
aoprop1late 1ntroductorv .statement might be
as follows: core ared U4,° ‘subtoplc e, The
Influence of Contemnorary Death Systéms on
the Visual Arts: (see inoert). .
2, The second support system for eagh of the _
elght core areas takes place in “the Learning - 3
Hesources Center. VWe will develop elght '
audlo-visual tape programs, one on each of
the core area toplcs., These prograns will"
be produced from cormmerical. caSgettes. films,
slldes, etc,, as well as our own fgculty B
members demonstrating their own dlsciplines
1n the studio'or with 1llustrated. lectures.
) The purpose of these audio-visual prograns -
15 to correlate the ideas and thoughts
presented in the core topies to specific
and representative ‘examples of art. Thus,
hopefully, the student not only reads and
writes about lmoortant areas of art, but also
sees the manifestation of. ldeas affeqting
works of art., . - .

#

A. Part [II. This phiase combines the activities of Part: I

and Part II and, hopefully, wlll motivate the
student t¢o do czeative resecarch using the facilities
of the Library and the Learming Resources Center,
During the first half of the semester each student
wlll te requliredito view the cight audlo=-visual
programs and to read the accompanying introductory .

statements for each of the core topics. The student
will cover the material at the rate of one core %
arca per week.

134 = -



B. PFart III. After the student has read and viewed all
L the material he will begin work on a research

paper chosen from one of the toplos, le may
write on any tdple of his oholoe, elither one
of the general core toplios, one of the subtopilos,
or a toplc suggested from the reading of the
materials., The paper will be due at thé end
of the semester and:should be of thesis quality

g«

but of no particular length.
I hove that students exposed to the atove
exercise will hdve an enriched Art Appreoiation
- 212 experience,
* “Respectfully submitted,

Charles W. Johnson, Jr.
Library-Faculty Partnership Program

135
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'8AMPLE INTRODUCTORY bTAPbMLNT Core Area - u Subtopic e. The °
{ Influenoe of Contemporary -Beath bystems on the Visual Arts.

~

1 : The basioc 1dea of thls toolo has to do wlth the
psychological influence of contemporary death systecis
on the visual arts. The toplc springs from the notdon
. , that every sighificant step In human experience invplves
‘ some Iinner sense of death. The artist in particular,

espeolally in the twentieth ocentury, i1s one whose work

' relles ‘very heavily on his own 1life experlences as_ the
prlnolple resource of his art

In times past the rcalltv of death was so pervaslve
an influence on human 1ife and experience that L1t became
the chief concern and vreocgtupatiognof man and his art.

We read from Spencer, for example) ‘
horo than any other pericd in history, . “the
late lMlddle Ages were preoccupled with the
thought of death., In Northern .2urope for
two hundred years--from the middle of the
fourtieenth century to the middle of the six-.
teenth-~death was the favorite toplc of .
preachers and morallstic writers, it was SR
one of the most common subjects for popular
art, and 1f a man of the period followed the.
prevalling doctrine, there was no object so
frequently or so vividly before his mind's - o ]
eye as the skéleton he would one day become.l g '

. : L 3

The twentieth century is, in my estlmation, '
another period in human hlstory when death plays
a significant role in uhaplnp our points of view

- about the meéanlng of life and our resulting activitiles.

\ ‘Specifically, living in an age of instant eélectronic
commynications and nuclear bombs, there are fany people
among us today who have had encounters with vast waste
and destructlon of human lives Whether it 1s in thé
form of cantinual exvosure to %elevlslon vlolence, “or
in the memery of German®Concentration Camps, Hiroshime,
Koreéﬂyor Vlzﬁha the reallty of death exerts an

. enormous 1nf]uence on our comprehensiof and interyreta-
tlon of 1life. HMany people,’ no ‘doubt, feel - that 1life is
an absurd phenomenon if it ean.be brought to-such )
contortions and conclusions as "liroshima" or *"Vietnam"
or even the anonymous statistics of weekend highway
fatalities. In the more devastating context of an
all out nuclear holocaust, the whole meaning of 1life

b

1'Bpencer, T. Death and Ellzabethan Trage@y. .New York:
Pagent Books, 1960. p.3.

Noo T
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1s serlously threatened, The very baslc assumption that
art expresses the timeless drive ?1(1 Pygmallon dreum of
man to reproduce himself, to guardntee hils presence 1n
nature and to rssist oblivion becomes an absurdity in
such a context, Inmortality through the coreative nmode

depends uoon the conviction that one's work will endure,

But in the event .of nuclear annihilation, what will last?
This ralses serious doubts about the significance and
permanence of any contribution to human culture., The

fear might be that nothing will last and that therefore
nothing matters., Indeed, in the twentieth century the
ultimate threat posed by nuclear war is not only death, 5
but meaninglessness, War 1s no longer considered heroic - -
and death from tdday’s weapons is without valor. lieaning~
lessness has~become almost a stereotyped characterization

.of twentieth century lifes it is a central theme in modetn’

art, and modérn theatre, and it has been so ever since

the Dada movement proir to World War I. The roots of

this meaninglessness are orobably complex andgsany. But,

crucfal must be the anklety deriving from the Sense that

all forms of human assocliatlions are. perhaps pointless

because subject to sudden and totally irrational ends,

Cultural 1life as manifested through the arts bteconmes

formless and perhaps decadent in many instances. _llo one

forrd nvo single meaning, no particular style appears to

have any ultimate clalm. Indeed, the rapld rate of stylistic

turnover in the visual arts is a problem for the art historian

and art critic of today. .
It is precisely this "significant meanlhglessness"

rooted in contemporary death systems, as a generating )

and motivating factor on contemporary art, that is the

toplc here. Perhaps-a more profound understanding of

many of the significant art movements, perhaps the whole

fabrlioc and evolution of art silnce World War II, 1s rooted

1n the abové 1deas, .

t .
toa

847 . %.}-:v

2nlsen, Albert £, Purvoses_of aArt, New York:
Holt, Rlnehart & Winston, Inc., 1972, p.vi;

o)
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-lﬁ\lversity of Richmond, Virginia 23173

..

Speech Communication and Theatre Arts

May 1, 1977

L

TQ: Dennis Robinson

FROM: Jerry Tarver

RE: Library Partﬁership Réport

I.

I1.

B

Project : e ) -

During_the.1976-77 term I worked on a project to refine the learns
ing objectives of the basic speech course offered, by my department
(Speech 101). A secondary goal, that of developing-individualized
units of, instruction, was not undertaken due to lack -of time.

The results of the project havé-been: (1) a detailed statement of
learning objectives in the form of a revised course outline, i:and
(2) a pidot project to.be carried out in the Fall using the learning

_-objectives approach will be carried out in two sections.

-

‘Comments "y Lo g

Strong -features of the'béfticipatioﬁ in the program were: (1) ex-
cellent aid from 1ibrary staff, (2) learning of other facalty
projects, and (3) released time to devote to project.

In my case I think the project would have been done better if 1

had devoted full time for one semester rather than half time for
two semesters. :

w
~

Please see copy-of'project report attached. o e
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s e "



—

..

TO THE STUDENT IN SPEECH 101 S

INSTRUCTIONAL OBJECTIVES

INTRODUCTION o

Speech 101: as described in the catalogue, 18 a course 1in Public
Speaking. The general aims of the course include (1) developing your
skill 'in standing before an audience to express your ideas, (2) in-

DY

"creasing your, knowledge of how speeches can be effective, and (3) ‘giving

you a positive attitude toward the usefullness of speech communi&ation
and toward the experience of public speaking.

“To ‘accomplish the aims set forth above, the following activities
are included in the course: 2

1. Lecture/discussion of ideas in the textbook (see" daily reading
assignment) , . _ - &

\S

2. Speaking exercises (see the followihg l1ist of speeches to be
given) . :

l\.

3.. Research: use of‘the liﬁrary will be required.’

4. Written exams (two o%hqne hour-length) |

5..‘Actiyities to attend and report on:

A. One of the;twd playelpresented by the University Players.i

B. One of two campus forums. | .

C. One speecg given by a vieitihg_iecturer. o -
Approximately 60% of’the semester-grade.wili-be based on oral work

and 40X on tests- and other written exercises. A student who meets all

the "instructional objectives' ouytlined below for each assignment will
be given at least a grade of "C" for that portion of the oral work.

* Grades of "B" and "A" will be awarded by the imstructor to speeches which

meet the objectives in what the instructor judges to be an "excellent"

‘or "superior " manner. Failure to meet all the objectives will result

in a grade of "D". Failure to give the speech will result in a grade of
"F". ) )

- 139
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SPECIFIC INSTRUCTION‘&lgBJECTIVBS'FOR SPEAKING ASSIGNMENTS

(NOTE: Objectives marked with an-asterisk are to be carried forward to
each of the remaining3nasignemnte )

SPEECH EXERCISEH'I

X

OBJECTIVE,A.

SPEECH EXERCISE #2

*B.

*D.
*E,

*F,

*G.
N,

L3 N

"Introduce yourself (or "‘another member of the class
as aesigned) to the class.

‘Stand before the class for 2 to 4 minutes while

talking about yourself (or someone e%Qe as assigned).

Include the anme of the person being introduced in
your pregsentation.

.'Include in your ‘talk enough interesting material so

that each member of the class .can recall one specific
fact at the end of the speech. !

Narrate a personal experience.

Stand before the class for 2 to 4 minutes and)re.
an incident from your own experience.

For at least three—fourths of the speech maintai
contact with various. members of your audience.

eye.

. Look at each member of the class at least twice during

the speech. . o

For at least ninety per cent of the speech keep ‘lr
weight equally balanced on both feet. -

For the entire talk be sure you do not lean against .

the podium or on the table
J

Make each gesture or movement in the speech relate to ~
the expression of an idea in one or more of the followiﬁg
ways:

(1) emphasize

(2) describe

(3) .signal

(4) attract : .

Make each gesture or movement large enough to be seen by
each member of the class.

Speak with enough force to be heard by everyone in the

class.
I2]

Speak at a rate slow enough to be understood by every
menber of the class. :

2 —.lfi() & B
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SPEECH EXERCISE #3

A.

*C.

*D.

SPEECH EXERCISE #4

A.

B.

=1

4//) *H.

LS

Make a one-point talk on a simple theme.
Prior to your talk, turn in to the instructor a statement
of your point in a single, gramatically correct sentence.

Stand before the class for 2 to 4 minutes while explaining
a single, simple point in such a manner that at least half
the class can paraphrase the point to the satisfaction of
the instructor.

In developing your point, use at least two of- the fellowing
as supporting material:

-

1. example

2. {llustration
"3.r statistics
4. t:eqt:imo:}_y

5. analogy

On your outline indicate the source of two items of
supporting material under your point with no more than
half the material derived from personal experience.

Describe a process using a visual aid

Prior to the speech turn in an outline which states
each step in your process in a complete sentence.

Stand before the class for 4 to 6 minutes while you
trace the steps 1n any process.

Use one or more visual. alds to 11lustrate at least
three ideas in your speech. -

Expose youf visual aids only at the time in the speech
when the idea each ald supports in being explained.

Employ visual aids whi

can be seen clearly by all
persons in the class. ™ :

Look at your visual alds for no longer than five seconds
each time you expose an aid to view.

Select one or more of the following types of visual aid:
Blackboard, chart, model, object, or picture.

Stress the points in your speech by enumerating and/or
using transitions and/or using previews and summaries
so that 90% of the class can accurately report the
nunmber of polnts £t the end of your speech.

State each point in your speecly in a \complete sentence
which will be clear enough to permit at least half of
the class to write out a paraphrase of each point to
the satisfaction of the instructor.’ '

- 3 - >
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SPEECH EXERCISE

SPEECH EXERCISE

-ty

#5

.new insights into facts already knOWn.

-\
¢
Present a helpful or 1nteresting idea.

Stand before the class' for 4 to 6 minutes apeaking on
a subject which will be regarded by 50X of your listeners

as having added to their store of 1n§2rmation or given '

3
¢

Identify in an outline one or more of the following '~
techniques which you will use in the opening of your

- speech: common bond, illustration, compliment, humor,

*C.

*D.

*E !

6 "

¥B,

*C.

*D.

*E.

-*kF,

*G.

or reference to subject.

Write in your outline a clear statement of the purpose

you intend to accomplish in your speech. .
Following your introductory material and preceeding your
first main point, tell your audience the purpose of your
speech.

Followiag the developmené‘of your last main point, bring
the speech to.a close in less than 2 minutes using one

of the techniques below:

summary, i1llustration, restate purpose, challenge, or
quptation.

Defend a belief

' . LN . ‘

Stand before the ¢lass for 4 to 6 migutes and explain why
you feel 'a given belief you hold 1s sound.

In your outline indicate at least three instances of imagery
in the language of your .speech.
- I your outline indicate at leaat three instances of the use
‘of peraonal language. a

In. your outline indicate at least three instances where

you have used concrete terms. ’

In your outline apecify mhe effect you intend to accomplish
from the following choices: to inform, to stir feelings; to
convince, or to cause action. '
Prepare a brief bibliography of at least ten sources in

the UR library which relate to your topic.

Indicafe on your outline that you have used material from
at legst two sources in the UR library. : .



. SPEECH EXERCISE #7 Speak to persuade

A. Stand before the class for 4 to 6 minutes and attempt to
persuade more than half the members of the class to indicate
on a ranking sheet that at the end of your speech theilr
attitude, opinions or behavioras have been changed in the
direction you advocate.

B. On your outline identify at least three seperate motive
appeals employed in your speech’,

N
25

SPEECH EXERCISE #8 Final* exam speech . )

In the period set aside for the final examination, deliver
a speech on any subject which permits ybu to demonstrate

the principles you have studied. ]

2%



< Univasity of Richmond, Virginia 23173

Department of Political Sclence

TO: .Dennis E. Robison, Univertit;y Librarian

FROM:  John W. Outland, Associate Professor, Political Science
- RE¢ Participation inlLibrqry-Faculty Partn;fship Program
N P LIBRARY RELATED TEACHING

The title of my project was '"Richmond, Virginia, and the World," and its -
purpose was to identify the linkages that exist between the City of Richmond and/or
the State of Virginia and the rest of the world, The intent was to involve stu-
dentd) in-d.memester's research activity that would make more meaningful to them
such relatively abstract concepts as "interdependence,' the ''mon-state actor,"
etcy. ‘The typical term paper was to be replaced by an assignment that required
ori 1 xesearch into the international activities of a local community. Hope-
fully, the library would serve as the base. of operation and the repository of
findings. The attached statement of objectives givcs a somewhat fuller explana-
tion of what was anticipnted -

Contrary to my original intent, which was to use this project during the

second semester in an upper .division claaa I decided to introduce it immediately
» to my beginning student in the Fall. After providing them with numerous topic
suggestions (see attached handouts), I met with them individually in the 1library
to. discuss their particular interests. Regular "office (f.e., carrel) hours" of
at least four hours a week were set aside for this advising activity. The avail-
ability of a library carrel provided both privacy and a place to_locate material
which might be helpful to the students. As useful material was identifiéd during
the semester it was placed either in the carrel or on reserve for)gtudent usage
(see attached partial list of reserve items), Reference libraria $, Jim Jackson
and Lit Maxwell, proved extremely helpful in obtaining publicationh -(c,g., state
and federal documehts) that might otherwise have been unaviilable q the students.

A list of some of the completed projects is attached. Studént reactions
to the experience varied from those who were extremely excited al\d who did, in
fact, view the projcct as far moxe useful than the typical -term piper, to thosc
who suffered considcrable anxiety at having to do original work on\a~gomewhat
amorphous subject matter. As might be expected, “the more mature and-academically
superior stydents tended to be more self-reliant than did.the younger (i.e., Fresh-

~men-Sophomore), less capable students. The irony of the project was that, through
no fault of its own, thc llbrary was generally not able to provide, at lcast in-
itially)the material that students needed to complete the assignment.  Much of
such material had to be generated by the students themselves through interviews,
public relaﬁi?nsxpamphlcts, etc..

( ) N
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TO: Dennis E. Robison, Untiversity Librarian 3. May 1977
It was this latter fact that gave direction to my second semester's acti-
vities. That is, I took as ,my task the need to pull together as much information

on the general subject of local community "foreign policy" as possible. The pro-
cess was assisted by an invitation in December to present a paper on an RVW related
topic at the International Studies Association Meeting in Maxch. While absorbing

a certain amoynt of my time in January and February, this paper (see attached) had
the beneficial effect of providing feedback material from people who were under -
taking similaractivities in other areas. Consequently, we now have comparative
information aboyt the internapional linkages of Albany, N.Y.; Scranton, Pa.; Lin-
coln, Neb.; Memphis, Tcnn.; San Diego, Calif.; Philadelphia, Pa.; St. Pcter, Minn.;
Pensacola, Fla.; and, most significantly, Columbus, Ohio. It was with Chadwick 5
Alger and "The Columbus in the World" project that the idea of tracing the inter-¥
national involyement of local communities first originated. I have obtained from .
Alger and his associates 14 different studies of theirs and a film strip entitled,
"The Foreign Policies of Local Communities."

Much of the above material was put to use during the second semester by
my American Foreign Policy class. Among the assignments required of the students
- was that they read and react in wriging to my ISA paper and to the Columbus film-
strip. This was done by them independently in the library and Learning Resource
Center. I was quite pleased with the results.

My long term goal for this project is to put togethier a 'learning package'
in the form of a manual or scrapbook or something similar that could be available
in the lipragy for students undertaking future Virginia-based IR assignments.
Prototypqd mafiuals ~ primarily of suggested exerciEes and data sources - have al-
ready been assembled by the Columbus people and the Mid-America Program at
Indiana University. I have been in correspondence with both groups; they are
familiar with my intentions and have been cooperating fully. Next year during ~
my Spring sabbatical I hope to complete the project.

II. OTHER LIBRARY-RELATED ACTIVITIES

Unfortunately, I did ndT have as much time to devote to collection deﬁel-
opment a8 I might have wished. - This is not a major disappointment, however, since
as department chairman I am continually concerned with this issue and, more speci-
fically, since my collcague, John Whelan, did a quite systematic review of our
library holdings two years ago when he was involved in the L/F P program,

One very useful service that Jim:Jackson was able to provide this yecar
was to assemble a six-page list of reference material available in Boatwright Li-
brary on the general subject.areas of intermational law and organization. This
list was distributed t9d and discussed with my Political Science 301 class ('Inter-
national Law and Organ zation")

III. " GENERAL COMMEN

I am quite pleased with this year'a‘L/F P experience. Not only have I
been able to familiarize myself more with the material and personnel of the library,
but also, through the mechanism of the bi-weekly seminars, I have had the chance




-3~
TO: Dennis E. Robison, University Librarian 3. May 1977

to interact with my faculty colleagues who have been engaged in quite diverse and
interesting projects. It has been a learning experience for all of us, and I

would urge that everything possible be done to continue che-program.beyond its
1978 exptration date.

i o ' - My one regret is that, as a departmental chairman teaching a six hour

. academic load each semester, I was unable to accomplish everything that I might
have wished. There may, however, be something to be said for .etcing one's aspira-
tions beyond one's capabilities, and, all things conaidered, my expectations for
the 1976-77 library partinership year were more than fulfilled.

JWO:hh ' -
_ encl.

P
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RICHMOND, VIRGINIA, AND THE WORLD PROJECT SN
Preliminary Statement of Objdctives (in approximate order of briority)
1. TEACHING - ~as focused around Poli, Sci. 208:

A. Demonstrate in a "localized" manner the significance of certain
theoretical concepts: e.g.

1. "Interdependence" < how doesn IR affact our lives on & daily basie?.

2. "Non state actors" - what.is the relevance of the city of Richmond
and/or the state of Virginia as distinctive units of analysis for IR purposce?

a. Does Virginia have a "foreign policy"? If so, what ie 1t and
who makes it?
-~
b. VWhat are the 1nternationa1 llnkngee between cities? The 1n-
ternational facilities provided by citieg? How does Richmond compare
with other cities of equivalent gsise? ;

B. By pursuing objeétive IA, counteract the ' ‘peripheral ﬁentality by
which students often approach IR and forcign policy (L.0, the 1den ‘that they are
neither affected by nor can affoct international eventl)y

C. Provide a library-bascd rcaearch and data collection experience,

_ 1.- Allow student’ the opportunity to participnte in a “moaningful“
semcester project. , .

2. Fnéilitate the deveclopment of certain skilla and aensitivies -
i.e. 1interviewing, use of government documents, fdmiliarity with library, ctc.

11. OCCUPATIONAL

——

A. Encourage etudents to ldentify potential occupational opportunities
related to foreign affairs which might be locally available to them,

, B. Assist students in making contacts with pebple who might bo ﬂelpful
to them, .

A

IIT.  RESEARCH AI'D PUBLICATION

A. Deveclop a learning package and/or monograph with pogssible statewide
application demonstrating the linkages of Richmond and Virginia to world affairs.

“ IV,  SERVICE

A. Provide a uscful service to the city by identifying and inventorying
the linkages that cexist.

B. Allow the Univeraity and the UNA to scrve as fbcal point inetitutions
for whatever project spinoffs might result.

. JWO: 8-30-_- 76 . ’
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Representative omnpln of RVW projects, Fall '76

' B\@innl/comotcnl related: The Internationsl activities of

The Virginia tobacco industry
Reynolds Metals Co.

‘Richmond bdnks

The EBthyl Corporation

- The Export~Import Club
The Hampton Roads Ports

A

Attitudinal 8urveyo ofs
University of Richmond Political 8cioncoi fstory ma joto on selected foreign
policy questioiis '
'l‘hc Richmond Times Dispatch and The Newark Star Ledger: Editorial .urvey
6 for month of September 1976

n

Belected ethnic or religious groups:
The Richmond Jewish Community
The Richmond Spanigh-speaking Community
Indo~Chinese refugeces in Richmond & Virginia
The Luthoran Chm:ch m& kchmond Virginia, and the Wotld

-

Other: . - _

International Tourism in Richmond

The Overseas activity of University of Richmond :faculty -

‘International Relations classes in local high schools

Comparative study of Virginia's &4th & ‘5th Congressional Di.triqco: Their
international linkages

pres
a
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RESERVE MATERIAL ~ Poli Sci 208

AN . hd *

& Mansback, Lambert, Ferguoon, The Wab of World Politics ‘
Bloomfioid & Bloomfi.eld The U.S., Interdependence, and World Order
Manggona, Foreign Policy and Onondaga County . .

-

Alger, "A Horld of Cities (or Foreign Policies Begin'at Eome)"

't © “Alger, "From Research to Community Action: A Report on 811 Consnund.ty Projects"
Outland, "Yes, Virginia, Foreign Policy Means You"
Copmormealth, "Trader to the world" (mrch 1976) ' o - L

)

- < K
N .. /

sconomxcm pl Hraf“if. of Virginta (1973) . ; .
Virginia Pacts & Figures (1975) . ° o '
Federal Out:lnya in Virginia, OEO (1972)

& Division of Markets Annual Report, 197576
‘Virginia Dept. of Agriculture & Commerce

Int:errmtioml Trade Development Annual Report, 1975 76
Div, of Markets, Virginm Dept. of Agriculture & Commerce

Market Development. Annual Report, 1975 76
Div. of Markets, Virginia Dept. of Agriculturg & Commerce

JOURNALS : |
' There are numerous journala in the library that have a Virginin connection.
- Often they can serve as sources of information for-rather specialized.
topics, Among the more useful journals are:

Compomwealth: The Magazine Vireinia |
In addition to the March '76 article ¢n reserve above, the following articles
are among those of interest:
"The Milimry in Virg‘.nia" (Maxch 1970)
" "The Benign Invasion: Foreign Iavestment in Virgin:ln
. (Dec. 1972)
"The Dulles Gateway" (Oct, 1973)
a 'Travel, Energy & Virginia" (June 1974)
"Konnichi-Wa, Virginia" (July 1974)
'"Virginia Busy Skics" (Oct, 1974)
"Virginia Offshore" (Dec. 1974) .
"The Mexican Connection" (April 1975)

W

:
Virginia Economic Revicw
Virginia Economic . Indicators
Virginia Quarterly Review (e.g. Autumn - '76 article on Harry Byrd)
.._l[KC Vitginiu Social Science Journal

U 153 B




A Research Guide to International Law and
International Organizations

Political Science 1301

In attémpting research in the area of international law and international
organizations, the cgrd catalop is the place to begin. Most of the United Nations'
documents and publications will be found there listed under the heading, United
Nations, and under the various subljects to which they pertain. For other pertinent
materials, investigate headings such as International Law, International
Organizations, International Relations, Apgression, Arbitration, ete. ‘Material
also may be found in the vertical file (those metal filing cabinets in the
reference aren). There is a large amount of United Nations material in this file,
dating from about 1946 to about 1950.

For the most current materials, periodicals are most useful. llere are some
of the periodicals in Boatwright Library that relate to the tooic.

American Journal of International Law (and supplements), 1907 -
This . is the leading journal in the field of international law.
A special issue of the Jjournal’ carries the papers and discussions
of the annual meetings of the Society.

Department of State Bulletin, 1939 - This is the official weekly record of
United States foreipn policy.

Foreign Affnirs, 1923 - This is one of the most prestigious and controversinl
of the political science Journals. It contains any aspect of international
affairs that would be of interest to a student.

Interdependent 197Th - Monthl# newspaper of the U.N. Association

International Affairs, 1975 - Contaigs articles analyzinp current topios—
political, economic, and social-of broad 1nternat10na1 interest.

International Conciliation, 1965 (scattered)- Iﬁs purpose is to present its
readers factual statements and analyses of vroblems in the field of
international relations. Fach issue is devoted to a single topic.

IntErnntional Intéractions, 1975 =~ Articles deal with patterns of
cooperation, conflict, and interdepgndence among, the countries
of the world. '

~Internatipnal TLepal Mnterihls; 1962 - A collection of current documents
desipned to provide up to date information to scholars, lawyers,
advisors. to povernments, national and international officials, etc.
Concerned with the lepal aspects of public and private international.
relations. :

International Organization, 1947 - One of the principal scholarly .
periodicals in the field of international orpganizations. Contajns ’
short articles on subjects of broad international scope and has
summhries of the activities of the various orpanizations.

154 .
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Readers Guide to Periodical Literature. Index to the more popular periodicals
of a penernl nature. It is a subject and author index. (Index Table)

a

New York Times Index. This is an index to the New York Times, which ve have
on microfilm on the sécond floor. Not only does it index the Times, but N
it also has abstracts of many of the articles (Reference Area) .

washington Post Index. We have the Post on microfilm since 19Th. It is located
in the microfilm area on the second floor. This indéx gives access to
it. The Washington Post Index is located in the Reference Area.

N

- There are also a number of general reference books and government documents
vhich might be helpful in your research. :

' Europa Yearbook. London:Europa Publications Limited, 1976. 2 vols. This is
an important reference work which covers both international and the
political and economic life of the countries of the world. Volume 1
deals with international organizations. Ref/JN/1/E85

Gould, ﬁeslev I.. and Michael Barkun. Social Sciencd Literature: A Bibliography

of International Lay. Princeton' Princeton University Press 1972,
Ref/7./6461/¢68

Hackworth, Green H. Digest of International Law. 8 vols. Washington:
) Government Printing Office, 1910-19hli, These present extracts from
diplomatic communications, departmental instructions, treaties, etc.
Tt covers the legal aspect of {international affairs up to 1940. It
includes such topics as recognition, acquisition and loss of territory.
national jJjurisdiction, high seas, diplomacy, intervention, etc ,
Ref/JX/23T/W55 | o <

The Middle East and North Africa, iQ?h—1975. London: FEuropa Publications,
19Th. This deals with current developments in the Middle Fast. It has
ageneral survey -section and a section on:the involvement of international
orpganizations in the Middle East. It also contains a descriptive survey
bn individu&l countries. Ref/DS/h9/M5

United Nutions” Yearbook of the United Nations New York: Office of Public
Information, X975. This book provides an authoritative and- concise
account of U.N. activities. It is the standard publication on “the
annual work of the United Nations. It presents the history and develop-
ments of the-U.N. and the functions of the General .Assembly and the

. councils, It discusses political and security questions, economic and
soc¢ial questions, etc; Also contains reports on the specialized agencies.
’ Ref/TX/lQ?T/A37

.Peaslee, Amos J. International Governmental Organizations. 2 vols. The Hagpue,
Netherlands: Martinus Nijhoff, 1961. This is a .publication of the texts
of the basic constitutional documents of the principal  international
rovernmental orpanizations. Unfortunately, it 18 somewhat out of date.
Ref/JX/lQQS/Ph

Plano, Jack C. The Intcrnationnl Relations Dictionary New York: Holt,
Rinehart and Winston. 1969.
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Political Handbook of the World. Treats the independent governments of the '
wvorld; usually pivca chief f fgovernment officianls, party programs, and
leaders, and thé presn_ lHias a section on 1ntergovernmental‘orpanizationg

Ref/JF/37/P6/1976

Internntional Institute for Peace and Conflic¢t Research. SIPRI -Yearbook of
World Armaments and Disarmnmonts. 1968 - Latest edition in referaence (1976).
Attempts to provide a factual and. balanced survey of developments in the
arms race and efforts to curb 1t Ref/U/10/1 55/1976 :

Statesmen's Yearbook: Statistical and Historical Annual of the States of the
World. London:-Macmillan, 1970. Provides a concise summary of stntiaticul,
historical, and political data about the nations of the world and their
international organizationd. Major officials are also included. :
Ref/JA/S51/ST - . . &

Union of International Associations. Yearbook of International Orggnizations
Brussels: Union of International Associatlons, 19Th. This yearbook
contains information about officers, organization, history, aims, and
membership of both intergovernmental and non-governmental. organizations\

Ref/JX/100h/Ah2 o

) -

United Nations. Statistical Office. Demographic Yearbook; 'Annuaire Demographique,
197h. New York, 1976. Contains demographic data about 250 countries. The
data include population, birth, death. marriage, and divorce statistics.
Ref/NA/1T/DhS . ;

United Nations. Statistical Office. Statistical Yearbook; Annuaire Statistique,
197h. New York, 1975. A wide variety of subjects are covered in this
source¢ including population, apgriculture, mining, finance, trade, and

“ education. Ref/HA/12.5/U63 -

.

United States, Department of State. Treaties and Other International
Agreements of the United States of America, 177621949, ‘12 vols.
Vinshington: " Covernment Printing Office, 1968. These contain a
‘chronolopicnl arrangement of ‘the texts of all treaties and agreements
entered into by the Ugited States from 1776 through 1949. They are .
arranped by countriés The first four volumes contain multilateral
agreements. Each volume has a ¥rief index and an extensive tdble of
contents. -JX/236/1968/A5

"United States, Department of qtaté United States Treaties and Other .

International Agreements Wushinpton Government. Printing Office,

annual commencing -inh 19%0. The library has volumes from 1950 through
19T8. The more recent, paperbound documents in this series can be ’
found in the documents sectian, third floor. (89.10:) This series co

contains the text of treaties arranpged in the order in which they /
were published for the state depgrtmcnt Ror/Jx/°31/A3h '

.Unitod SGtates, Department of State. Treaties in Force. Washington:

Government Printing Offide, 1076. This publication lists treaties and
other international agreements of the UUnited States on record i{n the
Nepartment of State on January 1, 1976. Ref/JX/236/1929c

' 15¢ _




Universal Reference System. Political Science, Government., and Public Pqlicy
Series. 10 vols. Princeton: Princeton Research, 1965-1969. Volume one
entitled Inteirnational Affairs, is relevant. The set is an annotated nnd
Andexed compilation of significant books, pamphlets, and articlea. There
10 an annual nupplcment. Ref /776461 /UG6/Vol .1

Whiteman, Marjorie M. Digest of International Law. 15 vols. Washington:
Goyernment Printing Office, 1963-1973, This is intended to reflect
the statuq of international law as the Hackworth books. It has a
table of contents for ecach volume and a comprehenaive index 1in the
final volume. JX/237/¥55

Who's-Who in the United Nations and Related Agencies. New York: Arno Press,
1975. ner/axfmn/wW T

United’ otnteu, House of Repnesentﬁtfﬁes. House Hearings. Washington:
Government Printing Office, irregularly. These contain the transcripts
of testimony given before committees and subcommittees of the House
of Representatives. They contain information revealinm the many aspects
of an issue. (Gov. Docs.)

United States, Senate. Senate llearings.' Washington: Government Printing
Office, irrepularly. See House Hearings. (Gov. Docs.)

Worldmark Encyclopedia of the Nations. 5 vols. New York: Harper and Row,
1971. Tts purpose is to offer the reader a portrait of the world-
‘the individual natiogs and their meeting ground, the United Nations
system. It maintains a supranational attitude and contains material
on interrovernmental organizations as well as individual countries.
Volume one deals specifically with the United Nations. :

’

nford, California:
rovide basic data about

o]

Yearbook of International Communist Affairs, 1976.
* Hoover Institution Press, 1976. Purpose is to
- organizational change and personnel changes, titudes toward domestic.
and foreign policies, as well as activities of communist parties and
international frOnt organizations throughout he world. Ref/HX/l/Yh/1976

1)

‘Zavodny, J.K. Guide to the Study of International ‘Relations. Sen Francisco:
Chandler Publishing.Companv, 19637 Though a bit dated, this is an
excellent puide to material in international affairs. It is a good
annotated bibliography of Journals, books, encyclopedias, etc. ‘There
is a section on international law and international organizations
Ref/Z/6h61/Z :

Moore, John B. Digest of International Law. 8 vols. Washington: Government
Printing Office, 1906. Ref/JX/23T/MT

Rovine, Arthur w Digest of United States Practice in International Law, 1973.
Washington: Government Printing Office, 197h. The most recent summary
of international law as it pertains to the lUinited States. Comes out
annually; library now has 197h and 1975 as well. Ref/JX/237/U68/1973




. N _ o

United States, Superintendent of Documents. Monthly Catalog of United States
GCovernment Publications. Washington: Government Printing Office, monthly.
This is a monthly listing of government publications with an index. At
the end of each year there.is an annual cumulation, also with a subject
and title index. Although this publication does not 1liat all government

" publications, it lists many of them. In the Boatwright Library, there is

usually a check by items that are available in the library. (Reference
Department ) ‘

’

p ADDENDUM

Index to Legal Periodicals. Published for the Amcrican Association of law
Libraries. New York: Wilson. Located in the law school.library. It is
the standard tool for‘locating literature in law journals. .

February 15, 1977




THE FINAL YEAR OF THE LIBRARY-FACULTY PARTNERSHIP PROGRAM:

A REPORT BY THE PROJECT ASSOCIATE

The 1977-1978 session was the fifth and final~yenr of my participation in the-
Library-Faculty Partnership Program (LFPP). In my capacity as Project Associate,
this meant assessment and reporting duties rather than recruiting new participants

for the next year. It meant making a case for continuation of the project and

R4
especially 1its nationally unique released time fedture for faculty members. In

this regard, I attended meetings with President lleilman (August 29, 1977) and Dean

of Arts and Sciences Riley (November 28, 1977 and March 8, 19718), along with. the

‘University Librarian, to articulate the need to continue the LFPP, I also conférred
, . )
with many faculty colleagues about the future of the program, Upon my recommendation

ag chairman of the University Library C0mm1ttee; it was resolved by the committee
"that the University continue budgetary support of the Library-Faculty Partnership
Program, utilizing the relcased time feature whiéﬁ has made it unique nationally
and ﬁeaninéful to fourteen faculty participants in their éeyelopwent_pf library

centered teaching,! This resolution weﬁ forwarded to the University Librarian and

" University Vice-President and Provost.Vulgamore for action following presentation:

i

to the Un1Ver§1ty faculties in their final meeting of the year,

A%

During the 1977-78 yénr, I also continued my own experiments in History 205 !

(American History to 1865) and History 354 (American Diplomatic History Since 1900).
In the former, I especially utilized in the first semester the revised and completed
"Bacon's Rebellion in Virginia." This teaching-learning unit consists of 140 slides

with a 28 minute tape, used with a Student Guide (enclosed). Students in History

-

205 were required to vie& the slides and listen to the tape in individual cafrels

- in the Learning Resources Center and then complete a library exercise. The immediate

<

!

>

159 -~
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student reactions were positive and indicate that learning about Bacon's Rebgllion
and use of the library was enhanced., Several questions ‘on the formal evaluation of

the course will provide more concrete evidence of this, I continued to work on Q&

ok

several other slide-tape units and almost completed one on '"Richmond in the Civil

'

War." I did use the slides for that unit in a classroom setting, and I similarly
v )

used slides being gathered for units on "Jefferson and Sally Hemmings'" and 'Charles

]

»

Wilkes -~ Eip}orer and Diplomat," ¥f I learned anything in my role as a faculty
participant in tie LFPP, I learned that cfenting your'own instructional packages

is an extremely time-consuming task, Commercially available materials do not tie

library instruction with historical content and éenerally are of an elementary

<

character. More historians should éry to design their own materials, 'but until
universities can aéford relcased time as a ;ormal incentive to 1n8trugtionul develop-
ment, or until additional grant monies are gﬁailable; little will be done of this
nature, -

Another activity rélated to my participation in the LFPP was the lecture on
the "Great Awakening" to my listory 205 class meeting 1p tﬁe:V1rgin;§%Bapfist
Historical Society.Library. Students were introduced to the historical significancé
of the religiqps revival by ecighteenth century docmpentary 111u§trafions from that
special collection, In my capacity as Acting Director of that collection, T also
lectured to another faculty par?icipant'sﬂAmerican literature class (ﬁarch 8,‘1978)
and assisted in a-directed-research experiencc for theﬁ in the collection.

As in the past three years, my American Diplomatic History class in the second

semester Engaged in the "Diplomats in Crisis" projects, This time, the projects

- were improved by: creation of several new topics, more systematic coordination

with Reference Librarians Jim Jackson and Kathleen Francis, and more thorough
evaluation of the projects both Snring the semester and at the end, The final

papers were evaluated (read and graded) by the instructor and Mr, Jackson, \hoth

»

160 .
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congulted with stﬁg;nts several times during the semester, Jim appeared before the
class twice, and students secmed to take the project more seriously. Papers scemed

to be better than before, although de&pité our greater cfforts, more hand-outs, etc.,

B A
. ).
some students did not satisfy ¢ requiremeénts vegarding the gsearch strategy and

-

final paper.
" The National Archives a§pect of my "Diplomats-in-Crisis" prQJecé reﬁa{ﬁ% unique

among, the fourteen faculty pafticipants in the five-year LFPf. Yet my cglleagues

in the History Department have joined me now in trying to utilize the vast Archives;

collections fér student reséarch. Two additiopal colleagues and their classes

foinéd my class for the’nnnual Archives tr p,‘and another colleague joined ﬁc in

participating in the conference given by the National Archives in May and June, 1978.

The future for archival-based student research, tied in with Bontwright’resources'

and personnel, seems very bright, But again, it requires much time and effort to.

design the more intensive and "sopﬁieticéged" directed-research, with a bibliographie

instruction component, and I know that releaséd time was ; tremendoﬁs‘Aid to me,

Without released time in the future, I fear that such change as this in exiéting

courses will not occur as soon ~-- if at all, .Library'assignméhtg, whether traditional
.book reviews or tenn.papers, design and use of audio~visua1.1earning packages,

bibliographic instruction, or library-archives-bascd. research, should not bc a mere

] n

"add-on" but fully developed and coordinated with the course and library. Time 1is

required to do this! (See attached "Diplomats in Crisis'" materials.)
}

Limited timé was again spent in 1977-78 evaluating the libraﬁy's hoxdings in
American Piplomatic History. Compared to previous cvaluations, this latést évaluatioﬁ
revealed continued 1mp£ovement, largely because of careful purchasing, More thorough
évaluation of two periods, Ehmerican Intervention in World War I, 1917" and :Le
'"1920's and 1930's" willlproduce'moré ca;qful purchase requests for 1978-79. Eval-

’

uation of student bibliographies for the "Diplomats in Crisis" papers also has

Ric | o e -
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produced some few book and journal requests. Here again is 1llustrated a benefit |

¢

of course-centered bibliographic instruction and released timé for faculty engaged

in developing librnny-centered‘tenqﬁing. (See attached sheet for.da;p au&mary.)
Rélatéd to but not a rcsu1; 6f‘my collegéidn devélopment activiéfes 18 a current

projeé; 1n~wh1ch I am engaged. I have been asked to writé a biblioéraphic essay on

‘"Ameyican Diplomacy in the 1920's and 1930's" for a book to be published by Greenwood

Press. This task should be made easier by the collection development work of the

past years on the LFPP,

Other activities this yecar =Pc1uded attendance at the periodic "seminars' of

>

the LFPP "team'" of librarians and faculty. 'ﬁ; requested, I directed two of these,
presenting brief programs on my experiments in History 505 and History 354. During
the year 1 also talked to ;wo of f-campus visitors about the.LFPP, corresponded with
several, and wrote a brief account of our. suceessful effort to obtain the grant from
the Council on Library Respurces and the National Endowment for the Humanities. I
also agrced to serve as a conéultant to the Wegcern I1linois University 1ibrary if
they are successful in receiving a ColIege Library Program grhnt.

I attended three meetings off-camﬁus_uhder LFPP funding in 1977-78. Dean Riiey,
University Librarian Robison,hgnd I attended a bibliographic 1instruction wdrkshop
_ft Eaxrlham College, Richmond, Indiana, November 17-18, 1977, Upon returning I ¢
reported to the faculty participants and librarians, the library staff, and othér
faculty, including the University L;Brary Committee. (See attached report, 'The
Faculty and Bibliographic Instruction,'" November 28, 1977.) I also attended the
annual meceting of the Organization of Amerigan Historians in New York, April 12-15,
1978 (funded in part by Department of Hiséory travel funds). A very helpful workshop
for further developing archival-based student research which 1 direct was "Going to

the Source” at the National Archives, Washington, D, C,, May 30-June 2,'1978, At

two of these meetings and during the class trip to the National Archives, I also

¢
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. consulted with Mg, Elsie Freivogel (Program Director, Education Programs Division "
& LT
: A N
of the National Archives) concerning a grant proposal to support archivaltbaged . o .
M ) ta . /\'.‘j‘v '\., , e
.f3h1V&%ﬁsfsf:~,

»

student research and courses. The History Department may join the Nationél'

in an cffort to obtain funding to expand and enhance existing opportuniﬁ{cﬁ:fprxbar S
faculty and students, With the terminatiom of the LFPP, more of my colleaguns_tﬁhn fﬁ

ever are interested in library-and-archives centered teaching, and the depaftmeﬁt
- . n“

neceds support for released time, student and faculﬁy travel, and supplies;y

n
il

The time which I have devoted to the Project has extended into the summer” this

\ .. -~
A

ﬁinaldygar as I am agsisting the University Librarian in writing the finél report5§ﬁf'j
for the LFPP, Our evaiuation of the program was an on—going'one and then wds
concentrated in more than a month of interviewing all participants. Each one_égsf_ -
intérviewed for Qpproxidﬁtely one hour, Digésting the trangcripts of these reco%ﬁea"
interviews, cowpiling théidata, and report writing continue to be ‘very time-coggumihgﬁ
but necessary tasks. | .:; :
I am grateful to many persons for the opportunities that my five-year particil ‘.}ljé e
pation in the LFPP brought. Without the- support of former University Provost Chérléﬁ-&_”f;
Glassick, my ideas whicﬁ resulted in the U;ivgﬁaity's grant épplica(iop would never
have seen the light of day. And I aﬁ especially glad to have had the opportunity

to work with Dennis Robison, University Librarian, who came into the program in its

sccond year, I thank Jim Jackson for -tht keen interest shown my students in_American

£

Diplomacy and Terry Goldman for his attempts to train me in audio-visual fnstructional

techniques., To the Council on Library Resources .and the National Endowment for the

»

‘ Hﬁmanities I am grateful for the grant which made 1t all possible.

Ernest C. Bolt, Jr. ' ¥
June 1, 1978 '
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STUDY GUIDE

e
T'
A

‘ - "Ba.oon s Rebellion in Virginia®

—

.. : (1) To examine the historloal setting and rocor,d' of Bacon's Rebsllion
* "7 An Virginta. -.

- Objectivess ! | - ‘ A

(2) To understand what it tnko's to have “civil hisobadienoe."

(3) To use litrary materiale on this topic, obtain certain research
skills. and become more familiar with tho liln‘njy.;

(&) To encourage a.nalyais and further study of histo,rical eventu.
(to be nompleted 1n the Iibm.ry a.fter viewing the
slicedf,: unit) -

1. Using 'I'he Dict;o% Americen Biography, look up bc\t,lz Nathaniel °
Bacon and W11T1an Berkdley. Who 1?%_ he authar of each sketch?

» Bacom

Berkeley:

i - F
2. What in Bacon's English heritage (birth. education. eto.) helped
prepare him for a leadership role in the New World? v

]

’ . . : 3

3. What in Berxkeley's backsromd/experlencb halpa to explain his
‘ attitudes in 16767

/' . ' v ®

les




5

‘Locating 1nfomation =~ -- " ; _
' Use thé .card catalog, and, 1f neaéssary, the reference

a2

consulted.

AY

Sunmarige in your own words gue of the biographical sketches

Using a;-'good dioug?fy'. dof'm{e‘ "oivil disobp'dionoo"’ and "nbgliion."

civil disobedience

e

~ vebellion S S RN

%

tearians, to
locate at least two of the following types of information on Bacon's

' " Rebellion, Give full bihbliographiral oitations and triefly describe

gource which you/crnsulted.’
Select two of mox?t : '

material on a related hisdtoric site or on historic preservations
official govermneni vecordss

literary sources “(pqe'try. pi'ost_a v 0t0.)1

84t

0 . . x
scholarly monograph or reviews of sames
, -newspaper accountss | : _ ' 4%\
‘broadsidess
" stholarly articless
' . 165
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Analysls and Interpretation Exorcise (to be completed gftex viewing the
slide-tape unit and gfter completing the above library exercise)

1. Why do you feel Bacon and his small party were justified in their
actions? Or why do you feel that they were not justified?

2. Before April 1676, was the activity of Bacon and his men civil
disobedience or rebellinn? Ixplain,

'

3. Of what importance was the "generation gap" in the Bacon-Berkeley
~confrontation? .

4, Urite a brief essay on' one of the followlng}'Demonstrate your ability
‘ to support opinion with historical evidence.,.

~

fa) Do_you consider Bacon a "hero" or "rabble réuéer"?
(b) How do you judge Bacon on race relations?

(¢) Tn what extent does Bacon's Rotcllion reveal (or not revegl) a
) classless society in colonlal America?




Ualng Documents ‘ )
Read the dooument reprinted below. Ijst Bacon's griovgnnos agninat
the Governor? \

5

~

Why d4id Bacon assert his ioyalty to ‘the king?

'" Ay d1d Bason claim to represent the cfitmon peeple when in fact
this document was never approved by them?

NS

1857
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Aruitoxt provided by Eic:

Tue ‘Decraration or T™ME ProrLe

1676

-
}or_l\a\'ixxg upon specious pretences of public
works, raised unjust taxes upon, the commonalty
for the advancement of private favourites and
other sinister ends, but no visible effects in any
@c asure adcyuate,

For not having during the Jong time of his’
government in any, measure adv nr)ccd this hope-
ful colony, either by fortificatfon, towns or
trade. . '

For having abused and rendered contcm}mble
the najesty of justice, of advancing to places
of judicature scandalous and ignorant favourites.

For having wronged his Majesty’s prerogative

_end interest by assuming the monopoly of the

beaver trade.

By having in that un)ust gain bartered and
sold his Majesty’s country ‘and the lives of his
loyal subjects to the barbarous heathen. Y

For having protected, favoured and em-
boldened the Indians against his Majesty's most
loyal subjects, neier contriving, requiring, or
appointing any due or proper means of satisfac-
tion for their many invasions, murders, and rob-
beries committed upon us.

For having. when® the army of the English
was just upon the track of the Indians, which
now in all places burn, spoil, and murder, and
when we might with ease have destroved them
who then were in open Hostility, for having

expressly countermanded and sent back. our
anny by passing his word for the peaceable
demeanour of the said Indians, who immediately
prosecuted their evil intentions, committing hor-
rid murders and robberies in all. places, being

protected by the said enmgcmcnt and word passed

of him, the said Sir William Berkeley, having
ruined and made desolate a great part of his
M.l)cstys country, have now drawn themselves
into such obscure and remote places and are by

their suceesses so emboldened and cunfirmed,
nd by their contederacy so strengrnened th

the cries (,\f blood are in all plices. and the

o

William Cole

terror and consternation ol the peopje so great,
that they -are now become not ‘only a difbculr,
but a very formiduble enemy who might' with
case have been destioyed, cte. When upon the
lond outcries of blood, the Assembly had with
all care raiyed and framed an army for the,pre.
vention of fmuu mischiefs and s:lfcgmrd of his
Mn)esty s colony.

* For having with only the privacy of some
few favourites, without acquainting the people,
only by the alteration of a ﬁgurqJ forged a com-

mission by we know not what hand, not only

without but against the consent of the people,
for raising and efecting of civil wars and dis-
tractions, * which being “happily and without
bloodshed prevented.

“For having the second time attempted the
same thereby calling down our forces from the
defence of the frontiers, and most weak exposed
places, for the prevention of civil mischief and
ruin amongst ourselves, whilst the barbarous
enemy in all places did invade, murder, and
spoil us, his Majesty’s most faithful subjects.

Qf these, the aforesaid articles, we accuse Sir
William Berkeley, as guilty of each and every
one of the sane, and as one who has traitorously

attempted, violated and. injured his Majesty’s

interest here, by the loss of a great part of his

colony, and many ‘of his faithful and loyal
subjects by hiin betrayed, and™in a- barbarous
and shaineful manner exposed to the incursions
and murders of the heathen.

And we further declare these, the ensuing
persons in this list, to have been his awicked,
and pemnicious counscllors, aiders and assisters
against the commonalty in thése our cmcl com-
mOthnS

g“;r Hg'.nry Chicherly, Knt.
Col. Chagles Wonmnley
Phil. Dalowell

Robert Beverly.

Robert Lee

Thos. Ballard

Jos. Bridger

Win. Claboume
Thos. Hawlins, Jr.
William Shenvoud
Jos. Page, Clerk
Jo. Cliffe, Clerk
Hubberd Farrell

r Ealoe £ adte o -m-?v‘

Richard Whitacse
Nicholas Spencer

Jotn West
Thos Reade
Maghew Kemp

- And we do further demand, that the satd Sir

~William Berkeley, with all the persons in this

sty be forthwith delivered up, or surrender
themselves,' within four days after the rotice
hereof, or otherwise we declare as follow cih:
that in whatsoever house, place, or ship any
of the said persons shall reside, be hid, or pro-
tected, wie do declare that the owners, masters,
or inhabitants of the said places, to be con-
federates and traitors. to the people, angd the
estates of them, as alsp of all the aferesaid
persons, to be confiscated. This we, the' com-
mons of Virginia, do declare desiring a prime
union amongst ourselves, that we may jointly,
and with one accord defend ourselves against
the common entmy. And let not the faulis of
the guilty be the reproach of the innocent, or
the faults or crimes of the oppressors divide
and sepazate ws, who have suffered by their op-
pressions.

These arc therefore in his Majesty's name,
to command you forthwith to scize the persons
above mentioned as traitors to the king and
country, and them to bring to Middle Piinta-
tion, and there to securc them, il fusiher
order, and in case of opiwosirim\, if you want
any other assidtance, you are forthwith 16 de-
mand it in the name of the people of all the
counties of Virginia.

signed
Natu Bacox, Ccnl
By the Conscht of the People.

Virginia Magazine of History

and Biography, I (1894), pp.
59 -61, *

R
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Va SLIDLS AND 30URC:S

Titles Bacon's Rebellion in Virginia

landsat photo of Chesapeakc Bay area and Virginia
National Geographic Soclety, "Portrailt U.3.A." NASA

LANDSAT photo, supplement to Natlopal Geogxaphic Magagzine.
J‘u-Yv 19760 ’

-

"Color Map of Virginia

Manuscript map by John Farrer, 1650, in New York Public
Library, Watercolor., First published in 1651, Farrer was an
official of the Virginia Coml.mny_. He depicted the Pacifioc
Ocean (top) as only ten days® march from the falls of the
James River! On this map, there are more detalls of Vir-

+ ginla and Haryland for the .first time., See Cumming, W.P,,

ot. al., eds. Diocovery of North Amexica (1972), p. 268. .

Virglnia. Planter
Harpor®s Hagasine, Jan., 1896, in Howaxd Pyle's Bogk of the
Anexican 1923), p. 37.

Pigeons
Pigeona on/Capitol lawn, Richmond, 1976.

Broken 11imbs

Hooded a in Richmond, 1976.

Facsimile of T.l1.'s narratlve (Library of Congress) in

“-Charles Il. Andrews, éd., Naxratlveg of the Insurxections,
- (1915), oprosite p, 15. Complete titles The

Boginn%gg, ss, and C op of s Robellion,
16751676 (17053. by E.H. iThomas Mathew

T.M.'s Journal
o

First page of T.M.'s narrative (reprint) in Andrews,
Narratives, p. 15.

Hen dying N
Howard Pyle's "On the Uar-Path," Harper's i JMar.,
1901, in Pyle’g Book of the Amexican Spirit %1923§. P. 39,
- .and  Woodrow Wilson, A Hlstory of ithe American Pegple
{1902), vol, I, p. 265, - :

Map of Westmoreland and Stafford Countles< 1676 -

Harry Finestone, ed. Bacon's Rebe The Contempor
News Sheets (1956), pp. 36-37. Part of the John Speed
map of Virginig and Maryland, published in London in
1676. -Reprinted. R ?

Virginia Indlan Village .
Lorant, Stefan, ed, The New World: The ﬂgﬂ_t Plctures of -
—fmerica Made by John White and Jacques le Moype gnd
Engraved by De Bry (new revised ed,, 1 » Pe 191,
Watercolor by John White, of Algonquin village of Secoton,
on the Pamlico River (near present Bonnerton, N.C.). John
White went with Sir Walter Raleigh®s colonists to Roanoke

in1585. 17



13 uﬁmn Indian Village
Lorant, Neyw World, p. 265. lingraving by German engraver-
ublisher Theodore DeBry, based on John White's-watercolor
?see previous slide). bngraving waa “firat published in .
Tham Harlot. %mx Beport of the Now Found
1590), Hariot was a solentiat with Sir
walta_r Raloigh & Roancke colonists (1 585).

14 Map of Indian Fort, 1676
Morton, Richard L., Qm%n%gl)mmég- Vol. I+ The Tide-
vater Perigd 16 92-1210 1960), p. 242, .
P

15 Frontier fighters

16 Map of Susquehannah fort, 1676
Carson, Jane _am_awm_m 1626-1976 (1976), p. vi.

17 Frontier Conflict with Indians :
Lossing, Benson J., Our trys Vol, I (1877), oppos. p. 590 -
Felix 0.C. Da.rley. artist,,

18 Susquehannah Fort
kEggleston, lidfard, "Nathaniel Bacon, the Patriot of 1676,"
»  Ihe Century Magagipe, XL, no. 3 (July, 1890), p. 425.
4&051111116 of a drawing, "Plan of the Susquehannah F 0{‘
n the Brltish Public Record Office. :

19 Indian village . R :

' Beverley, Robert, The Higtory and Prepent State of Virginia
1947 reprint), oppos. p. 174. Lngraving by Simon Gribelin
adapted from Theodore DeBry engraving in 1590 edition of *
omas Hariot's V « This engraving was first pub—

1lished in Beverley.'s flrst edition, 1705.

20,'S1r Willlam Berkeley, 1680 -
Washburn, Wilcomb E,, The Goverpor and the Rebel (1957),

. opposite title page. This portrait, by Sir Peter lely in
Berkeley Castle, was begm in 1677 and completed.after
Berkeley's death. R

2 Gathering of Virginia Planters
Bryant, William Cullen and Sydney Homard Ga,y, eds, , A

Populaxr Histoxy of the United im (4 vols., 1891-1885).
vol. I, p. 293. '

22 Susquehannah Village Ve
Hontanus, Arnoldus,, America (1671), reprinted in W.P.
Cumming gt. gl., eds., unmnmgtmhémm
- (T97+, p. 82.

23 Killing of the Chiefs
Bryant and Gay, Popular _19_.9_11: ry, I, p. 295.

2l Mapn Bacon's Quarter, 1676

* Wertenbaker, Thomas Jefferson, Em_'_g Rebellion, 1676
_ (1957), p. 111. -

. ] | 171



25

26

27

28

29

3

32
33

35

3

39

—

Color Photo of James Rivor'
Ryan, David D., The Fallg of ibe Japea (1975)0 P. 6.

William Byrmd I, -
Virginia State library, reproduced in Parke Rouse, Jr.,

Vizeinig:The Enzlish Hexdtase in Amexica (1966), p. 95.

Indian Raid’ l .
~ Engraving by F.0.C. Darley in Lossing, Qur Country, I, p. 398

Indians plundering plantation
Ingraving by F.0.C. Darley in lLossing, Qur Country, I,
opposite p. 464,

* Blank

Objectivenil

Objective 12

ObJective: ]} , | . _ | - -

Objective sl

Indian Attack

Stephens, Alexandér H,, A %mmm;(g m;% Popular History
of the Undted Btates (1882), opposite p. 4.

Indian attack (partial)

Same as above .

. 1622 attack on Jamestown

Theodore Ledry engraving, 163, depicting the 1622 'massacre.
An American Heritage, April, 1963, p. 68,

L 4

"1622 attack on Jamestowns 2

Theodore DeBry engraving, from ¥. De Bry, Agexrica, part XIII
" (1634), opposite p, 28, reprinted in W.P, Cumming et. gl.

eds., Discovery of Nopth Amprica (1972), p. 262,

1622 attack on Jamestown: 3

. Swe as above

13

Indian celebration '
"Hassacre of 1622," engraving in Mary Tucker Magiil,
of Vireinla, For the Uge of Schoals, Bth ed., (1883), p. 69.

Jamestown, 1622

(Coman, Katherine, Industxial Migtory s(x mg. L!nmg_Stg.t.ga
(19055 in P t of America, vole I (1925), p. 189,
Copy 1706—2%, by Dutch artist Pleter Vander Aas frgm

Theodore De Bry engraving, 163 (see slide #36

Jamestown, 1622 .
Coman, Ks+Industxial History of the U.S. (1910), b. 55

Enlarged illlage by "modern artist," copied from T. De Bry

(1634) and :later Dutch print (1706-27). . <

AY

»

7o



42

43

b5

47

b9

53

55

. :

Jamestown and Fﬁ Noo m m
Ivor oel,
of Colonial Life and History il&”v Pe ﬁ ﬁidney

" painting, an 1mpmesion of Jamestmm. 1625,

Jamestown Fort .
painting by 3idney King, Jamestown Island.

-

Indiana fishing
Lorant, New _grlg_ p. 189,Watercolor by John White,

Indians fishing
Lorant, M P. 251. Ingraving by Theodore De Brys

Indians in village
Painting by Sidney King, Jamestown Island.

Indian Farmer . o
Lorant, Ney Weorld, p. 243. Engraving by Theodore De Bry.

Indian—aettler fighting

Cooke, John iisten, Stories of the Old Dominion (1879),
P 7H. Lngraving .

Indian chasing girl :
Shinn, Jodiah H., History szf. the Americen People (1893),
P 71 )y V‘ngo

Bacon Quarter Branch !

Engraving in Brya.nt and. Gay, Ispular Higtory, I Pe 297.

| Bacon's Quarter Branch area

. Bacon's Richmond plantation Wwas loca.ted at approximately
this site. 1977 slide.

Bacon's Quarter area _
Bacon’s Richmond plantation is now (in part) a city
sanitary landfill. 1977 slide.

Bacon and Berkel®y meet

Warmer, Charles Wj.llanl Iloskins, Road to W@_l
1

‘U-IELRM_E Rebels FromBacon to Jefferson s OPDOS,
« Deplcts Bacon in Jgmestown, before the statehouse;

Nat:lonal Park Service, Jamestown Island.

Bacon and Berkeley meet , o
_Bruce, Philip Alexander, A School History of the Upited
S_g_qg_ (1903), ps . Lngraving - Note that Bacon and
. soldlers are depicted 1n this engraving with wniforms and
o helmets!

Berkeley
-Sidney King painting of Bacon and Berkeley (this slide of
Berkeley. only), Jamestown Islamd,

P



59

60

61

62

63

65

66

67

68

Green 5Spring |

Maps Curles Neck

«\Falls of the James ¢ Y (

_Planters and slave ship

Hgrper's Magagine, Jam., 1901, roprinted in loward Pyle's
mﬂtmmnmm.\'p. 11.

Farmer harvesting tobacco
Sidney King painting, Jamaﬁtown Island.

Jamestown houses ) '

Cotter, John L., Archeologlcal Excavations st Jamestown
(1958), p. 4. Conjectural drawing by Sidney King, This may
have been the home »f mbel Richgrd Lawrence, which was
burned in 1676. :

Jameetown house - |
Painting by deney King, Jamestown Island, This house 1s
couwparable to the Folfe house in Surry County and probably

datos 1650-16?6. See Cotter, Jgmestown, p. 37.

Sir William Berkeley _
Stanard, Hary Newton, Co nlal Virginia (191?).' opposite.
p. 146, Port“ait (ca 1 from the Virginia State Library.

Green Spring
This is the only known drawlng of seventeenth century
Green Spring; a survey plat, 1683.

Horton, Richard L., 350th Anniversary History Booklets, no,

913truagle Against Tyrapny. Only known drawing of the
Jseventeenth century plantation housej appears on the 1683
Soane survey plat. . .

Green Spring, 1797
\latercolor sketch by Benjamin Latrobe (1764-1820) in J.

Paul Hudson, "This U'as Green Springs Plantation, Refuge,
Prison, Statehouse,” reprint, n.d., from The Iron Horker,
cover, . |

Blank : |

. Mapt Bacon's James River residence

wertenbaker, Bagon's Bg_‘p_g].lm Pe 111.

Carson, Dacon’s Ea!&mgn. p. Vi,
Curles Neck document, with Bacon Signature '

Fiske, John, mmmﬂﬁw (1900), vol.
II, p. 75 ‘

* ¥ Latrobe watercolor. in Benjamin {ehry Latrobe, The Journal
ﬂlﬁ&m:mm@.ﬂ.aw_ of Al Architect,
:. F 1796

M.?. ax% Iraveler-in the 1 Stateg
190 0pp081t0 Ps 22. ‘ .
174

' 4
. '
. \ 0 “'



69

" 20

7

™

75

76
77
o8

9

81

82

) 6
Curles Neck photo

Dlair, LouigaColonan and Robert Findlater Williams, Nathanicd
Bacon® A Play in Four Acta (1907), opposite title page.

Bacon -in fiction .
Scruggs, Philip ldghtfoot., lign C Toll (1942), a /
novel based largely on Uertenbaker‘seTorchbearer of the
Revolutlon (1940), Artist's conception of Bacon; dust
cover of book. )

- Haps Richmond, 1775 '

W1lllam Byrd I - .

Sancheg-Saavedra, .. A Description of Countrys
Virginia's Cartographers gnd Their Maps, ﬁum (1975),
map #3, This is a facsimile portion of the Fry- Jefferson
map of Virginla and Maryland (1775) in the Virginia State
Iibrary, . /

Bacon's Quarter photo '
: Recent photo of Bacon’s Quarter Plantation area in
Richmond,’ , ' )

Virginia State Library, In Rouse, Vigginia, p. 95.

Bacon signature ' -
Fiske, 0ld Vigrinla, ps 75. Curles Neck document, 1674,

X

Sir Willlam Berkeley .

Morton, Colonlal Virginla, vol, 2, opposite p. 273. This
1680 portrait, by Sir Peter lely, 1s in Berkeley Castle,

Ingland,

Indians around fire
3ngraving by Theodore De Bry in Lorant, lew Uoxld, p. 259.

Indlan warrilors : : )
Engraving by Theodore De Bry, in Lorant, New World, p. 291,

Indian warrlor
WHatercolor by.John White, in Lorant, New Woxld, p. 193.

Henning's document, 1676 - | _
, . The Statutes at laxre: Belng a Collection of All the Lawg

g&m%gu?.... eda, by U1lllam Waller Hemning, vol. II,
1669-1682 (1823, reprinted in 1969), p. R6. |

‘Henning's document, 1676

See lang of ¥ , vol, II, pp. 3“(&-;}45 for Bacon's
lavsy June 5.|1 « . C . '

Map; Surry and New-‘!(en’c counties -~ = ’ ‘ | _: L R
e, - Finestene, Bagon's Rebelldon, bp.#6-37. Map of Virsini'ab B

. “ ; " . .. .’and Haryland by John Speed, 1676, and first published in" ).
T Longen 167, S S .
Napt Surry and Yew Kerit comties -~ = .. - . \

Same as bofore,



83

85

87
88

89

9N

93

95

' Jamestown buildings \\

7

Kaps Surry and New Kent counties
- Same as before,

Napl Charloa City county ;‘7 :

wertenbakor.(m_gw p. 111,

Mapt Jordan's Point ,’
Carson, Bacon’s Mﬂn Pe vie

Jordan's Point Meeting . ) L
"Bacon Addressing His Men, " engraving in Magill, Higtory
of Yirgipla, p. 97. ‘ .

Questions
Blank

Berkeley aigﬁatum ,
Fiske, 9.151!1281&1&9 vol, II, p. 224,

Bacon leading men ’
Sidney King sketch, deplcting .the "Hearts of Gold" apeech

in Green Sprihg. in Warner, Road to Revolution, opposite
p. 36.

Mapt Richmond to Occaneechee area
National Geographic Society. ‘map supplement to Oct.. 1976

_umcmmmum

Occaneechee excavation

Indlan fort ‘ .
Lorant, Ney World, p. 263. Theodore De Bry engraving.

Bacon signature
British Museum, in nglestonq “Bacon,"” p. 422,

"Sidney 's conjectiral drawing, in Cotter, Jamegtown,
P. 119. Lvidance 1ndioatesl that these structures burned
in 1676 4 the rebellion. :

’

' Jame atown buildlngs

Bl
Y

98

" Painting by, Sldnny ¥ing, Jamestown Island, This row of
bulldings probably included the Third Statehouse, site of
the.June, 1676 meetings a‘\the a.saembly. See Cotter,

S Mo Pe 28.
Thi:cd Statehouse,\166§.1676 e S
*+, .- Henry Ghandlee F‘oman dr_a,wj.ng, in Chal‘les £, Hatch, Jr.,

L\Mhllmn_w

0
T %ﬁgi%

Ca.pture of Bacon S » o
- Lngrs.vmg in— *rancfs Lister Ha.wkS) History of the United

Statessr No. 1 _q;%e.mm_u_m
M—JL—— 1P-

. v

ofr



100

101
4

102

103

104

105

106

107
108
109

110

i1

112

113

11l

t

8

Bacon before Berkoley
Engraving in Hasnl. nmm p. 88.

Bacon's suteission ‘
Bryant and Gay, Bmhnﬂk&eu vol. I, p. 300.

_Baoon domanding commission

.Painting by Kondrick, from Hiatm‘ioal Pictures Service,

Chigago, lswyth Thane, The Virginia _191!1 (1969),
p. 65.

Bacon and Berkeley
Lngraving in Mansell Oollection, London, 1n Rouse ,

Vizginta, ». 81.

Bacon and Berkeley { S ¢
>~  Painting by Sidney King, Jamestown Island. ; i

Bacon addressing the Council
Cocke, Q JQMM pe 69.

Bacon's Laws, June, 1676 - ‘ , ' /
. Exerpts from Hening's Laws of Yirsinla, yel. II, p. 3'*5-

Baccen's laws, June, 1676

Exexrpts from Henine; 8 m of __1}_‘5151,1. vo, 1I, p. ?*9-

Map: Middle Plantation \ :
Wertenbaker, Bacon's Rebellion, iii.

Maps Williamsburg
Current Virginia road map ) ’

Mapss Accomak County and Arlington
. Current county road map

1

Declaration of the People

. Sidney King sketch in Uarner. ‘Road to Revolution, opposite
Pe. 20,

-

Declaration of the People
Reprint:of 1676 docunent. .
Maps Eastern Shore, 1670 ' '
Augustine Herman's ma.p of Virginia ahd Maryland, 1670,
first published in 1673, in rear of Jamestown booklet #91
Hoxton, Struzele Agafhst Tyranny. Original map is in the
British Museum. Hexman was early’involved in the Virginia
tobacco trade. See alsé Darl Heck, A!KM.Q m
(1941), opposite P 670

Virginians Dofending Againat. Ind;lana o | - .

Engraving by Pelix 0.C. Darley in Lossing, M .._mm
opposite "p, 316 .

-_Takihg of Bland's Fleet

Engraving in Bryant and Gay. Egp_gign &M. vol. I, pe
29

-
.



R . | : -9
| 115  Jamestown Buildlngs .- ' )
" Sidney King painting, Jamestown Ialand.

'

116 Green Spring '
SR o Sidney King paintmg. ada.pted from Benjamin Latro‘be'
h . . ¢ "Green Spring, ' in Hudson, "This las Green Spring,” p. 2.

117 - Sibe of Green Spring, 1977
118 Maps Green Spring vmmity - ' ' i
e . Gaywood, Louts R,, Green Spring Plantatlons Archeological
R - e Repoxt z1955). map at rear of book. ' )

\
_ 119 Ja.mestown burning
oL Howard Pyle, ariginally in Haxpéx's Masazine, March, 19013
A S reprinted in Uileon. I. p. 270, and Pyle's M
- . ok [the fmexican Spixit, |

120 James‘town burning
. ) Sldney King painting, in Hudson, "This Was Oreen Spring, "

P. 8. - A .

-

121 Jamestown burnlng : -
: Magill, Jsieaszi.iminlﬁ p. 102,

122 Jamestown burning
/ Hawks, Historxy g_m Ses p. 170.

123 Burming of Lawrence s House .

Bryant and Gay, E_Qw Higtory, vol., I, p. 312,

124 Jamestown Church’ remains, 1977. T
.‘ | T _ Only the front portion 1s_part of the original building.
» | burned in 1676, . -

£

125" HMap: Green Spring <
Wertenbaker, _asgn_a.gps_l.lm p. 111,

. 126 Green Spring

Lxcavations of plantation site, 1955, by National Park
' Service, Sod was replaced after digging and only open fields
. are on the site today. Hudson, "This Was Green Spring,"
P 5- | , \
127 Death of Bacon : ' ,
) Drawing by Maxga:net F. ulnner. 1n Maud Wilder Goodwin, -
ith ¢+ A Romance of fetellicn in Yixsinla,

‘(c 1896, 1901 printing), Opposite p. 148,
This is a late 19th century love story based on the
- rébellions This ‘slide pictumd the 111 Bacon in the
background. .

128 Death of Bacon .
Close vp of abova slides

-
132




129

“ )
3
.
!

19

L

:!' . f‘ly}

- 135

.;’%

139°

Death of Bacon

- "B?.con's epitaph” '
| Original manusoript in Virglnia Historlcal Soclety,

West Point . *

1 ' ..137 .

e ILI'C ”~.A

10 y
Poplar’ Sprlng Church was Dacon's assmed burdal site,
' but his casket contalned only stones, This. church 18 no

longer on the site so marked on U.3. 17,

o

\

facsimile pictured in W Autumn, 1957,
P. 7. )

Drummond before Berkeley o |
' R Bryant and Gayv 2921&1&. .}.{Lﬂm vol, I, p. 315.

I’crkeley comlemns Drunmond o %

Hi].son, History, T, p. 275-

“Maps Bacon s Castle

Wortenbaker, Bacon’s mmn po 111,
Bacon's Castle o LT ' R
| l-iarker on Virglr;ip. Route 10. : -

-

2 Bacon s Castle w |

‘Home "of .Arthur Allen, built in 1655. ngor Allen supported
the rebellion, and his home was the locatiop of Surry
County government for about four mon'ths.

Engraving in Bryant and Ga.y. ___gglg _Lg‘_bm vol, I,
p' 3140 LI

Sir U il}:iam Berkeley

Portraﬁ, Virginia State Library, in Clifford Dowdey, The
tiegs The EWQEM".@QE&Q

>
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Department of Modern Foreign Languages

“

June 12, 1978

\ | (-
Mr. Dennis Kobison .
University Librarian
Boatwright Library
University of Richmond .
‘Richmond, Virginia [ _ .

~

Deéar Dennis' .

. Participation 1n the Library/Faculty Partnership Prqgram this past
year gave me the opportunity to create a course on ''Psychology and
Literature'. 1 attach the preliminary materials that I, in collabora-
tion with librarvy staff, have developed ingrelation to that course. The
course as outlined will take the form of a freshman colloquium in the
fall ¢f 1978, but the knbwledge that I have been fortunate-to acquire,

. both in the 1nterdisc1p11nary area of psychoanalytic criticism and in

bibliographic instruction,*will continue to infofm the courses that I

‘design. For example, I plan to teach an upperclass seminar on the psy-
chological dimensionss of French Symbolist poetty duripg the secand se-
meater of next year, a seminar which will be structur%i-to a considerable

-

degree on the use of 11brary regources,

Involvement in the Program was invaluable “in the preparation of ghese
courqes for a number of reasons. Although my classes had profited previ-
ously from the library and its staff, they did go in ldrgely incidental or
passive ways. Merely encouraged to consult the bibliographies that I dis-
tributed or the books that I placed on reserve, the students remained un-
motivated to.engage in independept and systematic library research. Now '
“that- I have been sensitized to the potentials of bibliographic ingtruction,
chiefly through the periodic discussions held by thpse who shared the part-
nership, I will ctontinue to attempt to integrate library investigation more
fully with cdburse material.

. L& . s’ ’ ' * F'l . ’ ! .
{  Furthermore, the reduced teaching load afforded by the Program fur-

nished the time which is indispgnsable for course development. The amount -

of preparation required to enhance a course through the incorporation of
" biblio raphic instruction or to create wew courses based on unfamiliar con-
\“cepts and methodologies necessitates large blocks of time. /Co siderable

Vo . . v ’ y "‘r‘
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‘Mr. Dennis Robison

June 12, 1978
Page 2

obligatibns in the spheres of teaching, research, and university service,
obligations which continue into the summer months, make innovative course
development highly impracticable for most. To expect faculty, without

benefit of release time, to excel in teaching without sacrifice of research
and service, is, in my view, extremely unrealiéﬁic.

3

,

1 am confident that the Library/Faculty Partnership Program, if allowed
to survive in ite current form, will stimulate a good deal of exciting growth

_on our campus, on the part of both teachers and students, ‘It is one of the

few programs that we-have which leads to visible results in course innovation,

.fagulty development, and interaction, among various elements in the university
tommunity in a learning endeavor, Tﬁe expense -.entailed by the Program seems

ingignificant indeed when weighed agajnst tbe Program s contributions to a
1ibera1 arts achool stviving for distinction. .

1 wnuId like to QXpreaa my peraonal gratitude to you and the library
staf{ for choosing me to participate in this worthwhile project, for pro-
viding me with much needed assjstance and 1nsp1ration, and for consistently
lending g'rebqptive ear to m @vdlying ideas. ' 1 hope that others will have

a similar opportunity.

Sincerely,
Qe

o'.
PR

Marsha Reisler
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‘’11lm: Cocteau, "Beauty and the Beast"

3

g .
Dr. Harsha Relsler
I'sycholopgy and 1Y teraturd

PR

SUHJECTS FOR EXPLORATION:  ORAL REPORTS AND THRM PATERS-
The following ls a 1ist of sbéclflc readings clustered arewnd lssues

which relate to those to bo discussed in class.  TheSe rcadlngs will form the

foundatlon for tlhe oral reports to be glven throughout thc sgmester. At least

two students will be assigned to each issue; an attempl will be made to satisfy

personal preferences, but you are encouraged to embark with-a spirit of
adventure on whatever topic XPU may reccelve, '

The oral projects will have four components: . - ’

“ . 1. Read with care the material indicated. TFocus in on-the main issues
ralsed,. keeping in mind the atdience that you will eventually be addressing.
Be critical of the author's arguments, i,e., rcmain sensitive to both their
strengths and their weaknesses. ©Seek the complexity of the prdblghs,treated
rather than simple solutions to them, Be open to new 1idecas: resist‘the"fbrce -
of your prejudices. '

2. Discuss the content of the material in depth with the other member(s)
of yoyr project, Try to clarify for each other the more difficult points,
Debatethe issues, uslng the texts to support your view and remaining open to
alternative perspectives. Organdze the material for your oral reports distribute
the readings (or issues) as you s :fit and determine an order for your class
presentations. ' X

3. Although_you arc welcome to meet with me individually or in groups
a number of times, ygh are required to meet with me at least -twice, The first,
time will be shortly ‘aftexr recelving your asalgnmcnt 50 that the assignment

can be clarificd. The second time will be al leasl one week before your
scheduled presentation so that you can inform me of your progress and plans.

k. lresent the material to the class as you have drranged. Do not
read your recport; use notes where necessary, Where approprlate, summarize the
materlal, Indicate from where it was taken, thc gencral argument given, the
nuances ‘of the argument which are of partlicular interest, the strengths and
weaknesses of the argument as you see them, the problems raised which remain
open to debatle, etc. ‘Use any tools which will enhance your presentation, i.e.,
distribute excerpts, dclfine terminology, use plctures, wrlte on the blackboar °
etc, Remember that the rest of the class will not be familiar with the material
that you e discussing, Try to involve the class actively to as great a degree
as possi by posing questions, encou1aping dcbate, involving it in
expexlments, elc,

I'roject 1: Unconséious Appeals in Lveryday Idife (10/3 - 10/5)

‘1. Wilson Key,‘Subliminal oeductlion, Ad Hédia's\ﬂgnipulation of.a Not

o Innoceni Amerlca, pp. 1 - 73. .

-

R

2. Bruno Bettelhein, - lhe-Uueo of Bnchantment pp. 3 - ?6 303 - 309

-

‘,..
g};_. 4 >

s

I'roject L}l Subjective chtors in" Interpretation (ﬁHow Ve Read") and . tho {‘X

- 7 las culinitg[l'emininnm Issue  (11/9 - 11]1l+)

The ending: of - dﬁe gyye in light of'¢ _ _ R .
) . SN N T oo - o o
t ‘_.)‘\. ! 3 R . \ 2 ) . -~ 7 . ¢
3 o) . ) 7
-y - :\ .
n - 4 LN
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2 - 58,

Jane Exgo.

. Stwono de Peauvolr, Tho Second Sex, Introdocltion, pp. 197 - 227,
N H

2. Jullet Nltcholl, Psychoanalyuls and Feminlsm, pp, 2 - 52,

3. Carolyn Hgllbxun. Toward a hccognitlon of Androgyny, Introduction,
pp. 58 -+9, 78 - 9,

W, JIxcerpts from Richard Chase and lucille Dooley on the ending of

5. MNorman lolland, 5 Readeérs Teading, pp. 1 - 12, 113 - 129, 201 - 203,

Project III: The Surreal Lyes Ixploring the Visual Image in Surrealist Paintihg
' ] 7 ] . N

(10/28 -10/30) .
1. Slides of specific Surreallst painters (to be deteérmined),

2. Karsten Hzirries, The Heaning of Msdern Art, pp. 119 - 130.
] ‘ . T 1. T

Your term paper i1s to be an extension of your oral report, although you
may, if you so desire, investigate a toplc treated by another group or develop .
your own toplc in consultatlon with me.

Unllke the oral report, the term paper 1s to reflect independent library
investigation. Generally speaking, you are to integrate with your analysis a
minimum of two articles and two books, Be sure to use the proper forms for
cltatlions and bibliography in your paper. You are requlred to submit with
your paper a brief "rescarch s{rategy", that ls, a conclse outline of the |
procedure that you followed 1n doing your research.

The preclise subject of your paper should be one that has aroused your
interest durlnp the semester. Keep your eye out for such subjects while you
read, listen “tp ‘class lectuye, etc. After you have narrowed in on a research
topic, pPlease consult with me about it. All studenls are required to submit
a papcr proposal to me by 11/21 The term paper-1s to be 8 - 10 phges in length.

-

sample paper topicé: _
p : . ' ' L4

1 Analyze a fairy tale using Bettelheim's theories and methodology.

2. Investigate the Surreallsts' view of women.

3. <Compare the technique of a %urrcalist poem, a Surrealist painting,
and/or a Surrealist -film. '

%, Trace a single technique through a single writer or painter,

5. Analyze the development of a psychologlcal theme (such as the "double")
in one' of Lhe works read this semester, or a work of your own choosing.

66, Compare a psychoanalyilc interpretation of a work with some other
v

‘type of inlerpretation of tlhat work. . Y

7. Hrite a critical commentaly on an. intexpretivé artiele in light of
your owWn inté}pretation of’ a given work. '

?  ete., etc.



Dr. Marvsha Relslor
University of kichmond

FREGHMAN COLLOQUIUM:  IDYCHOLOGY AND LITERATURE

*a

Ceneral objecllvess N

»

1. to bring you to an awarenese of the deeper levels of meaﬁihg and appeal
present in artistic creations and the behavior and language of. evaryday life

2. to furnish you with a preliminary "vocabulary" for the actual analysis of
Nterary and artistic works from”a psychoanalytic perspﬁgtive R

3. to cncourage you to formulate Intelleclual probvlems of froqugntly difficult

resolution . \\\\\\;;
h, ' ‘ -

to put you 1n touch with your own unconsclous dispositlions and creative
.Torxrces SRS

5. to convey to you the value of interdisciplinary approaches to the
acquisltion of knowledgo

v

in order lo satisfy .jyour cﬁiloqity about the world and to share ¢ffectively

6. Lo encourage and enable you to use a systematic approach to ?lbrary resources
your discoverles with others

{

Outline of class.dliscussions and assig)mentsn

8/31 -.9/19 (6 sessions)
Cuided library tour.'

Discusslon: Some problems ralsed by a traditional dichotomy: fationality/
irrationality. Artistic creation, textual analysls, and the reading process .
viewed from the perspectlve of the unconscious. Tlarallels between Ereudian
dream interpretation and 1lbexary 1nterpreta¢ion. Cortain key psychoanalytic
cgneepts important for literature, 1. e., narcissism, oedipus complex, eros ‘and P
thandtOQ, 1d, ego and superego, etc.

Reading: Sligmund Feeud, Introductory Iecturvo ‘on_Isychoanalysis,
Chapters I, 11, V - XIV (Lo, p. 219). ‘£ )

F 4

A
7

. 9/21 - 9/28 (3 sessions)

.Discussion: THe. poyché'as described by Carl Jung;&/ﬁichetypes and
artistic symbolism. The aesthetic theories of Freud and Jung compared.
(51ide presentation: Jungian Archetypes)

6/28: Vocabulary 1llst due,

o L . N
- 10/3 = 10/5 (2 sessions) . o ‘
R . Aosignmentz 'Seedfilm, Cocteau, "Reauty g'L M Beast™ ("Ia Belle et
' la bete™) O o
?ral Reports BN T

.
2! . N .
= a o

o 10/1-0 T . . | - .- "
T ¥ Iixam . . - "
: -lfgt) L ‘




-

10/{? - 10/2h (I oosnlonn)

Discussiont  The psychological phenomena of the double, tho ropelitlon
compulslon, Ltho uncanny. Formal possibllitles of narratlve to reflect and
appeal to the unconscious. ‘Tho potentlala and dangers of the domonlc 1maglnatlon.
~The musical txansformutlon of a written w01k dwelling on the unconsclous

Asslegnments:  Read; FLOTUA, HoffmJnn, "The Sandman”
Soe flim Offenbach, "fales of lloffmann"

10/26 - 11/9 (5 sessions)

Discussion: The psycholoblcal aqpecta of Byronism (Romant\ﬁism) and
Victorianism as reflectod in a 19th century family: tho Bronifs. Charlotte
Pront¥: female genius in a patriarchal soclety. . The critical potentials
of interweaving text and psychoblography.

Roading: Charlotte Bront&, Jane Fyre
(Optionalt See film, "Jane Byre") - h’

11/9 - 11/14 (2 sessions)
Oral reports . o

11/16 —712/5 (5 sesslons) |

Dis CUSQlO%! *The vislon_and artistic technlques of Surrealism. The
self-consclously unconocioUS‘hhture of post-Freudlan creation, Reading 1in
translation: Implicalions for language and the unconsclous. Freedom vs.
detlerminism and 1nspiration vs. control in artistic creation. Artisti¢ medla
compared. :

As ui(nment5° Read, Fluard and Preton, selected poems
See slides on Surreallst palnting :
Individual crcative effort in Surrealist mode
(Optlonal: Oec fl]m, "The Andalusian Dog" ["Te Chien ‘andalou"})

11/28 - 11/30£ Oral reports ' 11/21:v aper proposals due.
12/7 - .

Conclusion. Term paper and research strategy due.

¢ ’
) " X - (]

4 . M

Grade disiribution: Rooks to buy:
ixam I Coo 157 1gmund Freud, Introductory Lectures_on
Y i o 55
v . 7 Psychoanalysls
'gig?1H2;z$t . L '_ fg? I, T,A. Hoffmann, Tales of'ﬂbffmann
Texrm paper (& research utratGSY) 25% Charflotie ‘Brontc, ﬂgﬂg_Exgg .
Class participation - 25% . :
. .
N ! - )
\: \"‘j? ™ ¢
- C ‘ :
: 187
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A\ " ae s ; v v hunust 1978 y 3
- s, PSYCHOY,00Y AND- LI'TERATURE * § T . S SR
e — e — e .f__._ . — e l__..,..___ e e . _ ...__.: _l- e e e e e - _‘ - .‘ _.’,l . .... - S _ ...._...._.._-..I.'_l
BIBIIOCRAPHIE : o ‘ - S B "R
._ P W
‘ : : LT
g o _REF Dibliogrupnic Index: a Cumulntive Blb]iogrnphx“of Bibliopraphies L
2 " Au: alphabetical sublect arranpement of separately published . =
C e 1002 . bibliographies and bibliopraphids included .in books. .and za-f'-.l», e
RN B59h " ‘periodicals, Listings are by gencral - subject such s :,.4.{3 Ly
L N _P SYCHOLOGY ~AND LIFFRATURE, SYCHOTOGY TN IJTPRATURE, ov . e
& : YCHOANALtgls AND - LITFRATURE, S ,,- v_; LEs
e . 3REF'Tﬂ Kiell,- NOrmun, ed Psychiutry and Psycholqﬁy dn the Vishal Arts v oo
o T -ﬁg_‘%"‘ i Qnd Acsthptico. A Bibliography.,: JQ(H Do \ v '\ B
e ﬂ~z75;3“g;;;L,9315-- . Thia volume covers ‘the writings of psycholovists, psychoanalyqta,-_;,,ﬂ
o " philobophers, aegtheticiang, art critics, and educators on the L

e _ _ . visual arts and sesthetics. The chaptier headings serve ag'a
T BRI subject index wifh topics such.as psychology and art; payoho- ‘
R = nna]yqi§ psyvh§ try and art; psychbscs und urt, photOPr&phy;k L
. . etc and there is an author index. . o e Voot
o CREF K1e11 Normun,'ed Psychoanalysis, P«ychology und Ixtvnaturc‘ A.,;. .
- 7, -Biblnocxuphy 1963. -t S
N ! B 6511 " The only" aextensive bibliopinnhv of its. kind Kiell's work 1191 - g
K5 articles and books which degl with 1itcrnry writlnp from po" r', o
& - psychological pointdof vigw. - Material ‘ig arrapged under 1 o
'11ternry clu831ficat10ns and thon by author. Thero is also o S
i v ox sub)ect index. R ;f' ! SR -
. N . . ,!“ ) ”.‘ .: ; . * ' . .
BEF Burt, F. D. "Bbiliopraphv of Fsycholoﬁv, quchotherupy, Ps VQho- ' .
S 'annlyeiq, and therahure., Bullniin QI Bibliogrnphv &Q CE . .
"L 1007 (Jan. 1967): ho. e ) 7 o
: 3O ‘A supplement ot Kiell 8 precedinp biblleprnphy W - o
v. 25 \ ' ‘
- Literutule nnd qucholqu - ) + — .
. S ‘See'these annual bibliographies, In thiq;pexiodicu] - S .
S —e "Bibliography for 1968, " Literature .and ngcholoﬁ§ 20( 1970) ’ -
il ‘ 143-217. ’ T o
. . "Bibliography for 1969 Literature and Psycholopy. 21 (1971): .
: . 169-213. - A A . |
| dd{ '"Bibllorlnphv for 19?0 " Literature and P“X?“OJOPMLQB-(LQTS): !
. 159-176. o Wt . | ' /." s A
A ) o @ . . 4«4 PR ,
_ RNCYCLQﬁFDIASi'
“ . REF-: anvclopcdia of- ngcholopy 19{q '3 vols ' '

S . . BF . . An 1ntcrnational work covering. importnht torms and cnncept" in-'
P A< N the rield of psychology, this engyclopedin in8]udoq dcfinitions e,
'ﬂ' ' B _’ B522 and longer sigrred articles. There arc oross‘referoncés, blblioV~",
T e T !ruphies for m05t artioles, and o 11mited number ofnblopraphies\ . f
S 4 : ﬁmw, " thycLQpedia of World Literatuire in the POth,Century. 1967, h“volq

R . & " An enlarged and updated edition ol the Herder Lexikon der .

i R Tfh Welt]iQpratur im 20. Jahrhundert, '" which was publiqhed in 1961. . B
. ’ Lh33 . - This work couerq national 11tﬁxntur0$ wifh survey urticlcq On N
. G o ) o ‘ .' . VT L o
"“:-\ o I:l‘u Y ‘h“ i‘;,' ) v}:\" " \_- o ."' f}/, v _:-!_ - 2 3 . . :’_ L [ S s
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important £§dividunla. literury movemcnta, and maJor penres.

8igned articles, biblioprnphivé, and some photographs of

authors update those in tho Germnn predecessor, Volume b
T is a supplement and index,- published in 1975%. Volume 3 . T

7 3 “includes a 9~pnge durvey. article entitled "Psycholopy nnd
- N : Literature."

"RFF International Encyclopedia of the Social 'Séiences. 1968. 17 vols. -
. H This 1T7-volume work complements the 15-volume Encyclopedia o

‘ ko 7 of the Social Sciences ?REF'H h). F6) which was published * - .
: A2 . from 1930 to 1935. Ovér 1500 scholars from 30 countries .

. ' 15 . contributed. lengthy, comparative, analytical articles on all i .

) - ﬁ _ aspects of the social sciences (e.g. anthropology, economics, - il

. . geography, history, law, political sci e, psychology, ' ‘

sociology,.and statistics). Sometimes, related articles are
arranpged under a single heading, as with 12 contributors under
the term "Learning." 1In addition to articles on various :
. AL subjects, the set includes some 600 biographies. The ,
~ _ arrangement is alphabetical with coplous cross references and a v
: . detailed index.
See Vol. 9 for the artlcle entitled "LITFRATURF II, The
Psycholopy of .Literature,"” pp. hg)-3ou- .. .

®

-

. BIOGRAPHICAL SOURCES: y )
_ Noréby, Vernon J. : -Guide-to Psychologists #hd Their Concepts. -
v - 197h.  REF BF-T09 Al NOT Ny
~. ftusne, Leonard. Names. in the History of Psyéhology._ 1975. N -
» REF BF 109 Al 785 ' . :
» : >

%
SPECTALIZED DICTIONéEIEgz

i ] - American’ Psychiatric Association. A Psychiugxic Glossary: 'The
) Meoning of, Terms Frequently Used in Psychiatry. 1975.
REF RC W37 AS - ’

» -

Drever, James. § Dictionary of Psychology. 1966. REF BF 31 DT

nglishy Horace B. and English, Ava Champney. ‘A Comprehehsive
, . Dictionary of Psychongjcnl and Psychounalytical Terms. 1965.
. * REF BP 31 £58 . >

A
®

Hlnsic,..eland K. and C&mbbell, Robert, Jean, Psychiatric Dictionary.
hth ed. 1975. REF RC W37 HS

»

Holman, C. Hugh. A Handbook to Litcrature. 1972. REF PN W1 116

Rycroft, Charles. A Critical :Dictionary oﬂsPsychoundlysis. 1968..
REF RC ‘43T R9 R : .
v Shaw, Harry. chtionnry of Literary Terms. 1972. REF PN hli.5 sh6

p T
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'REPRESENTATIVE CARD GATALOG SURJECT NEADTNGS: . .
\ ART=--PSYCHOLOGY ' ’ IITFRATURF——HISTORY AND CRITICISM
CREATION (LITFRARY, AnTIqTIc PTC ) &IJTFRATURF—iPSYCHOLOGY
,° . . CRITICISM PSYCHOANALYSIS \ o
\ : .o FICIION--TECHNIQUE- PSYCHOANALYTIC TNTERPRETATION BN
S oo T FREUD, SIGMUND, 1856-1939 PSYCHOLOGICAL FICTION .
- IMAGINATION - o o SYMBOLISM IN LITFRATURE - .
Y . ABSTRACTS AND INDFXES; \ )
’ REF British Humanities Index. 1969 to,date. (Index tnbﬂgs)
Al . Indexes about 380 British periodicals relating to the arts, : B
) t, 3 ' politics, and local history. Quartbrly idgsues are by subject \
BT only, but the annual cumulationq have authHor and subject
. sections. : : : . _
y Literature: Criticism ‘ A o ;o
d ‘ » ‘ Pﬂychology and Literatuge T ~
> . - .'./\' _‘__:--\:\\.r_ * .
” REF *©  Egsay and General Literature Index. 1900 foadate. (Index tables)
AT : This index is useful-when yout need detailed criticism of a ' )
3T book, play, or film or other information which  is buried :
ET752 ih a book of collected articles or essays. Ench ‘annual volume
covers about 4000 essays~in upproximntely 250 collections. 4

Authors, subjects, and difficult titles are nrrnnped in one
aiphabet “Under the boldface-type main entry, there are often
_ . subdivisions such ‘as "ABOUT," "ABOUT INDIVIDUAL WORKS" (with '» ,
i - titles in itglics), and "HISTORY AND CRITICISM." All of the
. : books analyzed are 1listed in the back of each_volume in order
to ascertain full title, author, and publiqhing information.

. - Literatune-—Psychology .
\ ] Psychoanalysis and Literature oo T
) " ' Psychoanalysis in YLiterature . N
\ REF Humanities Index. June 197h to date. A
AT : (Formerly Social Sciences and Humanities Index, 1965 ~ Maroh 197k,
3 and International Index, 1907 - 1965).  Index tables..
o ' R52x . Author and subject. index to the most scholarly periodicals in thn

fieldsn gf archaeology @nd clabqicnl studies, area studiey, folkloro
history, langyapre and 1iteru1urc Yiterary and political criti(iqm,
pertorminp arts, philosophy, relipion, and thoolory There is an

_ . index to book reviews at the end of each issu Iagueq are pub-
2 E ’ . lished’quarterly with annual cumulations. )
o PuYCHOANALY 3IS and literature ‘ ]
o, / " PSYCHOLOGY and literaturc : .
' " N sunconucxou ESS in literature .
' . - There are 1k aﬁditional "soc also" references
REF Modern Language ASSociation Of America. MLA International
A . Bibliopgraphy of Books and Articles on Modern anguages i
, - 1dos and Literature. 1921 to date. (Index tablck)
Y MGh An excellent annual bibliography of .Enelish and American -
" » " literattire which aims to provide as complete a 1list as possible
“of all fhe books and articles of valpe which deal with the .
English language %Qd literature appearing in the previous year. o '
) - . l i - . . ¢ . .' . - .
f -'* ' . ’ . . " . /\
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Psychological Apstracts.. 1927 ‘to date.

. 7oldfnoe print.

-
¢ 3

It 1n01udoa referencus to all 1mportnnt revlewq in Britibh
American, and foreipgn periodicnlq plug analyzed. oo]loctiona
There are W vorfupes in cach annunl Jbibliopraphy: Vol. 1,
Gencral, English, oricun, Medicval and Neo-Liatin, and Celtic .
literaturea, Vol, 2, General Romance, French, Italian, Span¥sh,
Portuguese and Brnziliun, Rumanian, General Germanic, German,
Nethcrlandic, Scandinavian, Modern Greek, Oriental, African,

and East Furopean literatures; Vol. 3, Llnrbiqﬁicu, Vol. h,
ACTFL annual bibliopraphy OT books and aFticles on.pedagomy

in® foreign lanpguages. Withih national literature sections,
there arc subdivisions for lite &g%; periods and authors in*

/

3 [
R h
- .o .
- .

Sec specific topict ' ' I
! ) A -

{Index tavles): =

s are

Publishéa by the American‘Psycholopical Association, Psychological "

Abstracts provides "noncvaluative summarics 6f the world's
literature in psychology and related disciplines:. ¥ Prom 1927

¥ tg 1953, it was Imsued monthly, thecn bimonthly Qetil 1966, and

again monthly since 1960, Covorare includes over 850 books,
reviews, discussion papers, nd Journals. The abstracts rare
written in Eiplish and give the principal topics and points

of view presented. Abstracts are signed, but non-critical, end

‘appear about a year after publication Qf the article. Fach

"Soci

monthly issue has an author index and a brief subjcet index.
Every 6 months, a more detailed subject index is compiled. The
library also has the Cumulative oubject Index to Psvcholopicul
Abstracts, 1969- 197 ,» and the Cumulative Author .Index to
Psychological Abstracts, 1969-1971. ,

See Literature and specific topics such as Narci@sism,
Narcissistic Perqonality, th. .

al Scienccg Index.” June 197h tg dutc * {Index Lab]oo).‘

(Formerly Socinl Sciences and Humanities Index, 1965 to

. March 197h, and International -Imllek, 1907 to 106).

r A

PERIODICALS ;

PR

Lite

Author ond subject index: to 266 social science porioditul in

the fields of anthrépolopy, arca fudies, cconomics, environmontzl

science, geography, an and crlminolouy, medical sciences,
political science, pqycho]ory, publlc opinion, and OClo]opy.

Y There is an author list of book revicws at the end 9? ecach is'sue.

Issues are’ published qunrtex]y with annual cumulat.ions.”
See - Psycholopy and literature

AN

-

rature and Psychology

Examples of speciel issues of periodicalo: T T
' Language and Style: An International Journal ‘X (Pnll 1977),
Special issuc-on Psychology and Style.” P 37 Pdx (shelved with boohs)

!

Ynle

French Studies - ..

"Literature and Psychoana]y'i 55 /56 (}977)

"French Tpend" W8(1.972
ro?sdﬂ(you 972)
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. Departinait of Clasaica) Studies - o « y e
LN ¢ F ¢ ' PN - T .¢ | . - - I v :- !‘
B . .‘ s . ) ‘ / ‘) - . . . . ’ - ‘ _“‘
) Irom: Stuart L. th§£e£ _ : . ] N ' , , ‘ _ fg
\ ' Jo:(iennLA Robinaon, Librarian, Univeraity of Richmond . « .- . : ;ﬁ
) . o ' N . e / '.:'.‘ )
. Subject: ‘Library-Jaculty Partnership, 1977-78 L o N
> .. ’ | ’ - l A .
wurcng the academic year 1977 78 5 waa gLven the " ) a R
- . ‘Opportunbty to have my teacthg aAALgnment¢ raduced. by alic A
hours 4in ordcr to work in the, Library on projecls concerning R
) " Graek and Poman art and archacologg and to bacome bedler o
acquainted with ‘the L@brary, ita hoLdLngo, the turthaer

deveXopment of {its coLLectLon, ita Ataff and its -vole aa _ \

) “an inatrament for Ln6¢ruct¢op on thc Unlverslty ot Rochmon d . . .
campua.' My participation in this pbogram was made poqotb&e . ‘
by aifederatly nded project’ grantcd'to the Univeraity ; _—

of Richmond toTincrease commundicalion between the {Library - ° ‘
7 and the teaching facully, to give faculty members time -
to work on projectA which were ‘desaigned to enhance {ibrary ' )
. A
. ‘use, and Lo emphasize the Labrary 4 meortance.aA a teachcng "
o _Lndtrument R : : -
I, shadl ostate at the outAet of this report that my ©
\ partbchdtaon in thid pro;ect was  the mo¢t valunble Aengtc ' ‘
e 'e&tra classroom experience which 3 Kave had at Xhe - A ‘
fﬁl ’ B Unouerdbty of Richmpnd and one which wild conthue to Ln{Lucnce
. my thinking and tcacthg {or as many years as 3 remain 4in .
_ the teaching profad¢&on. It ia thcrefore with particular _




» - )

- o{- the proj,e.ot. 3 have no doub®, hgwaver. that 3 shall -
conthuc to work Ln'many of the areas which 3 exptorcd
" .. during the projent for yeara to come., (J must add that
) 8- -deaply regret and deplore -the forthcoming aabtmuauon |
' .. and possible terminatlon of the project.' Jhis seams
| particularly un#ortunatc in view of the§¢mpha¢§6
. the UnchroLty of RLchmond has voca#chd cdhcerntng o
.'meroucmcnt and cdhanccmant of teaching in ragent yaar&.)
. Whan I applied fgr the project I outlined as my N
" .. redearch proxcct‘onc Which would transform Cladaccd :
301- Jine Arta 32 (Grack. Art and Archaco!ogy) from a .
Lccture caurde th an auto-tutorial course uALng olide-~ "
tape packagcA ad) Lt& principat Lngredoent Surveyds which
3 condwctgg aftzr,mg original’ appLacatadn informed me that

thatl they pre{erred a Lecture-dLocuAALon formatl wcth
. aome auto ~tutorial oqgmcnto antuded within bhe courdse -
; tramework.. » Students, further Lndccated that additional
’ "Lndependent work in the Library would be of ontcreot and
bene to them.
.,durcng the meadLate time prcd‘dbng and time of my tenura.
- 9 Ahoutd also state at thLA poant that I accomplished
'far Less of a tanngLc nature than J c&opcctcd The ’
 ,proper productaon o# 6£Lde-tape compoccnt¢ it dOne B
c;lefuttv and weLL {4 an c&tremety time conoumong
. occupataon. v . ' . "
2The project a#torded me the foLLowLng opportunctécd.
Jo Learn how to produce and derct AtudzntA in the
Onc Atudent;

— 0
compLeted a sendior pro;ect cOnccrncng

1,
productbon of ¢Lcde-tap¢'preacntataéna.
Robert Maddux,
.greeh mythotogy which' Ahoqld prove udeful to futire
classes at the UnLverobty o{ Richmond aﬂA whoch wads an

3 e t""
£

i
e

N . \

‘rcgret that J have comptutad my ofchba£ thc as a m;%bcr'

“§

Jhcrcfore the acope of my projeot changed

’ 1
K} . . 3

2\

Tt

‘Auch a cLao¢ wad noil dcacrabte. Rather ftudenta Lnabgated o
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A ,qmcoLLcnt rcgcarch and L¢arn£ng c&portcncn for ‘both ) »f‘ _ o
o Robert and myaelf. = 3 mydctf completed two others, ' - oo ol
One {4 entitted "JL Amaeny n¢£~at the University of~ . . .
" Richmond.”" 3 muat admit that this was my "pet” during B
- the pro}cct 3 wad prodecd time ‘in whiich to propcrty
s radearch the UQLverALty of RLchmond'A mummy and =
- ¢arcophagu¢ and Lo’ produce report on that rcAcarch ,
" which 3 believe Lo of valud to. the unchrALty and 1t .

_ hLAtory ad welt ad. to*ﬁhe subject of ngptotogy. o
"TL Ameny Met at the Uncvcrdity of Richmond" . was preAanted
"at the annual meeting of tha§flassical ﬂvocLatton ot '
the Middtewest and South L6 past AprLL in ﬂouoton, B . ;
JonaA. It was wall ‘recelved both from tha points of vLcw | - B

ot ita contcnt and {ta- method ot preocntatLon. It , ~ |
was further used Li Classics 302+ Fine lrtA 312 (Roman T
R Art and. Archaaologiy) at the UnLverccty of: Riéchmond as .
. a self-study component of that -class. I shatll address N
the rp¢ul¢¢_of its use in the foLLowLng cectLon o this | m

‘ report and have appcnded one of ' the rcAulthg'Atud¢ﬁfrd _

pro;cctA at the cnd ‘o thia report. 4 second elide- A |

N tape.preéentatcon concerning Greek ahd Roman' numismatics . .- ° St

has been compﬁﬁtcd 3t hasa not as yet bezn "trced-out"
with atudents: fpr ef{ectbvene¢A. It wLLL be . ustd thca \
_‘{a¢c\$¢ a part of Classics 301. A third stide-tape |
predentation which 3 began the year before the Hroject
+ year wad also refined and meroved durang the prdjcct - R .
" The aubfect of thLA predentation 46 the Preeh Bronze '
- Age, : . . ‘
2, Jo Atudy the product&on of Atudy packaged to accompany
“6uch ¢L¢de—t¢np preéentatcona a& dcdcrcbcd above and to \]‘f ’ 'f
*produce such atudy packagea. 3 have appended the . ' A
project théL J dcatgned for ngL Ameny flet at the ' ‘)
Universily of RbchMOﬂd" to this report a¢fwc££ ad one
studaent's complctkon of the project. J was delighted with ,
the results. 3 must admit thatd had not exépectcd cither . .g

'tﬁd,qdatpty;ofutha-prqjcct¢ which J-raeeLVed or the

‘s e R e S e
. Vo . t ] S ot s : . .



3 cannot overemphasize the importance which 3 attach to - |

- membara of the {acuLty involved in the pbo}ect and the

"5, Jo Learn to use the varcouo.componenta ot thc

;\ . “‘: ‘ﬁ\'* WY ,ij?\}; : § )

. -
'cnthuoiaom with thch 6tud¢ntA undartooh them..;, o i',i"g ':Qf
3. Jo merova all of my courses through the time. prodecd L
to -become better familiar with bLbiLography and B e, fo
LLbrnry rc@ourcc&. Jhevebg 3 waa able greatly - o

'tmprovc my. 6yLLabL and deadgn meaning{ LLbrarur ‘ _ |
refated - COmpqencntA ﬁurang the 4second semester o L977- 7 .

78 8 added the preparation ofxannotated bbbt&ographL¢¢ :
in vavcoué areas related to course: content Ln both Classics  ° N
302~ ?an Arto 312 and in £ath 202 (£at¢n £9rLc poetny) . 4,
S wads very pLeaoed with the reAuLtA . ' “-.  3”
4. Jo have the opportunity to better hnow the u,brary. statf. - o

this benefit of'the project. Jhe reguLar meetings of‘U;?

Library stafi proved invaluable bqth aa LcarnLng 4ed4iona
and as vehicles {or commun&catLon. - The friendships which |
I made durcng the past year w with members of the. LLbrary |
staff have made the’ Adibrary much more a part of myf,-

peraonal and academic wordd,

Learning resources cenler: Atthough for many yﬁar¢ g -

" had been LnterQAtcd'Ln and a dLAchLc o# the ude of viaual

*)

and audgaL tools in teaching, ‘I had.not taken the,t*mz | .
to Learn well,the posaibilities af#orded to the taculty

o} the Univerasity of Richmond by the Learntng redourced » -

‘centcf My work duang the padt year wcth Zerry Qotden
and &d 5e£on9 wi L provu o{ great’vatug to me in the'yearas
to comes .

6: Jo have. thefzame to properlg dtudy the CLOAAL06

- collection" housed in Boatwraght and assess bté atrengths
,pnd.WQahneAndq. tha will-be of ude to me. ad Library
rqpreden@gtLve for ﬁhe ﬂepar ent. of Classical Studies.

« =
’ ‘
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N

partnership.

J ¢ha&£ cL&ée thLA repovt thh thc following:
J am not. Aure juat whgt hind of report L6 deALrach
ad @ Aummary of my involvamenl in thc LLbrary-facuLty
I hope that the pravaoué paragrapho are’

'catt¢factoryr Jo! chtomch a yaar's lactivities in

qport {4 a #ruatrathg a&pcrLcnce thch perforce
muat Leave many things unsaid and faLL to fully zxptacn
my cndabtcdneoo or acqompLLAhment 3 havd to date
erttcn ftva different V¢rA¢on4 of thao report.of
vanyLng Langth .and contqnt " fone of them had been .

o&taA{actory to mej 9 do want to 6a9 Atrongly that N

#acutty partnerahbp and my partactpataon thereons
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- Richmond College = b Ce - : . Cae
Departmeht of English , ' May 25, 1978 o S

T0: Depnis Robison, Head Librariam, University of;Richmond'

-

~ Al

FROM: Lynn Dickerson; Library Partner, 19?7-78, béplgtmont'of English

— ) N 5

SUBJECT:

) ‘l J‘

! OBJECTIVES:.

~

Report on the Library Partnership Bxperiencé

1 ‘ .
1. To develop an effective library-centered téaching strategy for Englisﬁ courses

1]

‘ . . 4 .
. To evaluate the library-collection in Am ican 1lteratire, - : ’ -

»

. | o IMPLEMENTATION ~ ~

In.order to achieve the first objective, the 1ibrafy~partner, in consultation with °
the librarian, designed a course that would acquaint the student and the instruc-
tor with’ the several kinds of literary resources available: in the-librlry. The
course focused on national values in America in the 1890's. -Primsry sources in-
cluded novels, poems, essays, newspaper ariicles, magazings, and Virginia Baptist :
. church minutes. Secondary spurces included book reviews, literary criticism, - . ok
biography, social history, and numerous reference tools. The course was taught o
‘ ds English 363, a special studies seminar offered: on demand by the Department. -~ Ly
- _ The head librariam, who participated fully in the teaching of the course, présented . '
the search strategy for each assignment, and the instructor led the discussiox on
" the subject matter researched.’ The final assignment .was an annotated bibliography
of material in

Boatwright Library on Harold Frederic's The Damnation of Theron Ware.,
] ; ' - :

The Iibrlry‘plrtner also made a modest evaluation of the collection in American
iteérature. Although there is a constant need to replace missing journals and ,

\

"

books, the holdings in
recent purchase of cur

1890's material seem adequate for undergraduate study. The
rent and back issues of American Literary Realisnm is

especially helpful to someone

‘doing resesrch in the literature of the

period,

" Some -thought might be given to

acquiring a microfilm copy of The Agagg}=1889-l?0?,

byt there may he a more urgent nee
In the earlier périods.the materia

d elsewhere for three hundred and six dollars.
1 is dated but adequate. Although many nine-

teenth-century works ‘appear in ancient e

ditions, the emphasis today on contemporary

e

4

1201

1
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B Amqr*can-ltteraturoﬂouggonto.that student use of these materials would not\jd.tlty
' the cost of replacing them. On-the other hand, if the demand increases they should o
] be replaced, for many of the books -are inm poor condition. EER ., . Sk
- ) K L ¢, o : ' B
™\ = -  FEEDBACK ’ .o o
“The 1ibrary partner met with selécvted members of'chd'library staff and other o .f
‘partners on & regular basis during the year. The partner also met with librarians, ' .
individually concerning project matters and” accompanied two librarians to the ,«1‘7 : {
‘Eighth ‘Anmal Conference on Library Orientation for Academic Libraries at Eastern ! . ' |
) MichigaErUniveraity,‘May 3-5. Feadback, both formal and informal, from the eleven - -
students who took English 363 and conferences with the head librarian, the project | :
aggociate, the dean, and the provost were also” helpful. ) - . e
ot SR IMPACT | Cea
) . ‘ » . . P ) "‘l\‘\..\w_.._” . ]
" 4 Although English 363, American Literature in the 1890'af'may never be offered by
.the Department of English on & regular basis, the strategies devéloped for library-
centered teaching are being applied to numerous other courses. As chairman of the
6Bmm1ttee'on Freshman English, the library-partner has advocated a closer working ’
- relationship between Englist faculty and the Boatwright:Libfary staff in the Fresh-~ - "E
rian program. In his advanced, courses the 'partner intends to place more emphasis i
. on search strategy, especially in the American novel course where the annotated
bibliography on Frederic's The Damnation of Theron Ware will replace the tradi- -

tional term paper. Moredver, the partmer will take collection development much
more seriously in the future than he has taken it in ‘the past. “ :
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== .=y AMERICAN LITERATURE IN THE 18908 , - - ..
; I, IntrOduction . . .  - s R I
Ao Objectiveeo- T S
1. “To identify tensions 1n Amerioan culturo thqt T
- appear- in selected literature of the 38908 ' . -
L 2. o demonstrate both literary and‘bibliographicz 3
L | expertise in analyzing theso tenalone Tt ,\tif
B Aeelg ment : w\.,yff‘ o
‘ . | 1. In His Steps i il
NG \ | " 2. Reports on the 1890s (inoludos rcaoaroh steps)
f - S . 4+  Yellow journalism, : o | R
S .. - -~ Dba Unfaii rajlroad fractices | . .wa\ T
. ' o ¢. The lliquor question " e S
4 o d, Povegtyi,%n t?q ciﬁtam' o ! Sy,
.\ S ., 0. Popularity o 8 B o L/
~ f. Charles M. Sheldon ~ - : e
) &+ The political scene - . T A
: h. Secial -goapel - - _ o : , o AR
. : | i. Socigl Darwinism , | IR S
- - 3. Laﬁgz conditionm . ‘ . LS
N k. y qeona . ’ : ) \‘//. K A
S o 1. . Economic conditions
. o | ‘m. Attitudes T rd Irish’ Immigrgtion in America
| If. Lecture/biecussiont 1bliogtaphio Research (RQ‘P #1,/LRO)
- f III. Lectureu American Qulture at the’ Close of the Nineteenth
. ’ kg - . Century : | _ g | |
IvV. Lectureu American Culture...Nineteenth Century , ‘ y/;/
. LTS Reports (ten minuteg; three sources other than dhcycIOpedig
";//' {1 VI. Reporf“\\\ | o . “”. I ;//
' \/YII. Reports R “i ’ | T,  ‘ “,”ﬁ o
VIII,Reports - " - . o o o~
| _ IX. biséuéeion. . - T | . ' -///
o ' X.' Tept | ’ ' “
XI. Lbctureu'Dbing Literary Research (Room;#h. LRC)
XII. Leotures Stephen Crane and the Genteel Tradltion
. . XIII Text of Mggglg as Comment on the B owory
XIv. Text of ggg;gg__ _gﬁngg a8 Comment on tho Bowary
r ]
e o we o ,
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XV, Reporﬁeu X “ S R O N e
' A. Stephen Crlho und Journaiialn : J"¢°~~’=; STt T e

o, . 1, Experience and reputatioh- ’ '
S 2, Inflpence on styla and uubjoot mnttor = ’ N
- B. The. Women in Crane's Life- _ el L
| .1, Mother and Cora’ ' o __‘ S T
o | <1 2 Women in the’ tWO.ataﬁioa o e sk
s L C.’ The Critical Reception of Maggie : P

o | ./ .y, Y. Bditions and rewisiona
S 3v,p o 2. Reviewa and qlrcumatanoon

. N XVI. Reportst{' 1
SR :uw' . Ao Im ession in M.gg;;
Lol B. An ma magory n Mggg;g | e e e
s - Y. Imagery - E AR -T;_-"-—ix;ﬁg;
R . §1 ?ar 1nigm ) 1 I
SR . C. Rellglious Allusions n | TR . R
| o f2. Ecolquigati¢al 5@_ ‘__;>' L e T

- / :‘xvxxi Reporteu T
S N Irony in {e¢ ° AT - '
S | *i - 1. Irony 0 eltuation - :

. 2.. Verhal irony
| : -~ B. Illusion and Self-Dooeption in gg_ggg_g MQ&.QE
S ~+ 'l. The American {reéam &
' 2. Middle-class Mapectability . : : s

C. Symbols and Archotypee 1n gggrge'g gg*ng_
-XVIII Reports.' ) ,<

A. Geogge '8 Mother as Natura118t1¢ Flotion T ‘ [ Ry
. ola ' - T

2. Detorminium . o

B..Narrative- Techniquo 1n uggg P and Qggggg__ uotgeg
1. Plot

o oy

T -‘ 5 potny of View P e
) 2 X ) R X \ ’.-——4"“ ______H—/-— . - . . . o )
- XIX. Discussionu Issuee and Values 1n Crane 8 Flotion : : :

XX. '. TBS’G .

~.

XXI. Lectureo Using Archlvea (VBHS Library)
XXII. Reports 1896 Church Minutes

~o
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te
egeric 's ation o heron
. #% Reports ehB%?ﬁ“fnoI de a higtory or the journal, the

a . e a Ty
B} {. .: o | "% -\5\ '
xiill. Lecture/biecussiona The Annptated Bibliographyégr
XX:v. *¥Re orteﬂ ' - E
R ¥ Atlantio Mol hl* 1896. 2 vols. . i
» . B. Dial, March 896 ﬁpeoombor 1y 1897. mlcrofilQ S
. G--,_;u_‘n_x_i”. Juné 1896 - May 1897, 2 vola, Ca
XXV.. ' Reportsi o © 1" R
_* Ao Century, May 1896 - A 11 1897 2 vols, - SR BN
: B: Cosmo oii vi'M 189 April 1897, -2 vole:, o
: C, ¢r ors,. uly 96 - June 1897, . volo. _
. XXVI. *Reporta. o X
' Ag_Outloo 89gecemb9§ 1895 - Novembor 1896| anugry 1897 -
Apr VOi8, - . :
N B. Munsey's,. 6otobar 1897 - Septembor 1898, 2 voll. ;Tw_-
' 'Cy Forum, E;ron 189 prruary 1897. 2 voln. .
XKVII. AReports. ' ' '
.o ‘A..Littéle April 1696 - Sogtomber 1896 2 vols.

B. e c8 ay 1896 - April.1997, 2 vo;o.‘ -
iXVIII.wniscusslont The pamnatidh of Theron Ware / " -
XXIX. Discussiony Ware

- . . L §
ﬁxx. ' 'D%gcpasionu Ware
ooz, rest o U |
'XiXII;_ D}scussiona Social and Economic Issuea 1n the 18908
XXXIII. Discussion Philosophioal and Religious Issues in v |
- . " the 1890s | y R
XXXIV. 'Discuesiona Literary and Artietic Issuea 1n the v

S 18908 N “
XXXV, *Disqussion. Valuea 1n Transition gt tho Turn of the
| -~ '#Cent ury : &
XXXVI. 'Tesi | o |
. XXXVII.- Deadlina for Annotated Bibliogr;phy

e - . a 4

for the couraq are Char 10& M. Sholdon'. n His

ie and georeg 8 ug;gg; and Harold

eplten Crane's
urpose,

k%@?& of materlal, contributp:e, biqs, price, and o&roulat on,
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. Boatwright Mamorial Library ‘ o | <

MEMORANDUM ' )

o INTERAC’I‘ION- ¥, ‘zﬂ e R
FROM: Dennis~Robison, Library f M \ :

i . o7 . -
SUBJRCT Library/Faculty Partnerahip . tr -

Applications for the participation in thz'project, "Library/Faculty

. Partnership", fufided by the University, the.Council: on Library Resources
"and the National Endowvment for the Humanities, are now being received for
1977-78.®% This is the last year of ‘the project funded by the grant, There
will be openings for three faculty partners. Application forms and further
information aré available in” the Librarian'a Office, Boatwright Library.-

Criteria for Selection of Faculty Participants ;

1. General criteria are commitment to library—centered teaching,

v, teaching experience, and interest in project objectives: to make the
library a more effective partner in the teaching-learning process, to
stimulate library-centered teaching of undergraduates. in and out of the

library itself to provide improved .use of the present collection and '

- to plan an accelerated collection development program - LT g

:?w_z All full-time teaching faculty in -the humanities and social
sciences (and those ‘with humanities orientation in life and physical
sciences) are eligible. Faculty members who are in the process of¥

- writing dissertations are not eligible. Tenure at the University is
not a requisite - . '

A

3. Although application of library—centered teaching will occur
chiefly in introductory level courses, -interested. faculty tfiembers are
encouraged to consider other applicationqy In any case, the faculty
member should be teaching the course which will be reviewed during the
appointment to the project. _ . {

4, keleased time under the project ma§ not be devoted to individual
research interests or to agy activities other than project duties.
Applicants should expect to devote con51derable time to the project and
should not be distracted by heavy committee assigments.

[}
H

B

-
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5. Dutied of participants will includet

. a. The development bf'librarf;centeréﬂ'te5chih3
- (aboyt half of the released E}me will be devoted

. (\ - ‘to this).
: - b. The proviaion#of assistance in”refetence servicesﬂ

’ . ., Coe The_contin d devélopment of a program of 1nstruction
. ' in the use bf the 1ibrary - -

e - K\ d. Further recommendationa for a ten year collection
~develapment program -
. e. The‘participation in project-related facnlty’ﬁevelop-
: ment seminars, attendance at one related conference, .-
and . cooperative investigation of ways to enhance the N
library's role in undergraduate education. '

.,

Process of Selection .

.
’

1. Applicants for the 1977—78 session should complete an application

) form (available in the Librarian's Office) and return to the Librarian
@ by December 1, 1976. - -

-
- -

2, Applicants will be interviewed following review of dbnlication

forms by a selection committee representing the Faculgy Libfary. Committee.

. e This interview will be with the Librarian, Dennis Robi on; Project -
Associate, Ernest Bolt; and Faculty/Library Project Coordinator, Kate
DuVal. - '

3. Final. appointment will require approval.-of the appropriate

Dean and the Provost. Applicants will be notified concerning appqint~

L -ment by December 20, after which time departmental chairmen will make
Vel arrangements for part-time replacement of &aculty participanta.'

il . :
+ ] . .




- Faculty members- vho arelin the process of writing dissbrtationa are not efigible.

program,.

“fenure at the University 1s not a requisite,

L L S I O TP S e eI ey e . IR
.. ' ‘~‘;-; \ . ‘ : %nl.’ N ' " : ‘& L / Jl}'K
o S O T o ot
- [ " - . N ' .‘\ N \ ? !
' ' LIBRARY-FACULLY PARTNERSWIP PROGRAM /
1973 to 1978 ' )
: ) - . .a' \ . ’1», ' . 4 g
Criteria for Seclection ofﬁﬁpculty Participantas, ;/, ' . v .
' . D - .
1. CGeneral criteria a¥e commitment to library-centered teaching, teaching - S
. , L
oxperience. and interest in pr$ject objectives- to make the library a m0tc .
’ [ ' -
3 . \-
effective partner in the !caching-lcarning proccs"lb to aLimulate library—ccntcred a
tenching of undergruduatcs in and ouL of the libxary 1tself, to.provide improvcd
use of the present collection, 4 to plan an accelerated collection devclopment o
- s \1 | \ . * ; Y ’
“ . ‘ - : - ' . *

¢ R ’

2. All fuIl-time‘tedchipg faculty in the humanities and s&cial eciencés-(and

- . \

&L

those with huﬁanities orientation in life-and physical sciences) are eligibie.' R

n 3 - ’/J
.

3. Although application of llbrary-centered teaching will occur chiefly in
introductory level courscs, intgxested faculty members are ehcouraged to considex

oth&t~fgplications. In any casg, the faculty member ghould be teaching the course.
- 10

whiéh vill be revised during the appointment to the project.

4, Released time under the project may not be devoted to indiv;dﬁal gesearch.

‘ interests or to any activities other than project duties, Applicants should expect

N

'to dévote considerable time to the project and should rot be distracted by heavy

.

committee assignmehts. *

5. Duties of partipiﬁanté will incluffe: % .

N
Y

a, The deyeIOpﬁent of libraf}-centered teaching (about half of the.releascd

time will be devoted to this),

b. The p@ovision\gf asgistance in reference services (includes -one hour

of trgining and one hour of service weekly), !
]



* I P b : ‘ ' : ) e '
. . Y ‘

. c, Thq{devclopmant of a program of inatrubtiohin the use of the iibrary.
d, lhé!Planning and inauvguration .of a,lo-yaar collection devaiopment

program. SRR i S -

\\a Tha participacion in project-rolatad taculty dovoldpmont oqminara,

attendance at bne ralanad confarencc, and cooperaciva invaatiaation of ‘ways to

enhanco the lib:aty,a role in undergraduate education.

f ‘3 L
-— . . ’ 5' " ALY . ‘\ .
.

Y . ‘ o )
-'i A < N

1
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Proceas of Selgcuions‘

- ' e g
1, Applicanta for -the 1974-1975 eeaaion should complete an appiiéatiOn fonn'

| (axailabla in t Librarian 8 Office) and return to the Librarian by November 15.

(This process w 11 be repeated cach fall during the p%&ioct ) o -

<

‘2. Applicanta Will- be notified whan an intqrviaw is daaitco\gollowing review

- of applicaéion forms by a selection committea repraaanting the Faculty Libraty

Committee, This interview will be with the Librarian, Ardiea L, Kelly, and Project

Associate Ernest Bolt.

3. Final appointment will requira"approval of the appropriate bean and the

Provost.: Applicanta will be notified concerning appointment by Dacember 15, after

which time’ departmenta14jpairmen will- maka arrangementsg for part-thna replacement

of faculty participants, o s M
R 1
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* H W Wilson, Short Stogy Index, List of Books Indexeb as issued.

T Ry
Y
e N R L , v CoL . . N . A% o . - . .
e e SOURCES-CHECKED FOR_COLLEGTION DEVELOPMENT :
\ 'i . - .. . , - . . . | y ..- e ‘
GENERAL, I W o v -' ‘
v ' X . ' oY B
Y ' Choic%{ "Outatanding Academic Books", Annual listing each May\ "
: . . '
. Choice, "Opening IMy Collection o S . K .
————%ﬁ . . ,

Greenwood' Press, ° Books for CollgL Libraries Checklist mbnthly

.

H. u Wilson, New Titlea Selected fqr xsu monthiy.,_ -
. o \ S

X

I

H. W. Wilpon, Essax A\General Literature\lgﬁex Lint of Books Indexad, as dssued

,1 ) R . . r

-~ »
. . . N

BUHANITIE’S S ) o . Co
DN ] ] . . la‘ . (
Adamq. Charles J., ed.,, A Reader's Guide To The Great Religions,. 2nd ed.,

Free Press,-1977. ! . ' ' .-

» -

&

Adelman, Irving & Rita Dworkin, The Contemporary Novel, A Checklist of
Critical Literature On the British & American Novel Since 1945 Scarecrow,

1972. .

K

Blexnick& -Dongld William, A Sourcebook For Hispanic Literature and Language,
Temple University, 1974: . ¥

Cline, Gloria S. & J. A. Baker, comp , An Index To Criticism of British and
American Poetry, Soaregcrow, 1973. .

Connor, John M. & Billie ?. Connor, 0§temiller 8 Index To Plays In Collections
An Author and Title ndex to Plays Appearing in Collections Published -
. Between 1900 and Early 1975 6th ed., Rev. & Enl_ Scarecrow, 1976. : «

~

Freidel, Frank Burt & R. K. Showman, ed Harvard Guhde to American History,'_
Rev. ed. E Harvard, 1974. . o ' C ' S

v

Gwinup, Thomas & Fidelia Dickinson, Greek and Roman Authors A Checklist of
Criticism, Scarecrow 1973.

Kuntz, Joseph M., Poetry Explicationg A Checklist of‘Interpretation Since 1925
of British ahd American Psems Past and Present, Rev. ed., Denver, .
Alan Swallow, 1962. . ) - . -

Levine Mortimer, Tudor England 1485—1603 Cambridge, 1968 . <

Lucas, Edna L » Art Books; A Basic Bibliography on the Fine Arts, New York
Graphic Society, 1968. . . L \

’

. Morris, Raymond Philip, comp s, A Theological Book List, Middletown Conn .
Published for ‘the Theological Education Fund by Greeno, Hadden 1971 BN
(Good for gifts and "01d" books - ‘all titles pre-1961) o

Palmer, Helen H. & A. J. Dyson, comp. erican Drama Griticism; Interpretations.
-~ 1890-1965 Inclusive, of American Drama Singe the First Play Produced in
America, Shoeatring, 1967 .

¢
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.

. Same - Supp I‘ -1970. _u-: . g‘ f';f | T gc-gk

.+ Same - Supp. II, comp. by'F B. tddlemsn, 1976.

e - Palmer, Helen H. & A/’J. Dyson, comp.. JEnglish Novel_déplication Criticiam P
/ . t/O 1972 Shoe String, 1973. ’ ‘e ’ . k : * .

. _ . - '
: game,— SGpp I, comp by P.. L. Abernethy, C J. W. Christian & J. R Smitten,.

j9R)

— ’ ok . . R,

Palmer, HelensJ.: & A. J. Dyson, comp., glropga Drama Criticism, Shoestring, 1968 e T

5

Same - Supp. I 1970

Lo

’ . Same - Supp. 11, #1972. - ) o o ! o .. " ‘ ( .¢;&yw“
.. s . ‘ ’ ' _j—f'd‘ .
o \Samples, Gordon, The. Drama Scholars' Inde to Plays. and Filmscripts; A Guide ' -
: ,-«\\& ' lays and Filmscripts in Selecte Anthologles, ngées and Periodrcale, o "
- carecrow, 1974, ‘ : ' ( a S e . : Coe

h : — o B PR

Thurston, Jarvis A., et al, Short Fiction Criticism; A Checklist of Intqrpretatiqn L
+ Since 1925 of Stories and Novelettes (American, §ritish Continental) P
1800—1958 Denver, Alan Swallow, 1960 X
]
Walker, Warren S., comp , Twentieth- Century Short Story Explication' . .
" Interpretations 190051975, of Short Fiction Since 1800, erd. ed., o~
3rd. ed., Shoe Stringr 1977. :

SOCIAL SCIENCES S

Burns, James MacGregor & Jack W. Peltason with Thomas E. Cronin.
Government by the People: National, State, and Ldcal Edition,

Prentice-Hall, 1975. , ‘f; T
¥ - BCL II - The following gections: 1) Education 2) \ Pgychology 3) Physical_' : e

Education 4) Africa. 4 N .

Harvard University, The Harvard List of‘\\bks im Psychologx, 4th ed.
Harvard, 1972.

-

White, Carl Milton, et al, Sources of Infornmtion in tbe Social Sciences,'
2nd ed » ALA, 1973. Y

»
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r) . _ A :
L FACULTY PUBLICATIONS AND PAPERS ' .
L Including thoge in progress) = - ‘ _i
N ) . . "A . ’ L | V. t . T N
" Ernest C. Bolt, Jr., Paper given at the Virginia—Library Aaso‘iation annual . e
o : eeting, November, 1974, The q’meafead _ . N . . o

-

, "Diplomacy of the 19208 and 19304 A 'Bibliographical
B, e ~ a <hapter’in Ame;fcan Eoreigg Relatiotia’: a Historibgraphical . :
ewlew, ed. by Gerald K. Haites and J. Samuel Walker. Greenwood Press, 1979. -

-~/ Y

Ly Paper to be givén ax the Library Inatruction Workshop,

Virginia Library Asaociation LongWood College ‘Ocnober, 1978. . ‘ *
’ .
' & “
, Jean' N. Diclcinson,,r Guide to the Lfterature of Psychology (In preparation) ”
‘James Jackaon,,"Representative Bibliographic InstructIon Programs in Virginia
Academic Libraries: Course Related Instruction, a Paperxgiven at a i
. workshop on bibliographic instruction: "Competence in the Use of the
Y Library is One of the Liberal Arts," Universify of Richmond, February :
'7 28, 1977. B ‘
¢ .
* Charles Johnson, "Death and Art," The Journal of Asia, v2, no. 2, May, 1977.
[ N .
Alan -Loxterman, "Teaching Writing vs. the Invisible Handicap.' Paper presented, i?
Conference on College Composition and Communication, Denver, Qolorado, oL h:3

March, 1978. . - :
[y . , . , . _._a." . -

Ry ’ Grant*Proposa%g;n progress to establish Interdisciplinary
Writing Center. A ;

. . ) '
John Outland, "The 'Foreign Policies's.of Virginia," a Paper given at the
" International Studies, Association Qonvention, St. Louls, Missouri, L1

March 16-20, 1977.

’ "Your Community and the World,"‘ Paper presented and panel .
moderated, Pembroke State University, Pembroke, North Carolina, o
February, 1978" ' ' L -,

Deniis Robison, Paper given at the Virginia Library Association ﬂnnual Meeting,
S November, 1974 The Homestead..
, | 3
John Whelan, "Representative Bibliographic Instruction Programs in Virginia
Academic Libraries® Course Related Instruction,' a Paper given at a
workshop on bibliographic instruction: 'Competence in- the Use-of the _
Library 18 One of the Liberal Arts," University of Richmond, February ‘ .

2 28, 1977. e ¥ g : ~ : .
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' y TOs ¢ " Members of the Riohmond Collogo Englegh Dopurtmont
[} ‘\r--\_,"
FROMS John Bo;gos‘chnirmaJﬁ'

. SUBJECTO f Library Orioncation and Torm Paport%n rreohman

Englllh o . . . . A T

. 4

~ . Last spring tho dopar%mont reached agroomont on 'Q"i)
reguirements-.and praotices to e adopted in qur freshmnn
Engliah program for the coming years: -' . . ;.

"1» Themes totaling 5,000 words w111 bo givon . '
in English lOlo ’ . /-

‘ 2. In all freshman courses (101 and 102). a .

term ‘paper of 1250-1500. words will be

developoed by each student and completed

within the first eight wooks of the

- fall somester. (This project will be
L dovelopod and publicized as a sdervico _
: to tho ontiro University since 1t will .
‘provide. oarly training in basic rosoarch 4
toechniques, in organitation of findings, L
in use of acceptablo forms of documonta- ol
tion, and in rocognizing difforoncos bo- o )
twoen plaglarism and legitimate paraphrasing _ —
or summarizinge) . . L, :
e Tho topic of tho toerm paper can bo either
1\' litorary or non-literary, according ta tho
instructor's desires. (Discussion dovelopod
\ onoauggostion that a non-litorary topic
v could 'bo choson with a view to its lator
' _ applicability to 1literary study-=o0.ge,
. : "horoic ideals," "myths of thq group," eotce
' But no roquiromont of this kind was imposod.)

be Instruction in the dovolopmont of torm papers
will be coordinated with orientation to library .
rosources.. Tho dophrtment applaudod and approved o,
a program proposod by Dennis Robison . to accomplish '
this ori¢tntations

a. Visits by librarians to individual
freshman classes to presont a slido=
. g tape introduction to our library -
- facilitioes. P o
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e _ , + © be A broohurov’afoctod walking ,tour

) - - _ . of the librafy, followoed by tho

' ' N complotion o oxorcisos roquiring e

g . Sa e _,tho use cf ro oronce works cobasorved ° , -
= ' " _ 3 on tho tour. o |

ey

./1gj “ge Porgpnal'q-aiatnnco as noodod by DR

| - tho individual student from tho R
‘1ibrary staff as tho student dovolops.

a torym paper.projocts .

'Ih/Auguat. availablo mombers of the doparthent mot with librarians
to.dbvolog;dotqilulof this programe (Noewolly Dut worth, Guntory -
Vanny Dickerson, Yoagor, and I mot with Donnis Robison and '
Kato DuVal.) ‘The following procofluros woro ostablisheds

. 4. Within the two-weok poriocd hotweon Sopte 13 Bnd
. - A Sopts 24, a librarian will visit oach freshman
: . .Y - oclass (101 and 102) on g day dosignato: by theo
- X inatructor. (Soo attached forme) The{ 1ibrarian
_will offor a a;ido-tapo—pqpsontation\_q-ting tvonty
. ' . ‘minutes and distribute packots of matorial containing
. L introductory information, tour routes, and orientation
éxorcisos. “Time should be allowed ins this poriod Tor . |
/f . o 4 pxplanations, qg}stidna,'qnd discussions of procodqyoo.

“- M ——— . . : ' - .‘
e 2. Following that clasaroom;seasion.wtho"dtudpnt will
' _ - tako an indepondont walking tour drxgho 1ibrarys -
' ' ' following directions found AAn the brbchuro in-his A
_ + . packot of materials. Ho w 11 thon ‘complete tho -
_ ' - oxorcises found in his packet and tuxl them in at
R - m.!.x__.rnatod place in .trl_i.a 1ibrary bofore tho gooond
o - ' mooting following the 1ibrarian's clagsyoom progonvy=
T B tion. ’ O ' '

" ‘ PL t'claéa meoting Monday " Wodnogday Fr{ﬁay
oy . P . !
' Librarian's . gtudent
classroom . ' _ . oxerclgses
visith : submitted. -
’ " bofoxe
: this‘moo%'hg
\ -~ ¢

NeBe. 3. To comploto the roquired oxercises, each studont

\\\\\/ T (through solection and/or assignmont) must have

A ~tho topic of his torm paper cloarly ‘An mind. Each .
instructor must soo that this commitment has boon

" _mades Noto also that, 4f a non~litorary topic has
baon assigned, the studgnt .must chooso or bo given
a speocial litorary topic to be used in completing

e ' “the oxorciso on MLA bibliographios.

214
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\j} Tb'mgihtain'conélstoncy"in this first oxporimont, ,
wo aro asking that all studonts turn thoir comploted
- oxorcises in dirooctly to the iibrary.at a dosignated =~ .
stations Tho library staff will sort the oxorcisos
acoording to soctions, but oach instructor will thon -

chock tho exorcisos oi/hia'or hor own students.

5, Donnis Robison or his ropresontative will attend
 a dopartmontal moeting in tho first full woek of .
classes (probably at 1330 P« M. on Wodnesday,

o Soptomber 8 =+ Watch for confirmatlog or chango).
Wo can discusa unresolved dotalls at that timoe

In tho moantimd; you will want to plan fog thoso -
activities in your own instructional schodulo.

“

PLEASE MAKE YOUR PLANS AND RETURN THE FOLLOWIIG .
SLIP TO' CYNDY BY MONDAY, SEPTEMBER 6, 50 THAT
WE CAN COMPOSE A MASTER SCHEDULE TO DISCUSS WITH

DENNIS WHEN HE APPEARS ON THE 8th.
>

t
p-“.—-ﬂ— o @y A amb

DATE DE- DATE BY¥. -

COURSE " PLACE OF TIME OF SIRED FOR = WHICI EXER-
NUIBER : SECTION MEETING ' _CLASST - -LIBRARIAN's CISE MUST>

1.

VISTT __ BE SUBIITTED

LY

-

N | ‘ #(instrugtdf)-
“ y
A 215 . A
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Septembet 27, 1976

The Richmond Caﬁle e Department of English .
o ' : @
The Staff of the Boatwright Library

are currently cooperating in a new program designed to acquaint all freshmen in |

v

) L4

.Richmond College with the research facilities thich opr new library provides” them s

._and with atandard practicee in the organization and preaentation of ‘the reaulta»

of scholarly inveetigation Our students are also being alerted to the problems

- LN,

of plagiarism and instructed in appropriate nnane by which to avoid them,
. N .

L4

The student is firat oriented to, the physical features of the Iihrary thrOugh'
8 alide-tape presentation In the clasaroom He then takee 8 pamphlet-directed tour'

of the library and completee a aeriee ‘of exercises requiring the uae\ef standard

» reference works. During the same period, he receives claaaroom inatruction in the

-organization, construction, and documentation of a research paper. (The baaic hand-

*
book befng used fn English 101 for this year ia.the ndom House Hapdbook, available
in the”Univereity bookstdte.)

As a service feature of our/program, we are attempting‘to guarantee to all

I

_wother intereated departments thot every Richmond College student in freehnan English

—"

will have completed a rehearch-oriented term paper within the first eight weeke of

,the semeater The faculty can therefore assume that this experience will be com—

pleted by November 1. We ehall be happy to receive your reactions and suggestions

ao that we can improve the program in future years

. 4

K John c. -Boggs, . Jr , Chairman

r

. Department of English,. Richmond College
\
_ _ﬁx

. « LT o _. 216 o
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The Ad Hoc COmmitteo would like to emphasize the fadt thatrtgizzs not. set

- \ ! ey
, 6 , M ” '.Ii A e ‘ .
! - 8 \ .o 1: . . R . ' ‘( , - T ' ) ;
L. e - . Apell 12, 1978
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- ~  REPORT OF THB'QB,HOC COMMITTER. ON FRE?HMAN BNGLISH . v . T e

. ‘> ] t oductj_on ‘ - | ) e _— : - P ‘ o ) . » - .. . . Cow 3 .- _‘-.. N -......:

out to construct’ rigid rules. A spirit of experimentation and fleXibiliey seems:
‘wmost fitted to the timos. Nevertheless, some 8u16e11nea for freeﬁ English
are neaded,\and thase are what we have tried to provide. . “ N
q
; Incidonta ly, the-tetm "freghman Engliah“ is uﬁaerstood to mean those com- T
. position courdes by completing which a student day meet his English proficiency . . ' - 1
".requirement. It does not. include any freshman colloquia or other courses which S e
" may be taught by members of the English departmgnt and which may bear a 100-
level catalogue number,

]

I. Couree Deecriptionsy English 101-2 and English.103

’

The catalogue descriptions for these couraes, proposed by the Ad Hoc Com=-
mittee earlier in the semester and approved by the Department and leter (in the
case of English:103) by Acadelmic Council, ere as follows:

English 101-2 (3’3 hours) . Introduction to Expository Writing.

" Review of grammar and mechanics, as needed; study.of rhetoric;
% - practice in basic library research. Writing aaaignmente will
' . ordinarily deal with literary subjects.

English 103 (3 hours) Introduction to Expository writing., _ .
Accelerated work in the-areas ordinarily covered by Englien‘ L S
101-2. Enrollment by departmental placement tests only. ™

In péﬁ%enting English 103 to “Academic Council the English Department .
.stated that the object of English-103 is to provide a courst specially deeigned -
for students whose™ CEEB scores, reinforced by a departmental examination, in- '
dicate that they need less than six hours of English composition in order to
uemonstrate proficiency. _ . -

- 1I. Satisfying the Rroficiency Reeuiremeﬁt ;._ " 'f : -

By far the majority of students will satisfy their proficiency requirement

in English by completing English 101-102, The Committee extimates that approxi-

mately ten. students entering in the fall of 1978 will be exempted from any ]

composition course and that: approximately forty will be enrolléd in English 103. L
- (these estimates were assisted by the CEEB and AP gcores preeented byethe
+ current freshman class.) .
. Stvcents who may. attempt to satisfy the requlrément by means other than-

the ctmpletion of English 101-102 will be those students presenting either (a) > o

., ' high CEEB scores, 750 (or more) in English Achievement, or a total of 1200 (or :
R more) combined Verbal Ability And English Achievement ‘or {b) Advanced Placement
scores of 5, 4, or 3. S

«
o
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Students with a 750 in Engl sh' Achievement or with af®s orck in Advauced
“Placement will be exempted from any composition courde. Students with a'com=- o )
bined CEEB score of 1200 (or-more) or with a 3 in Advanced Placement will be
\ eligible to take the departmental proficiency examination--an essgy e amination
made up and read by members of the English Dspartment, " Depending on the judqment
of the readers, students. taking the-exam will be (a) exempted from freshman v
‘Roglish altogether, (b) -Bent sAnto English 103 or (c) sent into English 101~2 ;
~ S ! 9

. The Ad Hoc Committee, and later the Department, agreed that CLEP axams

would not be accepted for credit and - that the Admissions Office would be so o ~1f T :
notified. ~ ST o R o . ‘ ».,7 o
‘III. Freshman English An Overview . A ’ ‘

" A. Adnms of English 101 102 and’ English 103 ' ' R

1; On completing either course, a “student should be able to- write :
1*' ' an expository paper: - to choose an appropriate topie, to select .
and .organize evidence in support of, that topic, and to ekpress ) '

his ideas in clear, grammatical English. £
2. A student should be able to use basic library materials and should

understand the ethical use of secondary sources., _ :
Iy ) ‘ . A

.ﬁ?

A, .

B. Procedures of the Course(s) - . ~ o R
1. A student should be given frequent writing assignments, appropriately :
~ annotated by the instructor, promptly returned and discussed as ,
advisable. Assignments should :begin at the student's level of skill . PR
. on entering the course and should lead towards papers of greater oL
" length and complexity, independently planned, and written, comprehend-
‘ ing some library research. Assignments should include frequent .
reinforcementrof skills previcusly taught. :

2. Writing assignmentd should total approximately 4000 words each . .
semester, excluding the documénted paper,- and should require that .
" . a student hand in written work of some kind about every other week., :
This written work may include paragraphs., short éssays, revisions
of previously marked papers. Supporting exercises (workbook drills, .
ete.) will not count as part of the total writing asgignments.

3. In general .a ‘student should have a minimum of two private conw -
L ferences with the instructor each semester, additional conferences .
e ' ~ may be initiated by either the student ot the instructor. _ T,

'C.‘\plass Size, Support Programs, and Staffing ‘, ' 5 . P L- C ‘
. e - . s _

1. Size of classes should not exceed a maximum of 18. - ' 'f ‘\-N\f'ht

'lu\. 2. A-writing workshop or some form of help for students in need A o .
of remedial work should ‘be made available by the English department. t

e
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'(Note

o

Inatructoi;»otﬁfreohmnh Bﬁgiiah should be full}tlma~facu1ty

members involved both in University activitias, and in the

. {ntellectual life of their discipline. —~ &

.-A8 g genéral rulé,'ho full;time inetructor should teach more

than two or less than one writing course.

and conduct of -English 103. Since the aims of :
of English 101-2, it is assumed. that the writing add reading assignments will
- be-essentially parallel to those of a semester

_ the ‘instructor will need to spend lese time

cepts.)

. .

"t

' . -
AL Relationship of English 101 to English 102

IV. A more Detalled Description of English 101-102

the Committee has not drawn up specific suggestions for the plan

the.course are the same as those

in English 101-2. Preaumably

reviewing machanics ‘and basic con-~

The two semeetefs‘sbould be planned as a unified course, the vgtioua com=-
ponants of which build as folMlows: ~

[English 101

1., Punctuation, grammgs, 1.
. diction, sentence

gtructure.

J
kY
4 4

2, Fundamentals of orthizanon;' : 2,

‘paragraph, development, out=
" lining the essay. .

3. At least 4,000 words of writing, 3.
. apart from research repoxt,
. . __u_,__’_’-

LI

" 4, Fundamentals of research: ' . b,
' . card catalogue, encyclozigigs;

\d@ctionartea, general refereunca
works . . o "1. ’

5., Brief research report. - .. . - | s,

- ?

14

n  Firot Semcster’ (English 101) in Detail -

ot

1.

_ materidls.~

K

English 102 \

Rhetoric: style.

Rhetoric: basic'ldgic and
persuasion. '

<At least 4,000 words of yri:ing,
apart from research paper.

Fundamenéale of rgsearch: ‘
bibliographies, {ndexes,

abstracts{jfngz>and non=-print

&

[

Writing Assignments. Students should be given writing assignments

totaling at least 4,000-5,000 words.

. at the discretion of the imstructor.
revisions, undertaken following iddividual conferences with the in-
structor. Instruction should be given in the principles of outlinimg,
in form thesis statemonts, and in such basic elements of composition
as sentence constriction, paragraph development, and precise diction.

. One or more ‘brief and simple research projects should be assigned

'~ during the semkster. The purposa of this assignment is to introduce

Lid

Agsignments may vary. in length
Some of the assignments may be

"t
.
C P
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'Research pd;er"of moderate length.
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|
studonts to the library early in their careers, and to help thgm
.develop early habits of orderly and valid*research techniquee.
Students should be agsigned. different subjects individually so as

Yo make simultancous library work possibf*'for'Inrge numbers of

"~ freghmen, Instruetors should work closely’with rhe"I{Brary staff

in planning these assignmonts.

gad;ng,nasixnmonts. Substantial and challenging readings should be
assigned for the purposes of increasing language awarceness and
avoking student regponse in discuaaion and ultimately, in writing.

Texts. (a) Handbook, including sections on documented papér, out~
lining, thesis gtatements, sentence construction, paragraphing and
‘diction, ..(b) Reader or anthology containing selections of intrinMec

literary merit, providing a roady-made framework for teachers who

~ wish to use it but flexible ehough to- allow other approaches and

arrangements. (c) Optional paperback(s) chosen individually by each
instructor. (d) Dictionary. . . n

- [ S .
~ €. Secpnd Semester (English 102) in Detail

1.

‘3.

&

.-V, Recommendations S i'

Writing Assignmentss Students should be given.writing assignments
totaling approximately 4,000-5,000 words, in addition to a documented
paper of moderate length. Both themes .4nd documented paper should be
of greater scope arnd complexity thah writing assignhmeénts given first
‘semester. Again, some assignments may be revisions’ following in-
dividual conferences, Instruction should be given in the more

sophisticated principles of rhetoric, with attention to such natters

as sentence constyuction, paragraph development, etc., as needed in
the judgment of the instructor;  As in the first semester, students
should ,be assigned different subjects individually for the ‘documented
‘paper ko as to make use of the library. possible for large numbers.

The purpose of thisg documented paper is to pive the students.further
practice in research techniques and in utilizing what\they have
learned throughout the year in techniques of rhetoric.

Reading Aséignments ' Reading assignments for. English 102 will have
the same purposes as those for English 101

7
Texts. Texts used first semester w111 ordinarily continue into

second semester, at the discretion of the, instructor.

i

The Committee recommends the adoption’of”the aims and procedures deeccribed

above.

(Part I has already been acted od, as English 103 has been approved .and

the course descriptions for the current catalogue have been sent 1n.)

e

5 In addition, the Ad Hoc Commit(ee recommends the formntion ~f a standing
Committee on Freshman English, to be set up as follows

@

AR N
Y

-
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o (a) Five members will servae, of whom two will ba tenured and two s
funtenhred elected by the Depa;tmenc. .7 _ S

(b) Terms of aervice will regularly be for two ycaro, with & L
* gpecial arrangement for 1978-79 (sece beiow) - : e

, '(¢) New members will be elected each year as old mcmbefd terms T -
. expire.” The number of vacancies occurring each' year will .be -
either two or three, alternatelyq

(d) The chairman will be elected by the Committee and will serve :
' during the second year of his or her term (with special - L.
arrangements for 1978+79). . o RN

- I

_ | : h e .
(e) The chairman may not succecd himself " for anothet(year'a térm

\ of office. _ . , ; e
L 1 ¢ o
gf) A member rotating off the Committee may not be elected to - - .- e
' uucceed himself. ' { « '

Yo

T (B) The Freshman Committee for 1918-79 will be chosenby. the
‘department and will then choose a chairman and decide the-
length of each member's term.

The duties of the standing Committee, aa-tne ad hoc Committee envisions -
* .them, include but are not limited to:

p (1) Handling the departmental proficiency examinations: mnking up :
. the questions, administering the exams and reading them (with the - .
"~ help of other members of the Department); communicating with
. freshman advisors concernipg the requirements for taking the exam;
i - being sure the results are correctly listed and correctly acted
upon at registration.é, : :

(2) At registration, trying to foresee and- solve problema concerning
freshman English. . (At second semester registration, for example,
it 18 desirable that students who want to stay in the same section
bé given d4 dependable way to reserve a placé in it.)

- (3) Talking with new instructors of freshman English‘_ answering .
. - - questions, explaining the program, and perhdps ‘setting up a buddy = . \
y S system (not limited to Committee membera) through which a new, - B .
instructor will have a person in the Department to-whom he can
regularly turn for advice. - '

(4) Setting up departmental discussions of such matters as gra
standarda, types of réading and writing aseignmnnts, evald on

* of textes, etc,

"

-~ . (5) Keeping up with current textbooks, making sample c0pies availcble,
and making periodic recommendations to the Department.

- r)f‘ .
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(6)

)

9

Ordering texts for frashman eecttone still unstaffed at the time
book ordere are dug. -

A

'Partlcipating in major decisions. 1nvolv1ng freahman English’
- ataffing, ocheduling, number of sections, etc. '

E 4

. @) -

Exploring reaourcas £6r satting up the writing workshop needed
for full 1mp1ementntion of the freohman program, °

L

Continuing to convey to the Adminiatration the Dapartment 8 con- . .

viction that small sections are necessary for the succosaful
teaching of composition and that froshman English, as a service
course to ‘the Univeraity, should bear a special relationship to

the Depattment s student-faculty ratio._ ) _ j

Communicating with - other departmdtnts on the matter of Just what

we teach. This public relations project might include sending out
memo anda, setting up seminars on typaes of writing aseignments,etc.

The 1dea is that, while we cannot teach every kind of writing a -

student may need during his college years and lator career, we do_

teach general princiglee upon which the writing assignmenta of-:
other departments can build. ' -
WOrking closely with the library in developing bibliogtaphicgl
{nstruction. Letting Department members kn®ow'the kinds of thing
the librarians can do to aesist 1n research assignments.

&

'QE ) L o ' page 6

(12) Developing, should time and energy allow, a profile of the University
_ of Richmond's freshman class for use in. future planning, and keeping
‘this and other data on file and available to Committee members and
- to the Department. :

Resbectfully submitted, . g AN

Rosalie Newell X
Charlotte Oberg . -
Gary Gunter ‘

Jo McMurtry

John Braymer

& . Lynn Dickerson
-Barbara Griffin
Ray Hilliard

- -

-




POST-PROJECT PARTICIPATION o !

LI

PRE-PROJECT PARTICIPATION
1. What were the kinds of.uées fou made of the library prio% to being on
- the Library/Faculty Partunership, -e.g., class preparation, research r
‘needs, course development? : _ s

2. ¢In what ways, 1f an&, did yoy require students to use the library in

relation to the courses you taught, e.g., reserve reading, book.
reviews, term papers, etc.? - 4 '

1. What types of library use do. you requife‘of your'studénts-ih,your .
courses since your participation in the project? -
A ' - v l '
2. What kinds of evidence; if any, did students give that the program had
- an impact, e.g., were papers better researched, was there any comment
on the student evaluation, etc. s

3. What effects, if any, did your-participation have.on your classroom
.activities? On your curricular of ferings? * Answers should relate to
changes y&p might have made in traditional ‘offerings or new course ‘
development. S ' :

?

4. The released time factor in the Project was a unique feature-of the
Univérsity'sllerary/Faculty Partnership. Would you have been willing
to yndertake all or a patt of the project without released time? Do
you think it is possible to develop effective library centered teaching
or collection development without released time? ° :

i
A
=L

5. As you will recall, most participants were given a 1/2 reduced téaéhing

~ load for two semesters. If you had it to do over again, Qﬁich would
“you prefer - one full semester off from teaching or 1/2 Feaching load
.- for a year. g ¢ 3 _ ‘ s

~
- i

6. Would you be willing to be appointed for another Library/Facdlty
Partnership opportunity (or recommend it to a colleapue) if:
.. R . e L )
(a) you had the shme type set—up, that is a”l/2 time reduced teaching
load with responsibilities for devélopjng library centered teaching

1)

and collection development?
(b) you had 1/4 reduced teaching and less responsibilities, say collection
devélopment only? ¢ ’ '
¢ (c) no reduced teaching load, but wodld have adequate fibrary-resources,"
e.g., ataff and materials, to asglst you? :
7. Has there been any lastjing impact on your teaching as it relates to the
library since you have beem off the Library/Faculty Partnership Project?
- e - i : .

¢ \
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8. MNas your participation in the project generated\any interest {n library _ SR
o -centered -teaching: among. your colleagues? _Car you indicate, by name, =, =
who these individuals might be? : s U L
e . f
\ . . . . -

. 9. . What has been the general impression among“your colleagues about the ! h
- " . project, esg., released time factor,, library centered teaching, =~ et
""" ‘collection ~development, etc.? : ) ' S
) . . . o , : Lo
. 10. What fg&ture of the project did youplike best?" Least? ( : P AR B
. : . ce . Ty . : . A A
11. 1f there was one aspect of the project -you would change, what would e
ie be? o ' ' s . (' ' - S
3 : g o : S - : . _ : R
'12. What modifications, if any, did you make to the project you designed ' ';;
after impYementation? -~ - ' ' C : S
-'13. .Did you engage later in gabbatical or research activities that were '

related to your project? . . T ‘
yla. Did y0u%§%ite grant proposals, receive grants or publish anything , ' e

. later that is related to the project activities? Do you think you Co
_ might? AR . S
‘. . . ‘ ' J ,
D \ - } 1
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- in particular,
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EARLHAM COLLEGE
) Foooa . ‘. : .
WORKSHOP ON BIBILIOGRAPHIC INSTRUCTION S

November . 30 §1977

Gresham Riley . s

On November 17-18, 1977 Dr:* Ernest Bolt, Mr. Dennis Robison, .
and Dean Gresham Riley attended a Workshop on Bibliographic.
Instruction conducted at Earlham College in Richmond, :Indiana.
Farlham has. received considerable national attention because
of the excellence of its course-centered bibliographic instruc-.
tion program. Messfs. Bolt, Riley, and Robison attended the
Workshop in order to learn from the Earlham experience. Due to
the success of the Earlham program in general and the Workshop
the three participants thought that a brief
report. to other members of the University of Richmond community
would be of interest. ‘ ' = ' : ’
. i} - 3
No attempt will.be made to
conveyed in the Workshop.
related to course-centered bibliographic instruction will be
noted, and illustrative bibliographic materials which have Dbeen
used in a variety of courses at Earlham will be appended.

summarize in detail the information

The following general .points are particularly important:
1. What is course-centered bibliographic instruction?
- Basically, it is a joint effort by faculty members
.and professional librarians to develop on the part \
"of the student sKills in learning~how-to-learii. A
library is the most important source (even more than
the classroom) for finding-answers to questions and
solutions.to problems which is available to an
individual whd\wtzhes to expand his or her knowledge.
Consequently, a ssential skill for a Iibgrally
educated indivtgual is the knowledge of how to use
a library in order to learn what it is that the

(3 Ld (3 ~ ‘t‘ .
individual wishes: %0 Know-

-Course-centered bibliographic instruction does not
represent "add-on" work for a course but is integrally
related to the primary content of the course.

H

3. Course-centered bibliographic instruction involves ,

faculty members and professional librarians working
closely together in order to determine how best to
integrate naturally bibliggraphic instruction with
the other objectives of the course. At Earlham,.not
only are professional librarians used by the faculty
in planning courses they are also called upon by the
faculty to evaluate the quality of the bibliographies
which students use for their research papers. . .

2

225
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Rather, a number of general principles

! z




is_to say that specialize bliographic insfruction -

is needed at different p in an undergraduate's
‘educational career. TFor example, certain sourc¢es and
search strategies would be stressed for general reference
work in a Freshman Composition Course; others would be
stressed- iri Introductory Science courses; others in

a student's major field of study; yet others within a
particular course in a discipline; and still others

in such special interdisciplinary subject areas as

urban studies, women's studies, etc.

ufr Bibliographic instruction siéuld be gradatéd. This

g

5. A pr;E?am of course-centered pibljographic instruction .

" is a getting within which faculty development can occur
and which can\aiiggropportunities for faculty research
that do not necessarily lead to publication. N

\ For'ybur information there are four appendices which illustrate
how Earlham College has introduced bibliographic instruction at
different levels 'in its curriculum. . ot - .

-

-- Appendix A is the bibliographic material used in
Introduction to Biology and which provides most
undergraduates at Earlham with an introdiuction to
specialized, ‘scientific resources. The last page
of this Appendix is a bibliographic asgignment.for an

advanced biology course.

-- Appendix B is a library centered project which was
given in an Introduction to American Politics course -
at Larlham. ot - ‘ .

-~ Appendix C is a !"bibliography of bibliographies" for
" gpecific, courses and disciplines which has been prepared
by the Earlham College Library staff and which is '
available on request. '

-~ Appendix D is a sample of course-centered library .
.projects which result in sqmething other than a term

. paper.

The professional library staff at the University and I believe
that course-centered bibliqgraphic -instructiorr represents a
. promising and exciting direction in which our undergraduate.
program of education might develop. We wish to make available,
.in a non-obtrusive manner, the services, of our offices in order
to facilitate the.development of such instruction in the Arts
and Sciences gepartments. Dennis Robison and members of his staff
will be contecting departmental chairmen on an individual basis
to- discuss ways in which they can be of assistanée to individual
faculty members. I will appreciate your working ¢losely with ‘them
- in this effort. If there.is any way in which. I can be of assis-
tance, I want. both the various departments and the library staff

to feel free to call upon me .

pRimg

-
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. : N October 7, 1977
MEMORANDUM
TO: n Gresham Riley, Dean of Arts and Sciences
Ernest C. Bolt,” Jr., Professor of History
FROM: - . Dennis E. Robison, University Librarian /fgﬂrz// ‘i
\ . i SUBjECT: Continuation of the Library/Faculty Partnership
I submit this proposal for your consideration 1 will have .my secretary
g contact your offices within the next week or so to set up an appointment
in order-that we may discuss #t and come yp with an agreed upon ‘proposal
* . to forward to the President. I suggest we meet in my office since much
-\i of the material relating to the project is there. -
~ :
"RELEASED TIME PROVISTON \ ' o B : : . ( ®

The experience of four years with teaching faculty on thenproject has
indicated that released time is essentidl for success. There is strong .
evidence to .indicate that the reason the University of Richmond' s CLR/NEH
Project has succeeded over other gimilar programs is because of the
released time provision. Therefore, .it is recommended that this be
continued in the same manner, that is 1/2 time released from teaching
and committee asgignments for one academic year dr full released time
SR for one semester. \

| 4

P . - . .
N L

FUNDING - ' w

14

,The major portion of the CLR/NEH :Grant went for salaries to replace faculty
"There are at least three ways to approach the funding for 'the continuation
of - the~project“

i

(l) Tehured faculty eligible for sabbatical Faculty should be

encouraged to use their sabbatical to participate in and attain the
goals of the project. Under this provision, the University Administration -
‘and Board of Trustees would adopt the project as an acceptable sabbatical
alternative. Funding would then be a part of the sabbatical budget:

> T (2) Faculty Development: 'The project can become an integral part

. of the University's Faculty Development program. This provision weuld
enable non-tenured faculty to participate as well as those tenured faculty
~who are not eligible for some yea to come or who have different plans
for their sabbaticals. :

/




Page 2.

(3) It is possible that some larger academic departments might wish to
‘offer fewer courses or carry a teaching overload within the department in
order to allow one of their colleagues to participate in.the project.' While
it may be naive to believe this would happen, the option should be available.

<,

Therevwould he no additional finaﬁfial cost to the University.
**1t 1s,recommended that all three approaches be used 1in obtaining faculty for
the project with the understanding that the first two are the most likely
options. ‘ .
The replacement ‘cost for faculty is approximately $5,0QQHper semester for

. full released time or the same amount for 1/2 time for the academic year.l
The annual cost will depend .on the number of faculty who are participating
in the project each year. The University has, for the past five years,
allocated approximately $10,000 per year as matching funds for Ehg grant.

"It is recommended that this amount be continued in "the 1978/79 budget which
would allow for two participants per year. ‘ ' . B -

~The funds could be a part of the Library's budgets The project would be a,
part of the opportunities publicized through the Faculty Development)Committee'
plus any that the Librarian would give. Another alternative would be to have
the funds as a part of the Fgculty Development Committee's budget. .However,

1t would be understood by the Committee that this is to be funded regularly
as a first priority and-not after all other faculty development projects are
funded. If one or both of the faculty participants are accepted to the project

“ags a part of their gabbatical, the funds could th%n be used to expand the pro-
gram for that particular year to three or four participants. ' '

The CLR/NEH Grant had provisions for consultants, travel and supplies. This
was a minimal portion of the total cost and could be absorbed through other
existing budgets. The'Library's supply budget, for example, could probably
take care of those types of expenditures for the project. Travel request
could be made to the Faculty Research Committee or through the normal
channels to the Deans. , ' '

¢

LENGTH OF THE PROJECT

n

It is recommended that the‘project\be funded for at least three academic
years, (1978/79 to 1980/81). During 1980/81, the project should be
evaluated by the Librarian, Faculty Library Committee, Faculty Development
Committee and Deans. Recommendations would then be made to continue,
modify or phase it out. ‘

-_‘CRITERIA FOR THE SELECTION OF FACULTY

The criteria for selection would be much the same as it has been in the
- past - a commitment to library centered teaching and collection development.
Proposals should include a description of the courses (either existing or new)
... to be redesigned and -should reflect broad ideas as to what approaches would -
be used in meeting the objectives of library centered teaching. Collection
development is essentially understood to mean a willingness 'to work with

o

1Conversationuwith Mé}tha Glenn.on Thursday, 6ctober 6, 1977:
1 ° :
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!collection debelopment 'librarians to determine collection strengths and °
weaknesses ﬁhich will result in proposals for future acquisitions and

deacquisitions o ~ - o . ‘_m.

Unlike the CLR/NEH funded Partnership, there would be no discipline
limitations on.science and SBA Faculty, Nor would there be any restric-
tions on .the level of course. This would operr the project to gradaate
course revisions as well as undergraduate.

In symmary, the recoﬁmendations are as.follows: .

(1) the Library/Faculty Partnership be continued for ‘at least
three more years witb evaluation and review at the end of
that time. _— P
. T~ e «
(2) at least two faculty be selected each year as participants.

(3) the released time provision be retained.

(4) funding should either come through ibrary's nudget or
through the Faculty Development. :

(5) there should be tliree options open for faculty to participate -
sabbatical leave, faculty development or .departmental scheduling.

(6) selection should be made by the University Librarian and the.
Library Faculty Committee. .

o

== | 99q
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Abstract ) ..
This is a report on the evaluation .of the.Richmond College

L

Freshman Library Instruction Program at the University of
Richmond. The Program is a self-instructional "Lib;ary Survival
. Kit" teaching basic.library skills to freshman. The Pre-test/

: . . < )
Post-test measures the knodwledge of students before and after

-instruction. This study demonstrated é.éighifidant'fmprovement

1

' 3

of 15.46 points and a passing average for, the class. A total

! - N ’ S
©f 67.53% of the class passed the test. 'More importantly, 84.99%

4

of ‘the class improved- their grades on the Post-test. ~ Apparently

successful, there are still some areas of instruction that

need improvement.

‘-‘.
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| : An Evaluative Report of the Richmond College ' )
Freshman Library Instruction Program
. | kg
I. Objective of Study

The objective of this study is an evaluation of the
Freshman Library Instruction Proggam at Richmond College, the

male undexgraduate division of the Universitytof Richmond,

Richmond, Virginiaz The hypothesis testéd is that the Freshman

T

Library Instruction Program meets.its goal of teaching the

students enough basic lera_y procedures to make it possible

for the- student to research 1ndependentlx_a t%pic by using

basic 11brary tools. ThlS study w;ll not attempt to judge

qualltat1Ve1y the habits instllled in the student, nor the overall
. results of the student's wrltlngs. The results obtalned can |
*  be useful in determining what the student is learning and how -.

to change-the dLibrary Surv}vai“Kit“, a gelf-instructional

gpacket the student recelves for the 1nstruct10na1 program.
* g " ‘
. '-_:'\-._,»:t

ITI. Prdcedures
| _The procedures proposed and used- in this study were

the follow1ng e

A. Construct a-.-pre- test based upon course objectlves to determine
- o~ “'r\

- student S knowledge qf library research procedures. .

N o

B. Develop a standard of measurement for evaluatlng student S

¢

performances on the pre-test and the post-test. -

- * ~




¢
- . . ]
M Y

C. Administer an unannounced pre-test before the start of the. ’

Y

v Library Instruction Program; correct and record each student's

r
1

. berformance. (It is aéﬁumed that allﬂstudeﬁtSAare entering
freshman.) Sample size will be all sections offR{chmond
Collegé Freshman English (22) with a total population

; / ‘
of 466 students. . V°

o

D. Conduct'the.Library‘Instruction Pr?gramzr A tape/sliée.tour s
of the Library's facilities and a-.lecture given-by a
Librarian. Ahpersohal walking tour of the Library will be
taken by egch géﬁdéhts. Before givingtihe‘ﬁtudents‘the | <
"Library Survival Kit,.éﬁe sfudy guides and questions, the
student will be asked vérious questions- to depermine‘if he
has taken the walking tpuri_hIf it is ascertained that the
student hag, he will be givendthe study guides and exercises
for the instructional_prograh. )

E. Construct a'poét—test.

F, Administer the post-test, unannounced Qn the fifst'day
of second semester; Cofrect these tesfs_gnd record each

student's performance. :i : ’ S ',~'

G. Compare results of the pfe—feSt and the post-test and measure
" the degree of improvement according to predeférmined standards
established as part of Procedure B above.

‘H. Submi£ a report’Of‘the findings of this study- to:

1. Dennis E. Robison, ‘University Librarian, Bbatwright
ot Memorial.Library,;University of Richmond, Richﬁond, Virginia.
2. Dr. Irby Brown, Chairman of the Richmond'College English
Department og.the_University-of Richmond. . .

: . .Page 2
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3.' Dr. James D. Ramer, Dean of the Graduate School of
( Library-Service, University of Alabama. d <
4. Dr. Henry R. Stewart, Facnlty Adviser and Consultant for
this study, Old Dominion University, Norfolk Virginia.
5. Dr. Wiziiam E. Walker, Aq31stant Professor of Psychology,
University of Richmond, special consultant fﬂr testing

and measurements.

III. Limitations of the Study

»

1. TLack of a control group.’

Since all incoming.freshman at both Richmond College (men)

and Westhampton College (women).receive some form of 1ibrary ‘

instruction, it is impossible to have a group receiving no

library instruction. Because of class absences, however, a group

. { “
. of 23 studcnts was obtained which had no pre-test scores. This

group did indicate that there was no contamination factor from

LY

seeing the pre-test.
2. Change of hlgh school instruction and work answers.
" Between the pre-test and the post test, 147 students
changed answers to the questions of having had previous
high school ﬁqbrary 1nstruct10n or prior work experlence in a-

library.. Due to this 1arge number (147) and percentage of the

sample (19.9%), the data for grouplng purposes are determined to

- be unreliable.

3. TInability to determine correctness on Library Instruction

/s

. . o ' ) A ‘
exercises. ' / _ .

.

Although each.student‘s packet was graded by a Librarian,
Page 3 . ' A N
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oy . .
there was no attempt to collect any data on how successful
each student answered each question. Correlation bgtween the

Library Instruction Program exercises and the post-test woeuld

better indicate strengths and weaknesses of the Library

Inst ucti?n Program. . - | (
4.‘,Computer problems. |

Because bf.a changeover in the Statistical Package for
the Social Sciences at the University of Virginia, the computer’
.could not ignore miséing valhes as instructed. Consequehtly,
all post—-test figures had a wfong.answer listed 70 times for.

each question.  (This figure is the difference .between the

443 pre-testers and the 373.post-testers,) All percentages

on the post-test were adjusted for this difference. ~
* 5. Keypunch errors,

A few were found but manfhl checking produced an error

\ . of less than 1%, so the difference is ignored.
. ] - . . ' . &

DR
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o IV. Statistics of Pre-test and Post-test . . - - . , ,
’ Group ) Population | ' Percent Mean Standard Deviation Grades~ Passed - -
] : ' . Improved Test
A _ I _ - PR
Enﬁ}xe ' :
Sample ‘ ¢ _
' Pre-test |~ - 443 69.97% - 17.1 | L= _ 128 .
: - ‘ (28.89%
Entire ‘
Sample . : ’ -
‘ | © |Post-test 373 85.43% 24.6 . | 317 | 253 .
; ' ’ ‘ | . I .(84.99%)] , (67.83%
No ) - : e . NI I
Prertest e . o S o
Group 23 78,4% 17.7° ' —=e o2
. ) ) - L L;. - . f - <o 4-5_2.1%)
(I-_ oL , e . . - Y
> ¥ \: - R : '
- . i
AN £ o " s N
jf' . . -
-, p L
. . . L Y
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" Because large numbers of students changed their categories .concerning their

" history, the data were'ndt‘préduced concerning these samples on the post-test.

L ¢ [/
e "ol

Group ‘ Population | Percent Mean Number who
' _ changed history

o % e
Entire Sample 443 _ 69.97% 147 (19.9%)
Previous high school ) . R _
Library Instruction 273 72.5% 80 (21.4%)
Prior work in © _ _ o .

a Library 108 . 68.9% 67 (17.9%)
No Bigh school . 1o AH
| Library Instnuction 170 | . 65.9%

4 /r‘/- "(_‘,T\

No prior work jin )

a Library A 335 " 70.3%

Previous Libraey-™" ) . o
Instruction & work ‘ 57 ' T72.1% ’ .

,

Neither previous ,

Library Instruction .

and. work 130 ' 66.0%
fSome Instruction

or work 313 71.5%

Page 6
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"V;“ Analysis of Statistics R

This pre—test/poséltést techniéug has been designed to
indicate a mihimum awareness of library 'skills. A paséing
grade of 80% was a;signed. It was hoped.that many students
would score 90% or betted, as indéed 38% of the séhple did
on thé post-test. (

| The population group consisted of all fr?shman étudents

°énrolled'in Richmond College English 101-102. ‘There Qére a few
stu?ents in the evéniﬁg class, classikied as freshman, who
are not a part of Richmond Coilege, buf becéme a-part of .
this study because of their course enrollment. In the entire
sample, there are no reptaters of the course and.no transfer
studén&t. Thejpopulafion covered a large sample 6f men and is |’
typical of the freéﬁman.ciass. : .Jf

Because.of'the size of this samgle, stgndard statistica}
procedh?es will bé used—ftﬁe standard deviation method. 1 The
results are indicated in Part IV. ,
Among all students the Percent Mean on the-pre-test was
"69.9%; on the post-test, the Mean w%s 85.43%, showing ‘an increage
of 15.46% énd a passing average for the ehtire'sample. Of the
373 post-test students, however, dnly 67.8% passed the test
its ‘f.with a score\ of 80% or better. A ‘

A control group“of 23 students who did not receive the

pre-test because of class absence did take the post-test. The

-

~

lwilliam Mendenhall, Lyman Ott, and Richard F. LarSon,
Statistics: A Tool for the Social Sciences, (North Scituate,
Mass.: Duxbury Press, 1974), pp. 136-144.

Page 7
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reveal  some interesting trends. . The highest averages ‘were obtained

4

«
14

Percent Mean was 78 j} with slightly over half the group

(52.1%) passing Comparing questlon to question of the test,

I'

the results are surpr181ngly slmilar on 29 of 31 possible answers

on %he test.
/\ . b . 1 . . -. ‘- .
Because a large percentage (19.9%) of students changed their

answers between the pre-test and the pdst-teSt concerning their .

¢

history of previous high school 1ibfhry-instrpction or ptior

work "experience in a 1ib}ary,'data were not produced concerning

b,

these samples on the post-téest. The pre-test Percent Mean scores

Y

in the group which had previous high school library instruction,

(72.5%) and the lowest in the group with no previdus-high school

1ibrary instryction (65.9%). Eveh at these extremes, however,
thefé are still Ao significant differences from the entire
sample's score (69.97%). The difference between;thesewtwo grouﬁé
indicate éhat previous high school iibrary instrﬁction may be

1mportant | With 21 4% of this sample changlng their answer

-, i

_concernlng their hlstory of prev1ous high school llbrary

instruction, no rellablllty can be placed on these figures

—&d avedunt for the digferenée found.

Analysis performed was the Statistical Package for the

.Social Sciences (Northwestern University) run on the CDC 6400

&

computer time sharing system at the University of Virginia,

qharlottesville, Virginia. Programs were:gondéscriptive and

- Frequencies. All data gathereéd 'in this study are in machine-

" readable form. Data subject to deeper'analysis‘upon request.

o

Page 8 o . r
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R
VI. Questionnaire Analeis by QuestiOn 4
Question . Pre-test éos£-test % Change
1 ' 7.2.7% - 92.4% +19.7%
, 28 794 93w  Hl4%
L. 28 798 92.4% L +13.43
2C 79% ' 92.4% | +13.4%
f 2D 79% 92.2% | C +13.2%
2B | 538 | 76.6% +23.6%
3 818 o 79.8% - -1.2%
' 4 77%  90.8% T 3.2
| 5 | 23.7% . 62.48 | +38.7%
6A 96% fvﬁ 97.3% | +1.3%
| 6B DS 97 3% C97.3% nb change -
6Cc 97.9% 98.1% T yl2%
6D - 81.5% 87.6% #2.1%*
6E 87% " 193.5%  46.5%
6F 97.3% | 97.3% no change
66 92,74 96.5% : : +3.8$;
6 7 97.7%  97.8% « 4.1y
é; 97.5% " S 97.8% ¢ | +.3%
A # 63 ©ogs.2sc | 87.1 . 41.9%
. 7 ; - ._ 42.8% 59.2% - +16.4%
: N
. P;ge 9
- . r“'/
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* Question "Pre-test '.POStfteSt : % Change
BA " 98.6% ! 97% -1.6%
8B 69.9% - 82.3% +12.4% -
8C " 42.5% 57.1% +14.6%
-3 8D 73.7% 87.9% +16.28 F
‘<; 8E 67.4% 81.7% +14.3%
8F 1 59.6%' 793 +19.4%
} oA 70% 80.9% +10.9% "
. 9B 81,7%: 88l4$ +6.9% 1
9C 66.7%  ° 78.8% . +12.1%
9D 62.14 80.7% +18.6% -
‘9E 53.9% 74.23 © 420.3%
Average ' ‘ ' :
Score 69.97% 85.43% m +15.46%
ro
- | "
.
. Page 10
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"VII. - Analysis'bfiquestionnajre Analysis by Question’

A] R .
K L
v On the pre- test, some questlons were answered correctly

ith a very high percentage, as indicated in Part VI. These

included Question 3 (81 Z%TJ”Questlon 4 (78 7%), parts of

. Question 6_(A, ‘B, C, F, G, H,-I), Question 8A (98.6%) and

* Question 9B (81.7%).

It is interesting to note that the number of "I don't

-

Y P Wt / . . . .
know".answers was reduced,significantly on the post-test

compared to the pre—test73 Many of these answers now tally'up

as correct answers 1n thé post test, one of many reasons that

*

indlcate the success of thlS program. - -
Although Question 1l had a hlgh percentage of correct

answers on the pre-test (72.7%), the post- test ShOWed a-19.7%

\

increase. Boatwright Memorial Library uses the term publlc

~

-

catalog" to 'describe the "card catalog" at mosy other places.

The increase is probably due to student usage of the pubiic

®

catalog during the_Library'Instrugtion~Program'and to student

Adentification of the "bubiic catalog" as the "card catalog"

of their old library.
Because Boatwrlght Memorial Library uses materlal

cla551f1ed in both the Library of Congress and Dewey Dec1mal

Classification systems,.Questlon 2 is 1mportant in locatlng e

materials. “Until all materials_reflect Library of Congress -

hd

call numbers, it will be very 1mpdrtant for students to

recoqnlze the dlfferences between these systems in. order to flnd

the materlals accurately on the shelf Only 76 .6% were able to
/ o ' ' ‘
‘ Page 11
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-nnmﬁex with a decimal locate

‘their answer on this question.

from 62 to 12.

-, N Tg-n My
e , 4, :
B

o2

_identify cerrectly Quesﬁdoczif as a Library of Congress call

within the number. Greater,im-

bt

_Provement'is needed even ﬁhgugh'23:6kf6f'the cyass did impfoye

W

ki ¢ a

The results on Question 3 are disturbing. On the bie-test

3 ‘

81.2% gorfectly responded; on the'post—ﬁést only 79.8% corréctly

¥

. responded. Unfortunately there is an emphasis in the tape/slide

, prog#am@gﬁﬂ thé'ekercfées on usage of the visible f;le and the-

Y .

post-test reflects this, as 16.8% (compqréd.to»7.2% on the pre-

fest) would go to the'visible.file-firstfinstead of an index

to find articles on a particular topic. X
\ ’ & »

.Question 4 reflects awareness of what an author entry

(main entry) can be. Although the correct answcr‘percenthée

t

increased some 13.2% to'QQ.S% corréct, . it is,more interesting

¢ . ?;';. Y
to note that the a%;olute;nqmber of "I don't knows" decreased
\{ . - ' . .t _ ‘ . \ N
’ " 3 .
Question 5 shows that students become aware of other

indexes (specifically, The Humanities 1Index) than the Readers'

Guiée." The Library Instruction Program, stressing usage of the

<

"Humanities Index has apparently had very positive results iﬁ>thé

testing -- an increase-of 38.7% (ffbm 23.7% correct on the

pre-test to 62.4% on the post-test). This percentage increase

could have gone even higher if there were a methHod of determining

toow N

correctness of student answers during’the exercises, as this may

v
*

: point;eut‘a wéakpegs of the instruction itself.

The reshlts;bf Queétign‘ﬁikq¥qal that studenpg are having

e A ' ~~Page 12
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‘ difficulty recOgniZing the differenCes between author, title,

””

Aand subject card types (Question 6D,E J) Differentiation

of“these cards is~a specific task of the Library Instruction

'Program'and-students'should have scored muqh highef on the "

.title and subject sections of the test Many students'were o

kS

able to 1dentify the other information correctly, haowever,

"suggesting that some of this*instruction mayfbe'unnecessary;

' Question 7’on The Essay and General'Literature“Inde&

¢

*

shows ' some disappOinting resnlts. Responses a and b reduced

. themselves by a few percentage pOints and response e decreased

area of. 1mprovement needed in thls Library Instruction Program.

_The only response that was. very high on the pre-test.was a

4

Significantly Reésponse d, a wrxong answer, increased somewhat--
a disappOintment Resbonse c, the correct answer, did increase

Significantly, some 16.4% as a ‘result of the Library

\-{. \[

Instruction Program.

i

Question 8, concerning the correct entry citation'of an

article in. order to locate the article, reveals the greatest

. /

o

part concerning authorship of the article. The remaining

',  answeTs all showed si¢gnificant improvemént, but “none was a

©
¥
N
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o
a
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really high scorer. This leads to the-conclusion that once

. students have found an article of interest in a periodical

v

d ~maga21ne title, article, and‘issue date. Many of these same

N

index, ‘the student may not find the article ‘on the shelf due
&

to copying incorrectly the information necessary - to find the

' article.. Many, many students failed to cite the correct

T . ] e

4
students confused ths title of the article with the Subject
, t.

o ‘ ' Page 13
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‘ ‘of the article. According to the Librarians, many students
_ %gssed'this sectioh of the Library Instruction Program, but ,

no figures are available to authe;ticate-this. A fiktther

¢ (] ' B

iﬁvestigatqr should attemPt to obtain this information.

Question 9 concerned search strategy a student may use

1 1

\ ‘ - F in findimg certain inforimation. Improvement, some significant,
‘ was sHown ‘in all areas.. . : .
- ( , o 1}
o ’ o ) \ '
.
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, » VIII. Statistics of Part B of Pre-test .
Question 1~ |~ 32.2% yes ]
‘ 1 ‘Question 2A 1.83 average  248-1 L
| R ] 101-2 - a8
& | ' ' 39-3 3 |
o, 26-4° S
. : ) . N . * \ 26—-5 ""' . »
, ' : 3-no ‘answer
Thestion 2B - 1.89 ‘average 233-1 ' ) L . \
— - . { 118-2 ‘
Yl ‘ 37-3 .
| 5 : 164
C A , . - 36+5
' ” J ' ) 3-no answer
» N | L34 ) :
Question 2C "1.80 average | . 275-1
: . o [ s7-2 .
» - | 18-3 ‘. ‘ - -
22-4 '
38-5
3-no answer .
Question 3 ~70.2% "comfortable"in using a library N
. : - : b '
Question 4 50% used microforms before coming to college
" Question 5 _ 97}29% ask a librarian
Question 6 g'_The"folloﬁing services are ranked in
_ {1 descending order of selection:
g : ‘ . s .
' A, Q'r K, U, N, p, V.r Or‘_ Mr G, Rr C, E, I, B,
S * .| D, H, L, I%'T* S, X, W, F. |
) * denotes a tie. . .
Average number of services selécted: 16.36
) - \
. N
\ - . .
Pagé 15 p
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.~
IX. Analysis of Statistics of Part B of Pre-Test (
ﬁart B was Aistributed as paff of the!pre—teét 6nly-hndL
doeé not affect the grading of Part A: 'It was an ééinion
survéy'of the students attgmpting*to obtain a better under-
standihg of the freshman class.
For 32.2%, the library was a factor when dec{dlng upon
a collége, according to Question 1. Oﬁe of the reqsong for
- coming to the University of Richmond ;s ;hé sbacioﬁsness of .

the library and the depth and breadth .of its holdings. On

the other hand, the library, at another school;cohld have been

v

the reason for not attending that school. The interpretation
placed on the question was the student's. This figure may be

> . useful as a tool for the A@missibns people as to-a reason
a particular‘school'was selected.l ’ |

Question 2 in three\papts was designed to see how the
:spudenfs!saw the library and'librarx usage as part of their
_opiniéns of the library. The figufes“reveal that many students
- . haa favorable responses to thé-librafy és a ﬁayg of &heir
college education. |

A studenf was left to his own imagination in defining

"comfortable" in Question 3. 70.2% said they felt thqt when

B N

~

using & libfary.-
Half "the incoming class used microfilms in a librafy
befofe_éomipg to collede, indicating a neecd for keeping these

_i " materials as part of the Library Instr@ctipn_?rogramdto

4 ' _
~expose all studerits to this formdt of materials.

-
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. X. For Further Study . ‘

-

f\‘ .
A Question 5 reveals a surprise -- 97.29% responded with

a favorable "Ask a Librarian for assistance™ when asked: "If
yoh @re ﬁnable to find what yod want in thé~libfbry; what should
you do next?" This indicates a dedire to seek better aséistance
from the librariansgon dugf'and not.thé discéQragemént that
?thié library doesn't have what I need” would;indica£e. .
#QdeStion 6 indicates some of the services that Boatwright
Memorial Libfary offers. The purpose of the question was to
learn what the freshman thought the library offeged gﬂem. An
average Qf.l6.36 items were checked on?gach'questionnaire. The

University Librarian knows npw what and how to emphasize better

the library's services ‘to the university community.

1; - It would bé valuable to obtain the permission of éggh
student in a new study to.soe if qradés in the Librafy
Instruction Program correlated with English 101-102 grades
and the 6véra11 grade point average. Does success in the iibrary
involve academic success in the classroom? |

2. . Sohé juniors aﬁd seniors from cach college should be

-

selected as anogbef'group to see what these groups have learned’”

or reta?ned over a longer time span.
- _

~ o

3.. A method of "grading" each section of the Library
Instruction Program should be instituted and tabulated. If

a student's work was unsuccessful, such as the correct article

citatidn, the student should have to repeat thé work until

it is ‘correct., Once a student has successfully completed all

"

Page 17 T ..
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these sections’, a bigger»improvement on the postrtegt

4
~

should result.

g

4. _~§tudents never see the results of the pre-test and post-

_ < .
test. It mayfbelinpereSting to have a small sample in a future
study see the feéulbs\of he pré;test and'thé post~test.

This wo provide reinfor ement of the correct answers and . '
also mat indicate if there will be any contamination! on the

Y

post-test results; since the .students will have seen the correct

pre-test answersﬁ_. ' ' - PR

XI. Conclusion

Tﬁe'Library Instruction Program at the University of

~ ?

Richmond is a self-paced "Library Survival Kit" which appears
successfdl. When completed, the;student uses knowledge and

skills gained to write aﬂlengthy research paper:on a topic (

AY

chosen in consultation with his English‘ihstructor.“ This

A

recinforces these studies and one may hope the student will

see connectipns to other'courses, such as Western €ivilization.

W

Student answers on the Library Survival Kit should be

tabulated to determine how successful the Library Instruction

?

Program really is.. At this point, with available figures,

one may say that the freshman class showed significant improvement.

>
b

The Library Instruction Program.is mccting the needs of many

of the students. Morepshould;be expecteds With the merging N

‘of the Westhampton Collegé and Richmond College English

~

Departments into a unified program, a new Library Instruction
. ‘ | "
Program will be designed. The results of this study may

Page 18
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be used to detérmine a future struéture for the program --

what needs to be ééréssed, what can be deémghasized,\and whaf

needs .to bé improved. | |
The Univergit;:of Richmond should thoroughiy evaluate

this new program and, from this evaluation, designthn even
better Library Instruction Program. ' -

-
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Appendix A Test Question

The following pages arce a sample of the actual te

iy

st

distributed to the students involved in this épudy. Part B

of this tes;.was'distributed only on the pre-test.
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